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CHAPI'ER I 
INTRODUCTION 
1. The Problem of the Dissertation 
The problem of this dissertation is to attempt a theoretical explana-
tion of emotional problems appearing in theological students in their 
twenties as part of a struggle to find a pastoral identity by, first, 
1 
expounding the theory of ego identity developed by Erik H. Erikson, in 
the light of its historical evolution and structural dynamics, as a 
relevant statement of personality development which accounts for the 
needs of the young adult; second, by illustrating the relevance of this 
theory for the young pastor by discussing four identity problems which 
arise in theological students during clinical training in mental hospi-
tals, using their personal statements and responses to a questionnaire 
as data; and, third, by raising implications for the parish to be 
tested in view of the understanding of the theory of pastoral identity 
as inferred by this study, thus indicating special facets to be con-
sidered in succeeding studies on the theory of pastoral care. 
The importance of this study can be seen in the need to explore and 
explain the contributions of clinical training to the growing identity 
of the young minister as a mature person in his vocation as a pastor. 
1. Erik H. Erikson, Identity and the Life Cycle: selected papers, 
("Psychological Issues;" Vol. I, No. 1; New York: International 
Universities Press, 1959). A complete list of Erikson's writings 
on identity used in this study appears in the bibliography. 
Clinical training offers a specialized opportunity for the young pastor 
to ground his theological education in practical experience under con-
trolled circumstances before or soon after he enters the parish minis-
try. In this way, the clinic presents him with a challenge to realize 
who he is in light of his personal past history, his immediate experi-
ence, and his future vocational goals. Thus the dissertation focuses 
upon some of the problems which emerge during clinical training. The 
problems of intimacy, ideology, value orientation and role stress eluci-
date the young pastor's struggle to find a pastoral identity from four 
merging perspectives. 
2. Definitions 
Ego identity is used in the context of Erikson's theory. His use 
of the term brings the focus of identity into the integrative functions 
of the ego in relation to external reality. Ego identity is a psycho-
social concept. It merges contributions of the individual and his social 
environment as interacting factors in his personality development. These 
interactions accumulate progressively through successive steps in the per-
son's life. The person develops gradually through reciprocation between 
the human organism and the social matrix, yet emerges as a differentiated 
individual with a continuity of his own. 
Because identity brings together many facets of the integration 
of social experience in the individual it becomes a multiple concept. 
2 
One aspect of it is a sense of ego identity. This is "an accrued 
confidence that one's ability to maintain inner sameness and conti-
nuity is matched by the sameness and continuity of one's meaning for 
1 
others." This sense of identity represents a culmination of the per-
son's personality development, taking place somewhere in late adoles-
cence. At the time this takes place the person discovers who he is. 
All of his formative experiences then merge in his newly-found self of 
whiCh he is aware. This represents a change in his life pattern. In 
contrast to his earlier attachment to adults as models from which to 
learn, he now expresses himself on the basis of his accumulated and 
integrated experience. 
Since this is a gradual development, it is difficult to trace its 
exact time of arrival. But the lack of identity is accompanied by per-
sonal deficiencies in certain areas. Some of these are investigated in 
this paper. The basis for identity formation and reformation is laid 
in childhood development and established when the person changes from 
being the learner to expressing himself. New situations and experi-
ences continually impinge upon one's identity and so it is never gained 
once and for all; it can be lost and regained frequently. 
The theory of identity is presented here in reference to the young 
1. Erik B. Erikson, "Growth and Crises of the Healthy Personality," 
in his Identity and the Life eycle, p. 89. Also in M.J.E. Senn, 
ed., Sl!P9sium on the Healthy Personality, Supplement II; Problems 
of Infancy and Childhood, transactions of Fourth Conference, March 
1950 (New York: Josiah Macy, Jr. Foundation, 1950). Also in C. 
KJ..uckhohn and B. Murray, ed., Personality in Nature, Society and 
Culture, 2nd edition (New York: Alfred A. Knopf, 1953), PP• 185-225. 
3 
pastor. By using the term young pastor our intent is to concentrate 
upon a specific segment of the ministry. This dissertation refers to 
clinical experiences of theological students in clinical pastoral 
training in mental hospitals. 
A sample population of 125 students in clinical pastoral training 
comprised 120 men and 5 women. They ranged in age from 22 to 6o years 
of age, but the average age was 28. In this sample 95 persons, or 76 
per cent, were under 30 years of age; the mode was 23 years. It is 
generally in reference to the theological student between the ages of 
22 and 28 years that our study is directed. 
The term young pastor is related as well to the specific reference 
which the search for identity makes to the young individual. The psy-
chosocial process of development leading to acquisition of an identity 
in a life work is particularly relevant for the theological student. 
As this development takes place a myriad of dynamic concepts relating 
to his pastoral role, his social-historical inheritance and his personal 
psychodynamics merge to form his pastoral identity, which is the ex-
pression of his person in the pastoral role. 
The young individual works out his pastoral identity by creating 
a psychosocial continuity through this process which he recognizes as 
being his and which can be identified by others. Thus it is that the 
young pastor comes into focus in this study. He is at the age when the 
problems of ego identity may be most keenly felt. It is in this refer-
ence that the concerns of students in clinical training are brought 
into the dissertation. In this sense, hereafter, the term pastor implies 
4 
a mode of experience for an age group; but it also may lay the ground-
work for contributions to the identity of the pastor in general. 
3. Limitations 
The limitations of the dissertation are of two kinds, subject and 
method. 
The limitations of subject are the result of choosing the theory 
of ego identity as the foundation for the study and of selecting young 
pastors in clinical training to illustrate the theory. Other theories 
which are not related to Erikson's, particularly social theories of 
identity, are excluded. The theoretical focus is pinpointed in the 
integrative aspects of an individual ego identity struggle which emerges 
in the pathway from youth to adult life. 
The conceptualization of ego identity for the young pastor grows 
out of the process in which his personal emotional development takes 
place. This approach creates a functional concept of identity arising 
in the person's experience. Because of this the many tasks which a 
minister performs are not explicitly outlined; nor is his theological 
framework elucidated. First concern is given to the pastor's developed 
ability to express himself in the midst of the roles he accepts. The 
dissertation thus centers upon the experience in which the pastor's 
identity develops, his encounter with significant persons in the mental 
hospital. 
Selection of young pastors limits the application of this study 
primarily to the young minister and his experience of identity which 
5 
grows out of the hospital setting. This excludes particular reference 
to the image and experience of the more mature pastor. 
The limitations of method arise from the choice of a theoretical 
approach to pastoral identity, guided by logical sequence. This is not 
an experimental study and there is no attempt to validate the concepts 
taken from the theory of ego identity. Rather, they are illustrated 
through reports from students in clinical training. This necessitates 
future studies to validate identity theory from an experimental stand-
point. 
4. Previous Research in the Field 
The theory of identity grows out of Freudian psychology. The 
background of research materials in psychoanalytic theory is almost 
limitless, so for the purposes of this study the investigation comes 
to focus upon a particular area of development. Contributions to the 
formation of a psychoanalytic theory of the ego provide relevant back-
ground in identity theory. Many of these contributions will be cited 
in Chapter Two under the historical development of the theory of iden-
tity. It seems appropriate, then, for the purposes of this section, to 
mention some of the highlights in the theoretical studies of the psy-
choanalytic school. 
1 
Freud's theory of the ego was the starting point. His con-
ceptualization of psychoanalysis, though incomplete, provides the 
1. Sigmund Freud, The Problem of Anxiety, Trans. from the German by 
Henry A. Bunker (New York: The Psychoanalytic Quarterly Press, 
and W.W. Norton and Co., Inc., 1936). 
6 
beginnings for a psychology of the ego. Anna Freud with her notion of 
the ego and its mechanisms of defense completed a phase in the develop-
1 
ment of ego theory which included herself and her father. With her 
writings the ego assumed an active participation with the environment 
that was not unfolded by Sigmund Freud. Heinz Hartmann developed the 
concept of the adaptation of the ego, which in turn led to the forumla-
2 
tion of a concept of ego autonomy. His writings together with 
Erikson's dominate the present day developments in ego theory. David 
Rapaport worked on the systematization of the theory of the ego, 
extending Hartmann's concepts of adaptation and relative autonomy of 
the ego, elaborating on the basic ways in which that autonomy is 
guaranteed. 3 Erikson's writings begin with studies of the play activ-
ities of children4 and develop the interrelation of ego, society, and 
history, culminating in the concept of ego identity. 5 
1. Anna Freud, The Ego and the Mechanisms of Defence, Trans. by 
C. Baines (London: The Hogarth Press, 1937). 
2. Heinz Hartmann, The o and the Problem of Ada tation, Trans. 
by David Rapaport New York: International Universities 
Press, 1958). 
3. David Rapaport, "The Structure of Psychoanalytic Theory: A 
Systematizing Attempt," in Sigmund Koch, ed., Psychology: A 
Stu~ of Science, Vol. III (New York: McGraw-Hill Book Co., 
1959 ' pp. 55-167. 
4. Erik H. Erikson, "Configurations in Play: Clinical Notes," Psa. 
Quarterly, Vol. VI, (1937), pp. 139-214. 
5. Erik H. Erikson, Childhood and Society (New York: w.w. Norton 
and Co., 1950, London: Imago, 1951). See also Identity and the 
Life Cycle, and Young Man Luther (New York: W.W. Norton and 
Co., 1958; London: Faber and Faber, 1959). 
7 
1 
Following Erikson, Helen Lynd, a social psychologist, has elabo-
rated the relation of shame to identity, building upon the insights of 
Gerhart Piers and Milton B. Singer2 concerning the dynamics of guilt 
and shame. Robert W. White has formed a concept of competence, comple-
3 
menting the work of Erikson on the latency period. 
These and other psychoanalytic studies which contributed to the 
development of the theory of ego psychology are included in Chapter 
Two as support for the historical evolvement of identity theory. 
5. Method and Procedure 
This dissertation is developed in logical sequence and may be 
stated in the form of four major steps. 
The first step, embodied in Chapter Two, traces the historical 
development and present-day perspective of Erikson's theory of ego iden-
tity. This chapter presents a rather detailed and extensive descrip-
tion of the evolution of ego psychology in psychoanalysis leading to the 
theory of ego identity. This discussion is followed by a developed 
relation to other psychologies and inferences about identity from other 
disciplines. 
1. Helen Merrell Lynd, On Shame and the Search for Identity (New York: 
Harcourt Brace and Co., 1958). 
2. Gerhart Piers and Milton B. Singer, Shame and Guilt (Springfield, 
Illinois: Charles C. Thomas, 1953). 
3. Robert W. White, "Competence and the Psychosexual Stages of 
Development," in Marshall Jones, ed., Nebraska Symposium on 
Motivation, 1961 (Lincoln, Nebraska: University of Nebraska 
Press, 1960), pp. 97-144. 
8 
The second step is an attempt to present the dynamics of the theory 
of ego identity. Erikson's writings are used as the basis for giving a 
wider definition to the concept of ego identity. 
The third step, contained in Chapters Four and Five, demonstrates the 
relevance of ego identity to the young pastor's emotional development. 
Chapter Four begins with a discussion of identity problems in Martin 
Luther and leads into four crucial identity problems for the young pas-
tor. These problems are given further relevance by their illustration 
in clinical pastoral training in Chapter Five. The response of 120 
theological students, training in four mental hospitals, to a survey 
designed by the writer are a source of problems for the young pastor. 
These responses and individual statements by students in clinical train-
ing comprise the clinical demonstration of identity problems. 
The fourth step presents the beginning of theoretical foundations 
for pastoral identity. The relation between clinical experience and 
pastoral work is indicated in Chapter Six, drawing implications from 
the experiences of the clinic for the parish setting. 
Conclusions and implications for further study are contained in 
Chapter Seven. 
9 
CHAPI'ER II 
HISTORICAL DEVELOPMENT OF THEORY OF IDENTITY 
In order to trace the historical development of the theory of 
identity it is necessary to have an understanding of the framework 
used by psychologists whose works have contributed significantly to 
this field. Since this work is addressed to persons versed in psy-
chological terminology, it does not appear necessary to dwell upon 
definitions. It could be said that the terminology in this disserta-
tion is generally contained within the Freudian orientation. The 
reader may wish to peruse a standard brief reference, A Primer of 
1 Freudian PsycholoSl, by Calvin S. Hall, as a quick reference to 
Freudian usage. As we progress in the terminology which seems 
peculiar to its usage by differing authors we shall attempt to clarify 
such terms, noting that their general reference is the psychoanalytic 
framework. 
This chapter follows the historical continuity from Freud's 
formulations of the ego to Erikson's concept of ego identity, providing 
a picture of the development of ego theory in psychoanalysis. Its his-
torical relation to other psychologies and disciplines is also noted, 
giving an overall comprehension of the place which identity has in 
modern thought. This serves to introduce the concept which is broadened 
1. Calvin s. Hall, A Primer of Freudian Psychology (New York: The 
World Publishing Company, 1954). 
later in reference to the young pastor. 
1. An Evolving Concept 
T.be concept of' identity is in an evolving stream. Erikson's 
theory of' ego identity is part of' a trend in psychoanalytic thought. 
There is a two-fold movement in psychoanalysis toward greater recog-
nition of the developnental effect of' the environment upon the indi-
vidual and the evolvement of a distinct theory of the ego. The trend 
reaches back to Freud's writings, wherein the germ for an ego psycho-
logy was born. T.his developnent is closely related to the identity of' 
the pastor. His work is interpersonally oriented. The movement which 
traces the evolvement of' the ego provides an interpersonal framework in 
which to ti.ew the emotional growth of' the young pastor. In Chapter 
Five crucial issues in the life of' theological students are illustrated 
in the environment of the mental hospital. Meaning for the pastor's 
work is drawn from this interpersonal setting. 
Freud's preoccupation with an instinctual theory left a need to 
account for external reality; he did not complete the task of formulating 
his ego theory. The historical tracing indicates that Freud's fol-
lowers have concerned themselves with both of' these hypotheses. Erik-
son represents a culmination of this trend with a theory of ego devel-
opnent which describes the epigenesis of the ego and which accounts for 
the developmental effect of the environment. The use of the term epi-
genesis is basic to his whole system. The epigenetic principle states 
that " ••• anything that grows has a ground plan, and that out of this 
11 
ground plan the parts arise, each part having its time of special 
ascendancy, until all parts have arisen to form a functioning whole. 111 
This epigenetic principle is demonstrated in his eight stages of develop-
ment discussed in Chapter Three. Through this principle, at each step 
in an individual's life, his personality gradually forms out of the 
interaction of the person and his environment. 
Since Erikson builds his concept of ego identity from his psycho-
analytic grounding, it represents a new statement for this group. White 
feels that it is more than a new statement; it points in a new direction. 
He finds that Erikson's work on environmental influences has negated 
2 
the instinctual theory, particularly the libidinal mdel of Freud. 
The theory of identity traces individual growth through stages of 
3 psychosocial involvement between the person and his environment; inte-
gration of this 1nt1raction through ego processes results in cumulative 
growth in the perso~. The process culminates in the attainment of an 
I 
individual ego idenjity sometime in late adolescence. 
Erikson would e the first to question the validity of his theory 
_an_d_do_e_s_s_o_i_n_t_wo lespects; asking, first 1 whether ego identity is 
1. Erikson, "Growt and Crises of the Healthy Personality," p. 52. 
2. Psychosexual Stages of Development," 
Erikson 
involve-
12 
essentially a psyc osocial concept; and second, whether his theory 
deserves to be con idered a legitimate part of the psychoanalytic 
theory of the ego. His writings offer a comprehensive defense for 
the psychosocial nsion; the historical linkage demonstrates his 
indebtedness to th, psychoanalytic tradition. 
Erikson acknowfedgea that Freud used the term identity but once, 
and that was when sought to formulate his identity with the Jewish 
2 people. Thus Erik on's use of the word appears authentic from a 
Freudian standpoint· but the relationship between Freud's theory and 
Erikson's does not ppear as clearly on the surface. Hence there is 
need to point out w erein Erikson draws upon Freudian theory and wherein 
his theory is relat d to its basic assumptions. 
Bad Freud been able to complete his theory of psychoanalysis or 
to systematize his go theory 1 a task attempted by David Rapaport 1 3 
we might find ego t eory more fully represented there. Erikson presents 
his theory as a of psychoanalytic theory and draws upon Freud's 
thought in a way t t gives the impression he felt this would be true. 
As the chapter unfo ds this will become apparent to the reader. 
1. Erik H. Erikson "The Problem of Ego Identity," in his Identity 
and the Life le, p. 101. 
2. Ibid. 
3. David Rapaport 1 "The Conceptual Model of Psychoanalysis, " 
J. Pers. XX (19 1-52), pp. 56-81. 
13 
1 Rapaport traced the development of ego psychology in four phases. 
By doing this he affirmed a statement by Gordon W. Allport: " ••• even 
the most orthodox psychoanalysts now sq that Freud died without com-
pleting his ego theory."2 He points to the early formulation of Freud's 
thinking and moves on to present-dq theorists, including Erikson and 
their contributions to an evolving ego theory. 
Rapaport finds the first phase of ego developnent encompassing 
3 Freud's prepsychoanalytic thought. Its ending coincides with the 
approximate emergence of psychoanalytic theory proper, dated 1897. 
The contribution of this phase of development is the early concept of 
defense. This concept involves a primitive conception of the ego 
standing for the person or the self or for consciousness. This found 
consciousness commanded by what is called "the dominant mass of 
ideas."4 Certain memories found to be incompatible with this dominant 
mass of ideas are dissociated from consciousness by defense. Undissi-
pated affect, or emotion, due to dissociated memory is pent up and 
1. David Rapaport, "A Historical Survey of Psychoanalytic Ff;o Psy-
chology," in Erik H. Erikson, Identity and the Life eycle, 
pp. 5-17. 
2. Gordon w. Allport, Personality and Social Encounter (Boston: 
Beacon Press, 1960), P• 29. 
3. Rapaport, "A Historical Survey ••• ," pp. 6-7. 
4. J. Breuer and s. Freud, studies on l{ysteria, Vol. II (London: 
The Hogarth Press, 1955), P• 116. 
14 
turns into anxiety. In this stage, reality had a central place as it 
1 has today. 
The second phase of Freudian ego theory arose when Freud dis-
covered that his patients' reports of infantile seduction were fan-
tasies, not reality experiences. At this point reality suffered the 
loss of its central position in the theory. In its place came interest 
in the agent creating the fantasies and its processes. When this 
happened a global conception of repression replaced defenses and the 
dominating interest of the second phase, the instinctual drive, was 
discovered. This phase continued until 1923 when Freud's The !go and 
2 the Id ushered in the third phase. 
In the second phase the ego functions were conceived in terms of 
instinctual drives, not considered by Rapaport to be too helpful in the 
deTelopment of separate roots for ego psychology. What he finds as 
major contributions to ego theory in this phase are the concepts of the 
secondary process, the reality principle, and the analysis of the pro-
cess of repression. The secondary process, though not considered as 
implying genetic roots provided a conception of reality relations and 
a concept of consciousness both of which were crucial to the later 
structural concept of the ego. The reality principle, though rooted 
in instinctual drives, provided the secondary process with a regulation 
1. Rapaport, "A Historical Survey ••• ", p. 6. 
2. Ibid., pp. 7-8. 
-
15 
principle comparable to the pleasure principle of the primary process. 
Analysis of reality testing, the means of functioning of the reality 
l principle, gave clearer definition to the secondary process. 
Freud described the relation of the primary and secondary pro-
2 
ceases in The Interpretation of Dreams. Whereas the primary process 
is regulated by wish fulfillment and impulse responses, the secondary 
process is regulated by reality, particularly in the inhibiting of 
3 
response. In another paper Freud describes the operating principle 
of the secondary process, the reality principle. About it he s~s: 
" ••• the mental apparatus had to decide to form a concep-
tion of the real circumstances in the outer world and to 
exert itself to alter them. A new principle of mental 
functioning vas thus introduced; what was conceived of 
was no longer that which was pleasant, but ~hat which 
was real, even it it should be unpleasant. " 
The reality principle concerns this work in one important respect. 
Reality, the outer world, becomes a functioning polarity in Erikson's 
psychosocial scheme of development. 
!he discovery of the reality principle affirms the position that 
l. Rapaport 1 "It Historical Survey ••• 1 " p. 8. 
2. s. Freud, The Interpretation of Dreams 1 Trans. from the German 
and ed., by James Strachey {liew York: Basic Books, fifth 
printing, 1959). 
3. ~., PP• 588-609. 
4. s. Freud, Collected Papers 1 Authorized trans. under the super-
vision of Joan Riviere (New York: Basic Books, 1959), Vol. IV, 
p. 14. 
psychoanalysis is a theory, a method of research and a goal. Though 
the goal of psychoanalysis may be difficult to specify, it appears 
that the evolving concepts just presented trace some development of 
the theory and that Freud's own method of analysis vas his method of 
research. The overall goal of psychoanalysis seems to be the reality-
oriented individual. The progress in theory just presented shows how 
this began. The goal began to take form as Freud formulated the 
reality principle. This is true because it then began to spell out 
the relationship of the person to environment. It was no longer simply 
a system of' instincts, but in Hartmann's terminology it was the be-
ginning of an adaptive capacity. It was noted that Freud's only refer-
ence to identity, in Erikson's recollection, is one that is culturally 
oriented, not organ related. So the goal, as it works out historically, 
becomes the relation of the individual personality to environment. It 
is this relation of organ to environment whose beginnings can be viewed 
in Freud's reality principle that comes into focus when Erikson spells 
out the psychosocial maturation of the ego in progressive stages. Thus 
reality orientation can be viewed as the historically evolving goal of 
psychoanalysis. 
The third phase of ego development began w1 th Freud's writing of 
The Ff;o and the Id, which introduced the concept of the superego as 
explanation of the unconscious sense of guilt. The ego, in this 
writing, is a coherent organization of mental processes which seems 
quite capable of transforming instinctual drives into energies of its 
17 
own.l 
The dependence of the ego upon the instincts remained until in 
2 The Problem of Anxiety Freud's concept of the ego culminated as he 
repudiated the ego's totally subservient relationship to the id. 
Anxiety now became a signal used by the ego to initiate defense auto-
•ticall.y and eventually to take an active, or adaptive role, making 
use of the pleasure principle for its own ends. This is the first 1m-
plication of a concept of adaptation for Freud and at the same time he 
achieved a previous purpose of bringing reality in to the center of his 
theory.3 
4 
The adaptation theme was, later 1 to be the interest of Hartmann 
and the foundation for Rapaport of the concept of ego autonomy. 5 
Freud also implied the epigenetic developments of the ego, though he 
did not work them out, and his final conception of the ego included 
6 the secondary process and the reality principle. 
The evolution of the concept of the ego in Freud's thought as 
1. s. Freud, The Fso and the Id, (Trans. by J. Riviere, London: 
Hogarth Press, 1927), P• 9. 
2. s. Freud, The Problem of Anxiety. 
3. Rapaport, "A Historical Survey ••• ," P• 10. 
4. Hartmann, The Fso and the Problem of Adaptation. 
5. David Rapaport, "The Theory of Ego Autonomy: A Generalization," 
Bulletin of the Meninger Clinic 22 (1958), PP• 13-25. 
6. Rapaport, "A Historical Survey ••• ," P• 10. 
18 
1 
pointed out by Rapaport is substantiated by Hartmann. That evolution 
springs from the roots of' the instinctual hypothesis. It now appears 
quite clear why the notion of' the ego evolved as it did in Freud's 
writings. Lynd 's comment that Freudian theory is based upon 19th cen-
tury :Newtonian physics helped to point this out. Freud's closed 
2 
energy system with a scarcity of' energy grew out of' this framework. 
Erikson, in contrast, has a system in which there is an excess of' 
3 
energy at each stage of' development. It was from this closed system 
that the structural concepts of' Freud arose. His triad, the ego, the 
superego and the id were all bound to the closed system of' which they 
were a part. They derived energy from it, and analysis of' their work-
ings kept Freud from speculating about activity outside the organism. 
The ego, our particular concern, vas dependent upon the id; it arose 
from the id as a seething cauldron of' emotion. :Not only was Freud 
unmindf'ul of outside influences, his ego was passive and almost help-
less as a mediator between the person's impulses from the id and the 
restrictive pressures of the superego. It was precisely this system, 
coupled with a basic assumption of Freud, which Lynd feels was one 
1. 
2. Lynd, On Shame and the Search for Identity, pp. 83-86. 
3. See the discussion of the psychosocial stages of development 
in Chapter III. 
19 
of his greatest achievements, the idea that there is nothing inci-
1 
dental or unimportant in human bebavior. 
These thoughts led Freud to the brink of a new conception of the 
ego, for as he described the primary process, and later the secondary 
2 
process and the reality principle there was an attempt to place in 
his system those particles of experience that could not be completely 
explained by instinctual drive. So the attributing of the ego as the 
3 
subject par excellence was eventually to bear fruit. While linking 
the ego to the id may have helped in the explanation of instinctual 
problems in the individual, it said little about external reality. It 
could account for other humans as obJects to be used instrumentally 
4 for release of tension, satisfaction of needs and giving pleasure, 
but it said little of the ground-plan for development of the ego it-
self, especially in relation to contributions from the environment. 
Later followers of Freud who became seriously interested in the effect 
of tht environment will be discussed in another section. Sullivan's 
explanation of childhood development and Erikson's epigenesis of the 
ego attempt to reveal its specific influences. 
1. 
2. 
Lynd, On Shame and the Search for Identity, p. 136. 
s. Freud, A General Introduction ~ Psychoanalysis, (New York: 
Perma Giants, 1§49), p. 312. 
s. Freud, New Introductory Lectures on Psychoanalysis, 
(New York: w.w. Norton and Co., 1933), p. 84. 
4. Lynd, On Shame and the Search for Identity, p. 100. 
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As late as the Bew Introductory Lectures on Psychoanalysis Freud 
had not found a way to free his ego from the dominance of the id but 
he had noted that the ego as subject par excellence could not only 
1 take other persons as objects, but could take itself as object. 
This is especially true in melancholia where the withdrawal of libido 
from an object results in the ego's objectification of itself. 
It was in the work of Anna Freud that the ego began to take a more 
active position in relation to external reality. Phase three of the 
development of ego theory ends with her description of the specific de-
2 tenses of the ego against outside pressures. Her two themes, defense 
and reality relations, broaden the base laid by Freud for an ego psy-
3 
chology. This is evident because they reveal the active aspects of 
the ego and point the way to ego functions which are later to be elabo-
rated upon and spoken of as ad.apti ve and autonomous. Anna Freud also 
signals the readiness for phase four wbieh is the emerging ego psychology. 
The fourth and concluding phase in the development of ego theory 
is dominated by those who followed Freud. Erikson, Hartmann and others 
build their ideas upon the foundations which existed in psychoanalysis 
for a theory of reality relations in general and interpersonal relation-
4 
ships in particular. With these men the weak ego of the early Freud 
1. s. Freud, lfew Introductory Lectures, p. 84. 
2. A. Freud, The F.go and the Mechanisms of Defence. 
3. Rapaport, "A Historical Survey ••• ," P• ll. 
4. ~., P• ll-12. 
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culminates in a more active evolving core with roots of its own, 
capable of self-delineation and interaction with the environment. 
Before discussing in detail the contributions of Hartmann, 
Erikson and Rapaport, the concepts of the reality principle and identi-
fication seem to provide a necessary point of departure in Freud's 
thinking. The concept of identification and the reality principle are 
a two-fold theoretical foundation which leads to the necessity of a 
more complete ego theory, which did in fact evolve in the fourth phase. 
It was pointed out that Freud formulated the reality principle as a 
corrective to complications not answered by the pleasure principle in 
the primary process. The eventual result of this was the unfolding 
relationship of the ego to the environment. Freud considered: 
" ••• the transition from the pleasure principle to the reality principle 
as one of the most important advances in the development of the ego."1 
It seems that the use of the concept of identification also stands 
in importance in the theoretical evolution of psychoanalytic concepts, 
though this seems not to be traced in the development historically. 
Freud said that: " ••• identification is knOwn to psychoanalysis as the 
2 
earliest expression of an emotional tie with another person." That 
tie, as it evolved in theory, became a model reference; identification 
became the process through which one person could learn life tasks 
from another. The infant's first identification is with its mother. 
1. S. Freud, General Introduction to Psychoanalysis, P• 312. 
2. s. Freud, Group Psychology and the Analysis of the F.go, Trans. 
from the German under the editorship of James Strachey (London: 
Hogarth Press, 1955), Vol. XVIII, P• 105. 
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Be learns his first and basic life rules through the process of identi-
fication. Upon this foundation the individual builds other identification 
experiences until through the identification process he accumulates ex-
periences of his own and at the time of adulthood uses this learning as 
the basis :for his total life pattern. 
Freud used identification in three senses. First, there was the 
interchangeable usage of imitation and identification. Second, there 
was the use signifying withdrawal of libido from an object and the 
setting up of the object within the ego itself as a form o:f self-
identification, as in melancholia. A third :form of identification was 
as a creative relationship to models or parents whose influences helped 
the child to be like them. The model usage predominated in Freud 1 s 
1 
writings. 
Further exploration of the identification process has led some per-
sons to disagree with Freud. Mowrer, for example, feels that Freud 
was mistaken about the way in which boys and girls change their model 
2 
identification from male to :female and vice versa. Explorations also 
led to further delineation of the process. Sappenfield relates that 
certain kinds of early identification patterns vill result in certain 
kinds of adult pattern.s,3 and Erikson asserts that identity takes over 
1. o. Hobart Mowrer, Learning Theory and Personali; Dynamics 
(New York: The Ronald Press, 1950), 1950), P• 5 • 
2. ~., P• 586. 
3. Bert R. Sappenf'iel~, Personality D.ypamics (New York: Al:fred A. 
Knopf, 1954), P• 2~. 
1 
where the usefulness of identification leaves off. 
2 
Fenichel distinguishes between identification and imitation. 
Lynd stresses that the identification process in therapy gives the 
therapist a great position of power over the patient. In the trans-
ference, counter-transference relationship of therapist and patient, 
3 
a new set of values may replace the old. Hartmann discusses the 
matter of moral values in therapy, pointing out some of the issues 
4 
and problems. 
Freud's model identification emerges as a foundation-stone for 
his theory and it has retained its importance as a method of develop-
ment, especially in Erikson's ideas, in which ego identity becomes an 
extension, developmentally, of the identification process. This pro-
cess leads to the next step, the differentiation of a new entity, ego 
identity, the development of which is necessary for the understanding 
5 
of and participation in adult societal relationships. In clinical 
pastoral training the identification process comes into review. The 
student uses his identifications from the past as the basis for reac-
tion to the present situation. Expression of himself becomes an 
1. Erikson, "The Problem of Ego Identity," p. 113. 
2. otto 
w.w. 
of Neurosis (New York: 
3. Lynd, On Shame and the Search for Identity, p. 197. 
4. Heinz Hartmann, Psychoanalysis and MOral Values (New York: 
International Universities Press, 1960). 
5. This will be discussed more fully in Chapter III. 
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indicator of his evolving identity. 
It is in the fourth phase of historical development that ego psy-
chology 1 as a psychology 1 begins to emerge. This stage follows Freud's 
closing statements about the ego and Anna Freud's discussion of defense 
mechaniSJDS. Rapaport recognizes the work of BartJD&D.D. and his collabo-
rators as the beginning of the fourth phase, and finds the contri-
but ions of Hartmann and Erikson dominating it, both building upon and 
1 
complementing Freud's third phase. 
The contributions of Bart:mann are sumarized by Rapaport as being 
those concerned with innate roots ot ego development, of reality rela-
tionships or adaptation, and w1 th integration of the theory of the 
secondary process and autonomous defense. He finds a limitation in 
Hartmann's work in two places; he did not tully integrate the theory of 
ego autonomy and reality relationships in his concept of adaptation, 
and in his discussion of autonomous ego development he does not provide 
2 
tor an epigenetic theory. Rapaport's papers suggest attempts at 
3 integrating ego autonomy and reality relationships. Erikson goes 
fUrther to provide tor epigenetic ego development in his identity 
theory. 
In Fgo Psychology and the Problem of Adaptation, Hartmann stresses 
elements which contribute to the formulation of the relationship 
1. Rapaport' n A Historical Survey ••• I II p. 12. 
2. ~., PP• 12-14. 
3. Rapaport 1 "The Theory of Ego Autonomy" and others. 
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developed between the ego and the environment, namely, adaptation. 
Adaptation, for Hartmann, is primarily " ••• a reciprocal relationship 
Ill 
of the organism to its environment... In another writing Hartmann, 
Kris and Loewenstein explain that the :functions attributed to the ego 
center around the relation to reality and they speak in that sense of 
2 
the ego as a specific organ of adjustment. The specific functions of 
the ego involve control of mobility and perception by the person. This 
is achieved through assessment of a given situation and anticipation 
• 
of future experiences. In this way the ego mediates, as an organ of 
adaptation in the person, between the demands of the individual and 
his environment. 
Hartmann states that the early conception of the ego was that it 
grew on conflict, but that though this is true, conflict is not the 
3 
only source of ego development. Be advances the idea of an undif-
ferentiated phase of development as a conflict-free source of develop-
ment for ego functions in addition to that provided by psychic con-
4 
flict. 
1. Hartmann, !go Psychology and the Problem of Adaptation, p. 374. 
2. Heinz Hartmann, Ernst Kris, and R.M. Loewenstein, "ColliJDents on 
the Formation of Psychic structure," The Psychoanalytic study 
of the Child, Vol. XI (New York: International Universities 
Press, 1§46), p. 15. 
3. Hartmann, !go Psychology and the Problem of Adaptation, p. 364. 
4. ~., p. 366. 
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Freud had said that the ego arose from the id. Hartmann now 
explains that both the ego and the id rise from the undifferentiated 
phase of' development. This phase furnishes the ego with preformed 
tools or functions. These functions will automatically mature without 
the organization of' the ego, and will later become fully integrated in 
the person's life as the ego develops. They serve 110bili ty, perception 
and certain thought processes. They have a primary autonomy and 
fUnction free of' conflict. These instruments of primary autonomy are 
1 
the primary modes of' adaptation for the ego. They develop along with 
the ego in a process of differentiation. Hartmann, Kris and Loewenstein 
state that: " ••• to the degree to which differentiation takes place man 
2 
is equipped with a special organ of adaptation, that is, with the ego. " 
Hartmann specifies that the ego functions which arise in the un-
differentiated phase of development with a primary autonomy from the 
id help in the adaptation of the organ to its environment and are sup-
ported in this by other ego processes which were not preformed, but 
which grow out of the experience of conflict. These conf'lictually-
based processes, defensive in nature, have a secondary autonomy and 
are mre closely tied to conflict than the primary modes of ego ex-
3 pression. 
1. Hartman, Kris, and Loewenstein, "Comments on the Formation of 
Psychic Structure," p. 19. 
2. Ibid. 
3. Hartmann, !go Psychology and the Problem of Adaptation, P• 375. 
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About such conflictually-based functions, Hartmann says: 
"a behavior which arose originally in the service of de-
fense may in the course of time become an independently 
working structure ••• change from being a means into a 
goal in its own right. "1 
When this takes place these functions become automatic, and they have 
an autonom,y of their own, but their autonomy is secondary because 
they develop functionally out of conflict. Unlike innate abilities 
for ego expression, their auton~ is not guaranteed and they can 
easily become reinvolved in the conflict from which they arose. 
Together with the organs of primary autonomy they are directed by the 
ego in the process of adaptation. Their particular functions involve 
2 
defenses, synthesis problem solving and the like. All of this takes 
place with the aid of a process through which the ego gains energies 
upon which to function. This process is called neutralization of 
energy. Beutralization of energy aids the ego in its functions. In 
it, libidinal energies, tied to organ·response, are neutralized, or 
freed from their libidinal source. Such freed energies become in-
volved in the ego function of perception and self-evaluation. The 
process is more than reaction to others; the energy is used to assess 
the self. When this takes place, the person is relatively free of his 
primitive anjmal responses; he gains the ability to be somewhat 
independent of his inner drives and external environmental forces as 
1. ~· 
2. ~· 
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1. 
well. It is through the establishment of the instruments of priDIB.ry' 
autonomy from the undifferentiated phase and the growth of the autono-
matic functions of secondary autonomy from conflictual experience that 
the ego • s adaptation of its environment is established. 
In coDIDl.enting about Hartmann's concept of adaptation, Rapaport 
says that it is not restricted to the cultural sense of the tera, but 
that it is an inclusive conception, biologically oriented, reflecting 
the attempts of the ego to balance both inter and intra systemic 
2 
tensions. 
The concept of adaptation is considered by Rapaport as the major 
step in the establishment of the autonom;r of the ego; this he takes as 
his task to outline. Be discovers in his theoretical struggles with 
the nature of thought processes that the problem of ego autonomy arises 
more often than any other. 3 In one of his papers he relates the psy-
choanalytic concept of thought to ego development. Be finds that from 
a structural standpoint, the emergence and development of thought pro-
cesses is related to development of the ego. Thought processes are 
basic ego functions. It is through thought that the person applies the 
1. Heinz Hartmann, "Notes on the Theory of Sublimation," The Psy-
choanalytic stuciy of the Child, Vol. X (International University 
Press, 1955), p. 20. 
2. Hartmann, !'go Psychology and the Problem of .Adaptation, p. viii. 
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reality principle in reality testing as an expression of the ego in 
the world about him. 1 
The development of the ego in R'apaport 's thought results in a 
state of relative autono~. This state is relative because the ego 
never does become completely independent from either the id or external 
2 
reality. The fact of ego autono~ is based in Hartmann's concept of 
Primar.1 and secondar,y autonomy. His undifferentiated phase of develop-
ment and the conflict-tree ego-sphere explain the apparent contra-
diction raised in the conception ot the ego as being both " ••• born out 
ot the original conflict and party to the conflict. "3 The faculties 
which later become ego functions arise from this undifferentiated 
4 
pbase of development and have a primary autonomy. 
Rapaport discussed how this could take place. Inborn structural 
elements through a process ot differentiation are delegated to either 
the id or the ego. The ego functions on the basis of these structural 
givens developing such aspects as defenses. These inborn ego functions 
~. 5 
estab1aSh a primary autono~ of the ego from instincts. 
This is a relative autonomy tor the ego because both these functions 
whiCh comprise the so-called conflict-tree ego sphere having primary 
autonomy and the defensive apparatuses which arise out of conflict and 
1. Rapaport, "The Psychoanalytic Theory ot Thinking. " 
2. Rapaport, "The Theory of Ego Autonomy, " p. 14. 
3. Rapaport, "The Autonomy of the Ego," p. 252. 
4. Ibid., P• 253. 
5. Ibid., p. 254. 
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which may devel.op a secondary autonomy tend to retain their autonomy 
against conflict, and both can become involved or reinvolved in conflict 
1 losing their autonomy. 
31 
So the development of the ego as a functional concept finally 
amounts to a relative autonomy dependent upon its functioning ability. 
It rises above simple impulse expression by using the inborn ego 
mechanisms at its disposal. The ego is not a little man within a per-
son1 as Freudians have a tendency to infer. Rather the ego is a 
function. Thus when ve speak of its autonomy from other functional as-
pects of the person ve are referring to its tasks such as guiding the 
person1 of integrating experience, and relating to others. In such 
tasks the ego does not seem to be bound by the instincts. Its 
functions can be carried out through the transformation of instinctual 
drives and energy in areas that develop and integrate the person. But 
because the person is more than the ego1 the ego itself is not autono-
mous from other aspects of the personality. When ego functions are 
strongly developed they appear to be acting irrespective of other 
functions. Likevise1 when the ego is veak1 other aspects of personality 
expression seem to take precedence. This is the reason vhy Rapaport 
spoke of the relative autonomy of the ego from the environment and the 
self.2 The ego as a function does not exist independently of other 
parts and is easily involved in the conflict that arises over impulse 
expression and interpersonal experience. 
1. ~.1 P• 256. 
2. Ibid. 
When the student of clinical pastoral training is faced w1 th the 
task of integrating his experience in the mental hospital into his 
identity his whole person is involved. T.ben the interrelation of one's 
ego function to the other aspects of personal expression can be seen. 
The autonomy of the ego as a tunction of the person, if autonomous at 
all, may be viewed relatively in terms of the integration of conscious 
experience into the lite of the individual. 
The "Autonomy of the Ego," vas concerned DK>stly with the relation-
ship of the ego to instinctual drives and its autonomy from these. In 
the "Theory of -o Autonomy, " Rapaport raised the issue of autonomy 
from the environment. In this article he sums up the whole question 
in these words: 
"Thus, while the ultimate guarantees of the ego's autono-
my from the id are man's constitutionally given appa-
ratuses of reality relatedness, the ultimate guarantees 
of the ego 's autonomy from the environment are man's con-
stitutionally given drives."l 
In so doing he points out the way in which the reciprocal relationship 
of adaptation mentioned by Hartmann also works out in terms of a re-
ciproeal balance of function in the developing process of ego autonomy. 
Rapaport suggests that Erikson's contribution to ego psychology 
is complementary to Hartmann's work. Be considers the task of ego 
theory unfinished, with a need to integrate the theories of Hartmann 
and Erikson, as well as to systematize Erikson's theory and to clarify 
1. Rapaport, "Theory of Fgo Autonomy," p. 18. 
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1 
the conceptual status of its terms. 
The primary contribution of Erikson is his concept of the 
epigenesis of the ego, bringing in the theory of reality relationships, 
and especially the theory of the role of social reality. All of this 
complements the third phase of Freud's theory. It comprises the bulk 
of Erikson's psychosocial theory of development. The theory also be-
gins to particularize Hartmann's autonomous ego development and re-
lates a sequence of phases of psychosocial development to psycho-
sexual maturation creating a groundwork for step by step growth of the 
ego. MOre will be said of the phases of development and a concept of 
the whole cycle will be given in Chapter Three. Rapaport comments 
that this theory is the first in the history of psychoanalysis to cir-
cumscribe those phases of a person's life which are generally included 
in the concept of genital maturity, and to provide a means for their 
2 
investigation. 
A further contribution of the theory is that Erikson assumes, as 
does Hartmann, that there is an inborn coordination in the individual 
to an average expectable environment. This is revealed in his concept 
of mutuality wherein the coordination is viewed as being mutual between 
'3 
the individual and his human environment. 
1. Rapaport, "A Historical Survey ••• ," p. 16. 
2. Ibid., p. 14. 
3· Ibid., p. 15. 
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Rapaport also views Erikson 1 s theory as particularizing Hartmaru.1 1 s 
theory of reality relations. Erikson points out how caretaking persons, 
as representatives of a culture or society pass on its values to the 
next generation, through parental care, education, teaching and other 
social fUnctions so that the young individual is ensured of receiving 
cultural values in specific ways. Thus it is that he traces the develop-
ment of the genetically social character of the human individual in 
relation to his social environment; a conceptual explanation of social 
1 
development. 
The way in which Erikson 1 s concept of ego maturation relates to 
psychoanalysis can now be seen. Its roots spring from the third phase 
of Freud 1 s ego development and complement it. White, however, raises 
a serious indictment M&inst psychoanalytic theory in stating that 
Erikson 1 s scheme actually has left psychoanalysis behind. He feels 
that the personal development traced in Erikson 1 s epigenetic steps out-
dates the libido theory and should be recognized in that light, not as 
a part ot psychoanalytic theory. He advances for consideration his own 
idea of competence as a complement to Erikson 1 s identity theory, based 
in the latency period. 2 
In another writing, White phrases his view as follows: 
1. Rapaport, "A Historical Survey, "p. 15. 
2. Robert w. White, "Motivation Reconsidered: The Concept of 
Competence," Psychological Review, Vol. LXVI (1959), p. 297. 
34 
"My central argument Will be that the motivation needed 
to attain competence ("an organic capacity to interact 
effectively with its environment"- from same page) can-
not be wholly derived from sources of energy currently 
conceptualized as drives or instincts. "l 
This work will not attempt to answer White's charges for psy-
choanalysis but will relate Erikson's theory of identity to the young 
pastor. To provide further base of reference for this we move to a 
discussion of the relation of identity to other psychologies and in-
ferences about identity from other disciplines. 
2. Relation to other Psychological Developments 
The roots of identity theory in the psychoanalytic school were 
shown as part of the evol v1ng ego psychology. There are also other 
developments in psychological thinking which relate to identity or 
whose positions may shed some light upon same of the tenets of 
Erikson 1 s theory. They will be discussed briefly in this section 
under a two-fold classification. The first of these involves theories 
arising from the Freudian school which are closely related to one 
another in their social psychological emphasis 1 though maintaining 
separate viewpoints. The second group represents various other psy-
chological viewpoints which are considered as related in some way to 
the theory of identity. The purpose in choosing them is to show some 
of their main points of view and how identity theory seeks to resolve 
1. White, "Competence and the Psychosexual Stages of Development," 
PP• 99-100. 
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their concerns. 
Four persons in particular developed their thinking in the psy-
choanalytic school and deviated from it in varying degrees. They 
form what Hall and Lindzey call a "new psychosociological look."1 
Two of these, Karen Horney, and Erich Fromm, are classed as neo-
Freudians; their theory is considered as a reinterpretation of psy-
choanalysis and not a separate school. The other two, Alfred Adler 
and Harry stack Sullivan, are credited with developing theories of 
the~ own. All four have a common denominator, their interest in the 
2 
effect of the environment upon the individual. 
Alfred Adler has been referred to as the ancestral figure of the 
environmental approach. He broke with Freud over the issue of sexuality 
as early as 1911. His theory has come to be known as the Individual 
3 psychology. He conceives of man as a social being, who relates to 
other people and develops a style of life which places social interest 
above selfish interest. This does not just happen; man is inherently 
a social being. This recognition of man's social nature, overlooked 
by Freud, is considered as probably the greatest contribution of Adler 
to psychological theory. Three other contributions are: his concept 
of a creative self, the uniqueness of personality, and consciousness 
1. 
2. 
3. 
Hall and Lindzey, Theories of Personality, p. 115. 
Ibid. 
H.L. Ansbacher, and R. Rowens, eds., The Individual Psychology 
of Alfred Adler (New York: Basic Books, 1956). 
1 
as the center of personality. 
Another emphasis in Adler's thoughts is his view that the human in-
fant is born helpless in a world of powerful adults. This becomes the 
basis for universal feelings of inferiority, which in turn supply the 
motivation for the striving for superiority. Adler has negated the 
2 
heavily biological emphasis of Freud in favor of the social matrix. 
Karen Horney symbolizes the neo-Freudian school of psychoanalysis. 
She became and remained a psychoanalyst. Being dissatisfied with 
orthodox psychoanalysis, she helped found the Association for the 
Advancement of Psychoanalysis, and the American Institute of Psycho-
analysis. She objected to certain of Freud's ideas, but considered 
3 herself a part of the Freudian school. 
While Adler spoke of the life style of the individual, Horney 
refers to the real self. She views her theory in terms of the social 
milieu, as does Adler, and feels that she, like Adler, is more opti-
4 
mistic than Freud about the progress of life. She uses the term self-
realization for the progress of the individual. 5 
1. Ball and Lindzey, Theories of Personality, p. 118. 
2. ~·, P• 115. 
3. ~., P• 131. 
4. Ruth Munroe, Schools of Psychoanalgic Thought (New York: 
The Dryden Press, 1955), PP• 380-3 1. 
5. Karen Horney, Neurosis and Human Growth (New York: w.w. Norton 
and Co., 1950). 
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Anxiety is a primary concept for Horney. She relates anxiety to 
the person's relation to the hostile world about him. For a child, she 
views anxiety in relation to the insecurity produced from isolation and 
helplessness. In the struggle to find a solution to his situation the 
child may develop irrational or neurotic solutions to the problem before 
him. Herein lies the basis for conflict and neurosis. All of this can 
be avoided, in Horney's opinion, by a home in which there is security, 
trust, love, respect, tolerance and warmth.1 
Erich Fromm, like Horney, is a neo-Freudian. His particular inter-
est is with the loneliness and isolation of man, developed because man 
2 has become separated from nature and from other men. 
Since man is conceived as essentially a social being, his separa-
tion is basically unnatural. Hence when Fromm wrote of the Escape 
From Freedom he was describing the result of man's struggle for individua-
tion, wherein he becomes· isolated even though this is not his natural 
3 
state. 
Barry Stack Sullivan's writings, like those of Adler, resulted in 
a separate school of psychology which has come to. be known as the inter-
4 personal theory of psychiatry. The basic assumption of Sullivan's 
system is that personality gains meaning through interpersonal rela-
tions. His definition of personality is: "The relatively enduring 
1. Hall and Lindzey, Theories of Personality, P• 133. 
2. ~., P• 127. 
4. Barry Stack Sullivan, The Interr;rsonal Theory of Psychiatry 
(New York: w.w. Norton and Co., , 1953 
pattern of recurrent interpersonal situations which characterize a 
nl human life. He states that a dynamism is a basic concept for 
describing personality. The dynamism is, "The relatively enduring 
pattern of energy transformations which recurrently characterize the 
organism in its duration as a living organism. "2 He finds dynamism 
as a concept that includes all of nature; that is, it goes beyond 
psychology. Sullivan feels that the dynamisms which are of interest 
to the psychiatrist are, " ••• the relatively enduring patterns of energy 
transformation which recurrently characterize interpersonal re-
3 lations ••• " This contrasts with the interest of the biologist in 
energy transformations in the organ itself. It would then include 
functional relations developing within the interpersonal setting and 
between persons. 
A dynamism is that which results from interpersonal anxiety of the 
self or self system. Sullivan points out that the concept of self is 
intensely important for the understanding of interpersonal relations; 
it is an explanatory concept, not a thing. It explains what he calls 
personification. Personifications stand for that which is personified; 
they are always complex and sometimes multiple, but never completely 
4 describe that which is personified. 
1. ~., p. 11. 
2. Ibid., P• 103. 
3. Ibid. 
4. Ibid., P• 167. 
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The interpersonal reference of Sullivan is made quite clear. He 
does not want his self-system construed as being synonymous with psy-
1 
choanalysis' designation of the ego. From Sullivan's writings it 
appears that he feels that personality has no reality aside from the 
interpersonal experience. 
Sullivan is given credit for pioneer work with schizophrenics. 
His major contributions to psychiatric theory arise from his clinical 
experience. His contributions include the formulation of infantile 
and childhood experience, his explanation of anxiety, his work in 
teaching the art and science of psychotherapy, his writings on mental 
disorder, and finally his basic assumption that human behavior is 
directed in a positive manner toward goals of collaboration and of 
2 
mutual satisfaction and security, unless interfered with by anxiety. 
Later, in the discussion about intimacy and identity, Sullivan's 
theories about intimacy will be introduced. 
MOving beyond the four psychologists just mentioned, there are 
other streams of thought which seem to approach a theory of identity. 
No attempt will be made to evaluate systematically the handling of 
these issues between these other writers and Erikson; rather, it is 
left for the future to decide where each finds its best solution. 
Gordon W. Allport supports the uniqueness of the individual and 
1. Ibid. 
2. Ibid., pp. xi-xviii. 
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may symbolize an individual psychological stream. Adler's afore-
mentioned break with Freud found him starting a new school of indi-
vidual psychology in which he too emphasized the uniqueness of the 
individual; but his influence in America is limited. Resident psychi-
atrists in training at a local mental hospital were asked what thinker 
influenced their thinking the most. They replied, first, Freud, 
second, Gordon Allport. Undoubtedly Allport has been a great in-
fluence upon many disciplines. His concept of personality, which 
could be called personalistic, brings to us the uniqueness of the in-
dividual and other concepts. His early work, Personality: A Psycho-
logical Interpretation, stressed the uniqueness of the individual and 
focused upon his concepts of functional autonomy and the recognition 
1 
of consciousness as primary in the development of personality. 
In The Individual and His Religion, Allport emphasized the rela-
tion of religion to the individual and uses this criteria for the 
development of the religiously mature person. In addition, he re-
iterates three avenues of development open to any human being in the 
course of his growth which he first stated in Personality. Awareness 
of widening interests, (expanding the self), is the first; the second 
is the avenue of detachment and insight, (for self-objectification); 
and the third is the avenue of integration (for self-unification). 2 
1. Gordon W. Allport, Personality: A Psychological Interpretation, 
(New York: Henry Holt and Co., 1937). 
2. Gordon w. Allport, The Individual and His Reli ion: A Ps cho-
logical Interpretation New York: The Macmillan Co., 1950 , p. 53. 
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In Personality and Social Encounter, Allport places his indi-
vidual against the backdrop of psychological research, particularly 
nomothetic results. Here his everpresent preference for the idio-
graphic representation of the individual shows through when, after 
considering a tenfold breakdown of units used in studying personality, 
he suggests that we may discover that each personality is after all 
1 
unique. 
Allport's most recent book, Pattern and Growth in Personality, 
a revision of Personality, expands his views on this theme. Allport 
states his objective, in the book, to trace the concrete pattern, the 
internal order of a single personality. He affirms that man is not a 
reactive robot, but that the evidence suggests a being with unique 
2 
potential for growth. Growth in persons is supported by his concept 
of the contemporaneity of motivation. In this notion motivation is 
goal-centered and future-oriented. The past is viewed negligibly un-
less it is shown to be dynamically active in the present. Functional 
autonomy, his designation of the state wherein motives achieve 
futuristic and goal-centered status is divided into two parts in 
Allport's book. The first, perseverative functional autonomy, sug-
gests a more reactive kind of response; the second, propriate functional 
autonomy, stresses futuristic goal-centered striving. This division 
seems to make room for more or less growth in persons, with the most 
1. Allport, Personality and Social Encounter, pp. 123-124. 
2. Gordon W. Allport, Pattern and Growth in Personality (New York: 
Holt, Rinehart & Winston, Inc., 1937, 1961). 
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growth being signified by propriate functional autonomy. The more one 
moves from perseverative behavior toward propriate striving the more his 
1 
unique potential for growth is being exercised. 
Allport is quick to point out that the ego is less than the total 
personality. He states that " ••• only by taking adequate account of the 
individual's total pattern of life ••• can we ••• advance the aims of 
2 
science." In Allport's view, to measure what an individual is, con-
ceptual or nomothetic knowledge must be blended with an overall view 
of the individual which transcends test scores by seeking personal 
trends that estimate his ego structure. 3 
Allport recognizes the contributions of Erikson about identity. 
He stresses the acquisition of language in the second year of life as 
the appearance of identity. He points to one's name as the symbol of 
that identity; and the attitude toward one's name as an indication of 
4 how a person feels about himself. 
The struggles of adolescence, revolving about the resurgent search 
for a sense of identity, are acknowledged by Allport. 5 In this the idea 
of ego identity from Erikson's thought aligns with the uniqueness of 
the individual in Allport. It is an individual ego identity that is 
1. Ibid., pp. 220-230. 
2. Allport, Personality and Social Encounter, p. 147. 
3. Ibid. 
4. Allport, Pattern and Growth in Personality, pp. 114-118. 
5. Ibid., PP• 122-126. 
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being formed through involvement with the environment. Erikson, like 
Allport, seems at the moment ot search to negate the past in favor ot 
the struggle ot the present, tor the sake ot the tuture ot the indi-
vidual. Bow this works out tor the young pastor will be discussed more 
tully later. 
An interpersonal psychology emerged from Harry stack Sullivan and 
his followers. Its emphasis upon environmental influences was also 
found in others, such as the field theorists. Sullivan and Erich Fromm 
were extremists in their idea which leaves the individual with little 
meaning apart from the interpersonal experience. But successive 
thinkers, particularly those whose bent turned to religious psychology, 
have stressed the value ot the individual in interpersonal relations. 
Paul E. Johnson has an interpersonal orientation in his writings. 
Especially in his concept ot responsiveness, he both recognizes the 
worth ot the individual and emphasizes the importance ot the inter-
1 personal dialogue. He finds the wr1 tings ot Moreno and Buber signiti-
cant in representing the interpersonal trend to study the person in re-
lationships and relates their value. MOreno's work in psychodrama was 
a pioneer ettort in the reconstruction ot personality through group 
2 
experience. Buber's classic, I and Thou, describes the Philosophical 
basis tor the individual's formation ot relationship with meaning upon 
1. Paul E. Johnson, Psychology of Pastoral Care (New York: Abingdon 
Press, 1953); Personality and Religion (liev York: Abingdon Press, 
1957). 
2. Paul E. Johnson, Psychology ot Religion, Revised and Enlarged, 
(Bev York, Rashville: Abingdon Preas, 1959), pp. 41-47. 
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1 
the finding of some of the eternal thou in each relationship. 
Identity theory comes to grips with the environment. Its con-
tribution is that the surroundings are a partner to the developing 
ego, for the ego, and later ego identity, are the result of interaction 
with the environment at each stage of development. The growing indi-
vidual incorporates the influences of the world about him into his per-
sonali ty. As he is able to solve the tasks of his environs at each 
step of his life, he both masters the environment and assimilates its 
effects. This is the psychosocial aspect of identity formation. The 
process continues throughout life, giving interpersonal meaning to the 
individual. 
This chapter will mention the gestalt theories only briefly, but 
they are brought in for a very important reason. The gestalt theories 
2 
stress the concept of wholeness; as does Goldstein, whose organismic 
concept of personality is an extension of the gestalt theory. His 
studies with brain-damaged cases led to insights concerning the rela-
3 
tion of part processes to the functioning whole. 
Johnson devotes a section of his book, Personality and Religion, 
to the meaning of wholeness, giving it a manifold approach which draws 
1. Martin Buber, I and Thou, Trans. by R.G. Smith (New York: Charles 
Scribner's Sons, 1937). 
2. See W. Kohler, Gestalt Psychology (New York: Liveright, 1938). 
3. See: Eugenia Hanfmann, Maria Rickers-Ovsiankina, & Kurt Gold-
stein, "Case I.anuti: Extreme concretization of behavior due to 
damage of the Brain Cortex," Psychological ltk>nographs, Vol. LVII, 
No. 4, 1944. 
together a religious trust and psychological insight from a four-fold 
1 
perspective. Erikson uses the concept of gestalt as well, signifying 
that there is a concept of wholeness which evolves in the identity 
2 
struggle. 
In terms of identity the question, "Who am I?" raises itself into 
view. This is a question which may be conceived of as the basic re-
ligious question, symbolizing wholeness. In that sense the psychology 
of religion seeks to give substance to the religious search through 
the insight of psychology. William James' writings, e:specially his 
Varieties of Religious Experience, stand as an historical monument to 
the search. 3 
It is not the intention of this work to trace that development, 
but to stress what its general import may be, which is a drawing of im-
plications from many sources, seeking to bring understanding to the 
field of religion from psychology. 
Some theorists have taken an interest in a developmental religious 
psychology with its own terms. But no one has completed the task. 
Rather, borrowing terms and viewpoints has prevailed as a method of in-
vestigation. Some writers, however, have moved beyond the borrowing 
stage to the integration of psychological and religious emphasis and 
terminology as the basis for a theory of religious development in per-
sons. Johnson's Psychology of Religion and Personality and Religion 
1. Paul E. Johnson, Personality and Religion. 
2. See the discussion of ego identity in Chapter III. 
William James, Varieties of Religious Experience (New York: 
Longmans Green and Co., 1902. ) • 
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both move into this area. Hiltner's concept of shepherding1 suggests 
to this author something of the pastoral focus for what was referred to 
earlier in this chapter as model identification in Freudian terminology. 
Identity theory has a contribution to make to the religious quest 
as well as to the development of the theory of ego psychology. In addi-
tion to sharing the search for the answer to the question, "Who am I?" 
Erikson, in a recent paper, entitled "The Roots of Virtue," provides 
a schema of development for a scale of virtues. He uses the term vir-
tue to imply inherent strengths developed in the person. His virtues 
of Hope, Will, Purpose, Skill, Fidelity, Love, Care, and Wisdom repre-
2 
sent some of the most pertinent values of the religious community. 
They do, then, as stated by Erikson, provide a framework for the 
development of such inherent strengths, suggesting to the investigator 
not only sources for the strengths but specific stages during which 
they arise. 3 The ever-recurring question of maturity, especially re-
ligious maturity, finds some basis for an answer in the relation of the 
inherent strengths experienced by the person. The virtues expressed pro-
vide a clue to the phase of his development as a person which tends to 
influence his outlook on and his response to life. More will be said 
about this in Chapter Four in the discussion of virtues and values. 
1. Seward Hiltner, The Christian Shepherd (New York, Nashville: 
Abingdon Cokes bury, 1959) • 
2. Erik H. Erikson, "The Roots of Virtue," The Humanist Frame, 
Julian Huxley, ed., (London: George Allen and Unwin, Ltd.; 
New York: Harper and Brothers, 1961), pp. 145-165. 
3. Ibid., P• 152. 
There is need to bring the insights of identity theory into the 
perspective of the psychology of religion. This will be undertaken by 
showing something of the identity struggle :faced by the young pastor, 
both in its personal psychological sense and in its relation to the 
values of the Christian community. 
This brief resume of other psychologies was presented with the 
purpose of relating concerns that :find a place in Erikson's theory of 
identity. The environmental influence of the neo-Freudians and inter-
personalists comes into sharp :focus in his psychosocial development. 
The concern of individualism and wholeness are there as well, as he re-
lates the individual ego to its environment, where the individual 
achieves a sense of oneness and sameness with the environment. How 
this is represented in Erikson's theory and how 1 t relates to the pas-
tor will be developed further in the chapters which follow. First, we 
shall consider briefly some inferences about identity from other disci-
plines. 
3. Inferences about Identity :from other Disciplines 
The special usage made by Erikson of the term identity has been 
pointed out in reference to its dynamic and developmental sense. other 
disciplines have also taken up the term and identity seems to be a con-
cern of the present a.y. In this section inferences about identity 
from other disciplines will be discussed briefly. 
Belen Lynd, a social psychologist, became dissatisfied with answers 
to the search :for identity provided by the guilt-axis psychology. She 
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became interested in the little-studied experience of shame as a 
possible avenue of study and made this her task. She built upon the 
wri tinge of Erikson, and upon Gerhart Piers, a psychoanalyst, and 
Milton Singer, a cultural anthropologist, working together on Guilt 
and Shame. She explored shame as a concept involving the whole self 
1 
seeking a clue to identity. 
In her exploration process Lynd raised to view the isolating 
effects of shame and the necessity of communicating shame as the anti-
2 
dote to the loneliness and isolation of shame-ridden persons. She 
related this to the trends of society wherein signs a~ communication 
have replaced more personal communication and its socially isolating 
3 
effect. More will be said of Lynd's work later in reference to 
dynamic stresses in identity formation. 
4 
In a volume entitled Identity and Anxiety the authors seek to 
draw together inferences about identity in our present-day culture. 
The analysis of mass society is the focus of their book. They find 
that their analysis of social life results in the recognition that 
mass association reduces human existence to the flat plane of de-
5 f'ensive functioning. In terms of our work that means that ego 
1. Lynd, Ckl Shame and the Search for Identity, p. 49. 
2. ~., p. 69. 
3. Ibid., PP• 117-120. 
4. Maurice R. Stein, Arthur J. Vidick, and David Manning White, 
Identity and Anxiety (Glencoe, Illinois: The Free Press, 1960). 
5. Ibid., P• 30. 
expression becomes diminished in favor of simple reaction to others. 
In contrast to this defensive kind of living, they speak of the 
creation of a personal style of life as basic to identity. To perform 
adequately, interpersonally, the person needs this style of life grow-
ing from a great deal of self insight. One needs some degree of 
autonomy from others, so that he can relate to them without having his 
identity lost in close personal relationships. When one has achieved 
this style of life and its accompanying insight he may learn to choose 
close friends and associates without being dominated by unconscious 
1 
needs and identifications. 
The authors point out that the search for identity in mass society 
is a multiple disciplinary effort, requiring the cooperation of psy-
2 
choanalysts, existentialists, humanists and others. 
In The lonely Crowd, David Riesman portrays the loneliness of per-
sons in the middle-class urban society of today. He shows that flocking 
together is taken as a way of escape from loneliness. A crowd is 
looked upon as a place where no one knows one or appreciates his 
worth, but being in a crowd is an antidote to loneliness. This loneli-
ness is related to the other-directed attitude of people wherein they 
develop their values upon the basis of the approval of peers and opinions 
of others. The flocking together of persons does not prevent loneli-
3 
ness, but he asserts that at least it is an effort in that direction. 
1. Ibid., p. 28. 
2. Ibid., p. 21. 
3. David Riesman, The lonely Crowd (New Haven: Yale University 
Press, 1950). 
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Kenneth Keniston, in "Alienation and the Decline of utopia," 
takes a similar theme in writing about the distance in present-day 
culture.1 He finds the terminology of social commentary filled with 
words which demonstrate distance. Some of these words are: alienation, 
estrangement, separation, withdrawal, indifference, disaffection, 
apathy, non-involvement, and neutralism. They express the distance be-
tween men, with a tragic implication resulting from the choice of 
estrangement as their dominant reaction to the world. This contrasts 
sharply with the earlier view that alienation was the consequence of a 
2 
cruel changeable economic order. 
Keniston further shows what growing up in a society under this 
dominant attitude means, that alienation is reflected in work and play 
alike. He points out the paradox of a society near to the accomplish-
ment of physical Utopia finding social life moving in the other 
direction. He concludes that our day needs to find human wisdom which 
can transcend this trend. Such wisdom can bring new understanding of 
who we are, and with it our aspirations for the future may be voiced 
with courage and foresight. The irony of our day is that this is pos-
sible only if men will resolve their alienations and, in reshaping 
. 3 their own lives, prepare for the world of tomorrow. 
1. 
2. 
3. 
Kenneth Keniston, 
American Scholar, 
~., P• 1. 
Ibid.' P• 40. 
"Alienation and the Decline of Utopia," 
Vol. XXIX, No. 2 (Spring, 1960), pp. 1-40. 
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From the standpoint of Erikson's theory, the alienation of 
Keniston and the loneliness of Riesman are evidence of faulty identity 
formation. When one has found a sense of identity, the next logical 
achievement is mutual participation in society. Intimate competition 
and fellowship with other men results from associations between per-
sons whose identities are secure. The problem of intimacy and identity 
is crucial to the work of the pastor. It can be the focus for an 
1 
identity struggle especially for the young theological student. 
Keniston's description of society seems closely allied to the 
themes developed by some existential writers. They are only mentioned 
in passing as a point of reference against which we may view the 
theory of identity. Loneliness, isolation and futility seem to go 
hand in hand. Albert Camus is an example of an existentialist who 
takes a negative view of life. Be finds that the fruits of existence 
are only disappointment and futility, and that there is no hope for 
2 
man. Vicktor Frankl is an existentialist thinker and a psychiatrist 
who takes a mre hopeful view of man 's predicament. Faced with the 
possibility of death in a concentration camp and suffering greatly 
over a long period of time as a prisoner, he developed a concept of 
3 
meaning and hope in which he can visualize some purpose for life. 
2. 
3· 
See the discussions of intimacy in its psychosocial content, 
Chapter Four. 
Albert Camus, The Stranger, Trans. from the French by Stuart 
Gilbert (New York: Alfred A. Knopf, 1960). 
Vicktor E. Frankl, From Death-Ca!p to Existentialism (Boston: 
Beacon Press, 1959). 
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Such a view of existence is a counter expression to the loneliness 
and isolation charted by the social psychologists and expressed by 
some of the existentialists. 
Our interest in the pastor and the Christian community raises the 
question of religious sources for inferences about identity. The 
Christian view finds God as the source of identity, or as the supreme 
identity. In this reference the meaning of identity as sameness or 
unity is the clue. God represents the idea of sameness. In the phrase, 
1 But thou are the same, and thy years sh&ll have no end, this sameness 
in God is recognized. The writer of the book of Hebrews refers this 
2 
sameness to the identity of Jesus Christ. T.be individual person finds 
his identity in relation to God. !t>ses had no identity without God, 
and when he struck a rock and commanded water to come forth, he inter-
preted his identity as being synony110us with God's. He was reminded 
that he was not God, or not that sameness. There are other passages 
3 in the Bible which suggest the idea of God as sameness. Bishop 
James K. Matthews, in To the End of the l'arth, stresses that Jesus 
4 
Christ is the source of identity for a Christian. Speaking of Jesus 
Christ he states, "when we know who he is, we know who we are." 5 
1. 
2. 
3. 
4. 
Psalms 102:27. 
Hebrews 1:1-14. 
See I Corinthians 12:5-6. 
James K. Mathews, To the End of the Earth (lfashville: National 
Methodist Student Jt>vement, 1959), pp. li7-50. Also in his 
pamphlet, The lordship of Jesus. 
5. ~., P• 47. 
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Mathews refers to lt>ses ' experience w1 th the burning bush and God's 
1 
voice which said 'I am who I am' as the eternal identity of' God. He 
suggests that this identity for the Christian is not expressed 1n 
2 
isolation but, like an antidote to fUtility, it resides in community. 
The pastor's relation to the community may be basic to his iden-
ti ty. The Twenty-third Psalm suggests the idea of' a shepherd who cares 
for his flock. Hiltner uses the term shePherding to symbolize the work 
of' the pastor in The Christian ShePherd. Judson Howard considers the 
concept of' shePherding from the Judeo-Christian tradition as basic to a 
communal type society in which identity is passed on through the com-
munity itselt.3 This contrasts for him with the Greek culture of' T.be 
Ancient City where religious identity elements are passed on through 
4 the family. Such a view points to the Christian community as a eource 
for personal identity. This will be shown in later chapters where 
Erikson's thoughts about ideology as the cultural support for identity 
will be discussed. The concept of' a coDIIlUDi ty of' value suggests that 
ideology is linked to community as the expression of' inherent values; 
thus it is the agent of' the identities it supports. It is in this 
1. Exodus 3:14. 
2. Mathews, P• 48-49. 
3. Given in a private conversation. 
4. Fustel De Coulanges, The Ancient City (Garden City, New York: 
Doubleday" and Co., Inc., 1956). 
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reference to a community ot value that the issue of values for the pas-
1 
tor is raised later. 
In a way similar to that of looking through a cone-shaped vessel 
we have searched into the evolvement ot the concept of identity. The 
early beginnings of this theory have been discussed in the writings of 
Freud. The significance of identity has been unfolding in the work of 
psychoanalytic writers from that time to the present. Tracing the trend 
toward an ego theory in psychoanalytic theory has shown us how the con-
cern has changed from the individual to his maturation within the world 
about him. From Europe, England and America, in the work of Hartmann, 
Anna Freud, Erikson, Rapaport and others, a broad cultural context 
emerges and then focuses upon the problem of man's identity in the 
DX>dern world. This is complemented by many disciplines in search of an 
answer to the question, "Who am I1" Having observed this widening quest 
tor the core of man's being our next concern will be to see how this 
theory of identity becomes the foundation for the self-representation 
and interpersonal expression of the pastor. 
1. See Chapters Four, Five and Six concerning values and identity in 
relation to the young pastor. 
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CHAP.rER III 
DYNAMICS OF IDENTITY THEORY 
To this point our concern has been to elaborate some of the threads 
of thought which lead from Freud's ego theory to contemporary preoccu-
pation with the problem of identity in many fields. Now the disserta-
tion refocuses, presenting briefly yet rather broadly the dynamics 
of the theory of identity developed by Erik Erikson. In this chapter 
there will be a further delineation of the concept of ego identity and 
its evolution through eight developmental stages; relation of identity 
to the Freudian concept of identification is outlined as well. The 
attainment of a sense of identity is presented as the culmination of 
major adolescent crises facing the young individual, and a discussion 
of dynamic stresses in identity formation leads to Erikson's concept 
of maturity. Thus the chapter presents the general perspective of the 
theory of identity. In doing this it builds the backdrop against which 
the identity problems of the young pastor may be portrayed. It also 
suggests some building blocks upon which to base contributions for a 
pastoral identity. 
1. The Concept of Ego Identity 
Ego identity is the designation which Erikson uses for the focus 
1 
of his theory of identity. It is a concept which has grown out of 
1. Erikson, "The Problem of Ego Identity," pp. 101-164. 
his work with children and young people, and his study of child train-
ing among American Indians. Identity symbolizes the culmination of 
the devemopmental tasks of life as he views them. This culmination 
takes place sometime at the end of adolescence when the individual 
person establishes a final identity or unity, which is superordinate 
to any single identification of the past. It includes all significant 
identifications with adults, but alters them to make a unique and rea-
sonably coherent whole of them. The term ego identity denotes: 
" ••• certain comprehensive gains which the individual, at 
the end of adolescence, must have derived from all of his 
preadult experience in order to be ready for the tasks 
of adulthood."l 
As a sense of ego identity it refers to an accrued feeling of confi-
dence that one has the ability to maintain inner sameness and continu-
2 ity equivalent to one's meaning for others. 
The concept of ego identity is a subjective experience for the 
individual person as he gains awareness of his identity which Erikson 
calls a configuration or a gestalt. It is also a dynamic fact the 
roots of which Erikson traces through the stages of development from 
3 
childhood to adulthood. 
Erikson explains why he uses the term ego identity, recognizing 
1. Ibid., p. 101. 
2. Erikson, " ••• The Healthy Personality," p. 89. 
3. Erikson, "The Problem of Ego Identity," p. 116. 
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that the term covers much of what has been called the self by others. 
His purpose is not to describe the self, but to reveal how a process 
which leads to self-representation takes place. This is a notion he 
gains from Hartmann 1 s work on the psychoanalytic theory of the ego. 
Hartmann discovered that in narcissism, a self was being cathected or 
represented. This was first found in Freud 1 s references to the ego 1 s 
1 
attitudes toward the self. 
Erikson's intent is to elucidate the genetic continuity of such a 
self-representation. He ascribes the attainment of this continuing 
in the life of the person to functions of the ego, for "no other inner 
agency could accomplish the selective accentuation of significant 
identifications throughout childhood and the gradual integration of 
2 
self-image in anticipation of an identity." This is the reason why 
he calls identity ego identity. 
A further contrast is advanced between the ego ideal and ego 
identity when Erikson points to the superego and ego ideal in Freud. 
He suggests that while the superego remains as a representation of 
age-long values and as a rigidly vindictive and punitive inner agency 
of blind morality, the ego ideal as an identification with positive 
values in adults " ••• seems more flexibly bound to the ideals of a 
1. Ibid., p. 147. See also H. Hartmann, "Comments on the Psycho-
analytic Theory of the Ego," and S. Freud, "On Narcissism: and 
Introduction," Standard Edition (London: Hogarth Press, 1957), 
Vol. XIV, pp. 73-102. 
2. ~., P• 147 
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1 particular historical period and thus is closer to the ego function 
2 
of reality testing." It becomes a function of social reality. ~o 
identity moves even closer to social reality as a subsystem of the 
ego; it can test, select, and integrate self-representation gained 
from psychosocial crises of early life. It contrasts with ego ideal 
in another way. ~o identity can be stated as the " ••• more or less 
actually attained but forever-to-be-revised sense of the reality of 
the self within social reality, " but ego ideal could be characterized 
by " ••• a set of to-be-strived-for but forever-not-quite-attainable 
ideal goals for the self. "3 
Erikson feels that until self and ego are sufficiently defined he 
cannot make terminological decisions on the matter. But he does state 
that identity has a self aspect and an ego aspect. Wbat could be 
called self identity is designated by experiences that involve progress 
from a temporary sense of self-diffusion into ever more realistic self 
4 definition and accompanying social recognition. 
Identity is part of the ego, for Erikson, in the sense that it 
represents synthesizing fUnctions of the ego on one of its frontiers, 
that of the image of reality and social structure which the child re-
ceives during childhood. The other frontiers are the id and biological 
1. Underlining indicates Erikson's italics. 
2. Erikson, "The Problem of ~o Identity," p.l48. 
3. ~·, P• 149. 
4. ~., PP• 149-150. 
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demands on the ego, the negative restrictions of the superego and the 
positive demands of the ego ideal. Identity, from this perspective, 
becomes the adolescent's most important support. It must contain the 
postpubertal id as well as balancing the superego, while striving to 
1 
meet the demands of the ego ideal. 
It is human, says Erikson, to have a long childhood, wherein the 
child learns from adults 1 readying himself for participation in the 
2 
adult world. Identity formation symbolizes the steps taken by the 
child as he moves from birth through learning periods to the application 
of such learning in his own experience as an emerging adult. In this 
respect all that has gone before is preparation leading to the time of 
3 identity solidification. Life tasks and developmental processes are 
viewed in terms of their eventual representation in the identity of the 
person and backwards from particular for.ms of identity to childhood ex-
periences with the purpose of showing what elements contributed to the 
identity of the person. Erikson comments that psychoanalysis today has 
changed its interest to that of studying the roots of ego development 
in social organization, rather than concentrating upon its previous 
interest in the conditions which may distort the individual ego. Thus 
his book Childhood and Society is considered by him to be a 
1. Erikson, "The Problem of Ego Identity," p. 149-150. 
2. Erikson, Childhood and Society, p. 12. 
II 3. Erikson, "The Problem of Ego Identity, p. 113. 
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1 psychoanalytic book on the relation of the ego to society. 
Erikson uses his own life as an example of an identity struggle. 
He was born in Denmark, but his father died at about the time of 
Erikson's birth. After that time he and his mother traveled a great 
deal throughout Europe. At about age three, while visiting in a city 
in southern Germany, Erikson fell ill. He and his mother remained in 
2 that city because his mother married his pediatrician. Erikson said, 
" ••• I certainly needed a father. Later, my stepfather very much 
wanted me to be a doctor, but I decided to become an artist. n3 
Erikson's identification with the pediatrician came out later when 
he specialized in baby pictures and portraits of children. This took 
him to Vienna and to training as a child analyst under Anna Freud and 
August Eichorn. As a psychoanalyst he married an American woman of 
Canadian descent and moved to Cambridge, Massachusetts, where his neigh-
bor, Frank Fremont-Smith, negotiated his first medical school and hos-
pital appointments. From that point on he began living in the medical 
world as much as he felt any man could who was not a medical man. 
Then Erikson comments about his stepfather's wish for him to become a 
doctor, " ••• and my stepfather was as right as anybody could be who was 
wrong. And you see that I had to make out of identity diffusion a 
2. 
3-
Erikson, Childhood and Society, p. 12. 
In J.M. Tanner, and B. Inhelder, eds., Discussions on Child 
Development (New York: International Universities Press, 1955), 
p. 16. 
Ibid., p. 17. 
virtue and a subject."1 In another place Erikson jokingly states that 
he is a perfect picture of identity diffusion, so he uses himself to 
illustrate that final identity as an analyst interested in the problem 
of identity diffusion in adolescents can be seen in his own life his-
tory. He is, then, a case in point; that ego identity is a subjective 
experience occurring at some time in a person's life and a dynamic fact 
traceable in his life history. 
Where does the concept of identity come from, and what does it 
mean? The answer to the first of these has been sketched in Chapter 
Two which traces the roots of identity theory in the psychoanalytic 
development of an ego psychology, and briefly in this chapter in rela-
tion to other structural concepts and historical perspectives of the 
individual. 
Identity as a word is derived from the latin stem IDEM which means 
same, and IDENTIDEM, the adverb for IDEM meaning repeatedly, again and 
2 
again. James Murray states possible reasons for the noun IDENTITAS' 
being formed, saying, "Need was evidently felt for a noun of condition 
or quality for idem, to express the notion of 'sameness' side by side 
with those of likeness and oneness expressed by SIMILITAS AND UNITAS. "3 
He suggests two definitions for identity: 
"1. The quality or condition of being the same in structure 
1. Ibid. 
2. James A. Murray, ed., A New lish Dictiona on Historical 
Principles (Oxford: The Clarendon Press, 1901 , Vol. V, p. 19. 
3. Ibid. 
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composition, nature, properties, or in particular qualities 
under consideration; absolute or essential sameness; oneness. 
2. The sameness of a person or thing at all times, or in all 
circumstances; the condition or fact that a person or thing 
is itself and not something else. Individuality, personality. 
Personal Identity (in psychology) the condition or fact of 
remaining the same person throughout the various phases of 
existence, continuity of the personality."l 
It is with this concept of sameness or continuity in the individual 
person that Erikson concerns himself. Continuity is viewed historically 
in the development of the person and sameness is experienced when the 
person begins to sense unity within himself. But it is more than same-
ness in the individual. It is also his recognition that others also see 
this sameness in him; that he means to others what he means to himself. 
This is where the psychosocial evolvement becomes so important to 
Erikson's theory. The unity of the person at the time of the establish-
ment of his identity is both the symbol and collaboration of the in-
fluences of his personal qualities and his environment, such that he sees 
himself in terms of what he has become developmentally. 
Thus, there is a continuity in Erikson's theory between the indi-
vidual and society. This continuity is represented by identification of 
the person with values of the culture in which he lives; he comes to 
share some kind of essential c·haracter with others. When this takes 
place a mutual relationship exists in which the person's view of unity 
in himself is cdngll'lioua with the view others hold of him, and his iden-
tity is established. The process by which this evolves and the diffi-
culties of its establishment are the core of this work, and will be 
l. Ibid. 
more fully presented in later sections of this chapter. 
Identity, as developed by Erikson, is a many-sided concept. It 
signifies, first, a conscious sense of one's individual identity, 
while, second, involving the unconscious striving for a continuity of 
personal character. A third aspect is a representation of silent do-
ings of ego synthesis, and a fourth, a maintenance of an inner solidar-
1 
ity with a group's ideals and identity. In the discussion of the 
stages of development, late adolescent crises, the attainment of a 
sense of identity and the place of dynamic stresses in identity forma-
tion, the many-sided nature of the concept of ego identity will reveal 
itself more clearly. 
2. Identity and Identification 
The term identity is veey much like Freud's term identification. 
It was pointed out earlier that identification is a cornerstone in 
Freudian Theoey, as the process by which personality formation takes 
place. Since this is so, it is all the more important to see the re-
lationship between Erikson's terminology and that of Freud. 
In The Esp and the Id Freud described the unconscious process by 
which the superego was formed, which is identification.2 Hendrick 
points out that identification is: " ••• the psychological assimilation 
by one individual of some emotional attitude or trait or idea of 
1. Erikson, "The Problem of F.go Identity," p. 102. 
2. Ives Hendrick, Facts and Theories of Psychoanalysis (New York: 
Alfred A. Knopf, 1958), p. 160. 
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1 
another personality." In contrast to imitation of another, identi-
fication is more than merely playing at being like some other person; 
it involves becoming like that person in some way. It is not incidental 
2 
but is basic to the growth of personality. As a complex process, 
" ••• identification is the emotional counterpart of conscious learn1ng."3 
Actually, Freud has three uses of identification. These three 
are: one, using 1m1 tation and identification interchangeably; two 1 
using identification to signify the withdrawal of libido from an object 
and setting the object up within the ego itself as in melancholia; 
three, as a creative relationship to models or parents whose influence 
4 
helps the child to be like themselves. Of these, the model usage of 
Freud is primary, and it is this process which establishes the superego. 
The use of identification in the sense of imitation is taken by 
Fenichel to be " ••• more superficial, limited, capricious."5 Hendrick 
also points out that 1m1 tat ion, such as a child 1 s raising its arm to 
imitate an adult, is largely on the conscious level, while identifica-
tion as psychoanalysts more technically use it: " ••• implies a more :t'unda-
mental process in personality development; it is a reaction to im-
6 portant emotional experiences and is largely unconscious." 
1. Ibid. 
2. Ibid., P• 161 
3. ~· 
4. M:>wrer, Learning Theory and Personality Dynamics, PP• 583-584. 
5. Fenichel, The Psychoanal.ytic Theory of Neurosis, P• 222. 
6. Hendrick, Facts and Theories of PslChoana.lysis, p. 16o. 
8appenfield classifies identification as being either perceptual 
or developmental. He feels both are important. Perceptual identifica-
tion is " ••• equivalent to a process of unconscious abstraction."1 He 
finds that when perceptual identification takes place the person perceives 
two situations or stimuli as identicals. This happens because the 
2 
person overlooks the differences he perceives in favor of similarities. 
Developmental identification is much the same as model identifies-
tion. 8appenfield says, "!my person or group whether real or ficti-
3 tious, may function as a model for developmental identification." 
Both kinds of identification are necessary for the adjustment of per-
sonality according to Sappenfield. He finds that developmental identi-
fication helps in the formation of the personality, and perceptual 
identification gives the individual the ability to distinguish. With-
out it " ••• every new situation would be perceived as different."4 
It is in the sense of model identification that Erikson uses the 
term. Freud said that the " ••• effects of the earliest identifications 
would be profound and lasting. "5 Erikson accepts this general position 
when he outlines a sequence of development which reaches back to the 
earliest identifications. In so doing he also uses the historical 
method of psychoanalysis. He explains why he says, " ••• it throws 
1. Sappenfield, Personality :Dynamics, p. 286. 
2. ~· 
3. ~· 
4. Ibid. 
-
5. s. Freud, The EgO and the Id., P• 39. 
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light on the fact that the history of humanity is a gigantic metabolism 
of individual life cycles. 111 As a historical tracing, Erikson looked 
into the background of his young patients' suffering identity problems 
to see what kinds of mothers they had. Three common factors which he 
found were: one, a pronounced status awareness; two, the special qual-
ity of a penetrating omnipresence; and three, they loved, but they 
loved fearfully, plaintively, intrusively. He added, " ••• whatever 
2 these mothers are they are more so toward the patient. 11 
The early identification with the mother forms the first step in 
a three-step sequence of development, for Erikson, consisting of 
introjection-projection, childhood identification, and identity forma-
tion. The first of these, projection or introjection, prepares the 
foundation for later identifications. The mutual relation of the 
mother and child is an absolute necessity for the integration of the 
infant's early emotional experiences. From this mutuality the child 
gains a safe sense of self-feeling which readies him to reach out to 
his first love objects. 3 
Childhood identifications appear next. The young child depends 
upon the life of the family to provide a satisfactory experience with 
a hierarchy of roles from the generations about him which are meaning-
4 
:f'ul and trustworthy. 
1. Erikson, Childhood and Society, p. 12. 
2. Erikson, "The Problem of Ego Identity, 11 p. 137. 
3. Ibid., p. 113. 
4. Ibid. 
The last step of the sequence, identity formation, begins as the 
usefulness of identification ends. The young person now initiates 
self expression as a step toward being an adult model. Childhood identi-
fications are either selectively repudiated or mutually assimilated 
into a new configuration, the person's identity. This takes place 
through a reciprocal process in which society recognizes the young 
individual who cares to ask for recognition, and thus identifies h~ 
He is now viewed as somebody who had to become what he. is and has an 
identity that is taken for granted. As he calls for identification the 
community feels recognized by him. 1 
The importance of identification cannot be overlooked in child 
rearing, for early patterns are basic to later identity needs. In 
addition to this the child feels what his parents live by, not what 
they do in detail. The expressed feelings between parent and child 
serve either to create or restrict the child's capacity for growth in 
relation to adult models and situations about him. He will feel what 
makes adults loving, cooperative and firm, as well as what makes them 
2 
anxious, hateful and divided. 
The sequence of development from identification to identity in 
Erikson's thought reveals the dependence of the final identity upon 
early identifications. These are modified at the time of adolescence 
by identity formation. The adolescent task of identity formation is 
l. Ibid. 
2. Erikson, "Growth and Crises of the Healthy Personality," p. 71. 
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conclusive only when childhood experiences are subordinated to a new 
kind of identification. This is achieved by the individual " ••• in 
absorbing sociability and in competitive apprenticeship with and among 
1 his age-mates." 
In the newly formed gestalt of the young person the ego functions 
integrate the past experiences of childhood and at the same time inte-
grate newly added identity elements with the core of personality ele-
ments already active in the person. This ego activity verifies 
2 
Erikson's designation ego identity. 
In speaking about ego functions in relation to identity formation 
Erikson concludes that "from a genetic point of view, then, the process 
of identity formation emerges as an evolving configuration. "3 This 
configuration is " ••• gradually established by successive ego synthesis 
"4 and resyntheses throughout childhood. In the process there is a 
gradual integration of " ••• constitutional givens, idiosyncratic 
libidinal needs, favored defenses, successful sublimations and consis-
tent role. n5 
How this process works out through life stages can be better 
visualized once we have scanned the contributions of each step in the 
life of the person. Little has been said ~P to this point about the 
1. Erikson, "The Problem of Ego Identity, 11 p. 110. 
2. Ibid., pp. 112-115. 
3· Ibid., p. 116. 
4. Ibid •. 
5· Ibid. 
outer and inner dimensions of the person's experience in relation to 
identity formation. The eight developmental stages reveal this and 
some of the identity elements which arise during maturation. We mve 
now to an elaboration of these stages. 
3. Eight Developmental stages 
For Erikson to say that identity formation is a life-long process 
means little unless there is a substantiation of that statement. Nor 
will it suffice to say that identity takes over where the usefUlness 
of identification leaves off, unless one can see the progression that 
leads to that point. The developmental stages of Erikson's theory 
present that progression from infancy to adulthood and beyond. That 
the title of his mnograph should be Identity and the Lifecycle is a 
fitting description of his intent: he accounts for the entire life 
cycle of the individual in his schema. 
In his paper, "Growth and Crises of the Healthy Personality," 
Erikson chooses a beginning point to explain the rationale of his 
position. He says: 
"I will ••• start out from Freud's far-reaching discovery 
that neurotic conflict is not very different in content 
from the conflicts which every child must live through 
in his childhood, and that every adult carries these 
conflicts with him in the recesses of his personality. 
I shall take account of this fact by stating for each 
childhood stage what these critical psychological con-
flicts are."l 
1. Erikson, " ••• The Healthy Personality," pp. 50-51. 
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This is a promise that Erikson fulfills. 
The stages of development ~orm the psychosocial progression men-
tioned earlier. Through this progression Erikson seems to provide the 
answer to the environmentalists' objections to Freud without negating 
the biological inheritance of the individual. Psychosocial interaction 
unites the individual and his surroundings developmentally. The re-
sulting personality is a combination of the influences of both. 
Erikson states that there is an optimum ego synthesis toward which 
individuals strive and also a most favorable societal functioning for 
which cultures and societies strive. The psychosocial progression 
describes the interdependence of individual aspirations and society's 
1 
striving which is indispensable to human life. Its unfolding is 
traced in specific stages. 
Psychosocial crisis is central to the growth of personality within 
this framework. It is part of the identity struggle of adolescence, 
but it is also attendant to every stage of life. Crisis appears when 
" ••• at a given age, a human being, by dint of his physical, intel-
lectual and emotional growth, becomes ready and eager to face a new life 
2 
task." This confrontation includes a set of choices and tests which 
are a part of society's prescribed way for individuals to mature. The 
new life task presents the person with this crisis; it can become part 
of a successful graduation to the next step, or result in an impair-
ment which will affect future crises. Each crisis in life prepares the 
l. Erikson, Young Man Luther, p. 254. 
2. Ibid. 
way for the next. They lead from one to another, each laying an 
1 
additional cornerstone for the adult personality. 
Erikson, as can be readily seen, indicates a strong predisposition 
for environmental influences. He notes that in psychoanalytic writings 
it is referred to as the outer world, as an uncharted area, simply be-
cause it is outside of the skin. He decries the possibility of any 
individual's being able to exist against or without " ••• a specifically 
2 human environment, i.e ••• social organization." 
The epigenetic principle is the term that Erikson uses to describe 
the underlying basis for the psychosocial stages of development. As 
was described earlier this principle means that anything which grows 
has a ground plan. All of the parts or aspects of the personality 
arise from this ground plan. Each part arises at its own special time 
until all have matured and merged to form a functioning whole. Erikson 
interprets this to mean that each individual at birth can be expected 
to be ready to grow in interaction with his social environment accord-
ing to universal laws of development. Personality matures on the basis 
of these laws according to predetermined steps in the human organism's 
growth pattern. These ordered steps involve readiness to be aware of, 
to be driven toward and to interact with an enlarging social circle 
which begins with the mother and expands to include all those who count 
3 in the individual's life. 
1. Ibid. 
2. Erikson, "The Problem of Ego Identity, 11 pp. 150-151. 
3. Erikson, 11 ••• The Healthy Personality, 11 p. 52. 
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Erikson has constructed an epigenetic diagram of the stages of 
1 development. In it he has divided the life cycle into eight steps. 
They are: infancy, early childhood, play age, school age, adolescence, 
young adulthood, adulthood and mature age. Each stage presents the 
person with a task to complete in the progression to maturity, and 
each stage also has its potential crisis. Successful accomplishment 
of a task is tantamount to graduation to the next step; unsolved 
crises remain with the growing child, agitating fUture life stages 
and tasks. They become pathological when they inhibit the identity 
process, suspending the person at one stage. All of the elements of 
personality development exist in some form in the individual from the 
beginning. Each is systematically related to every other item, with 
each depending upon the "proper development in the ;proper sequence of 
each item"2 and each existing "in some form before its decisive and 
critical time normally arrives."3 
Each stage of development then becomes a crisis. This is true 
because each successive step involves a radical change in ;perspective 
to the individual's ;progress in the accomplishment of the major task 
4 
of that stage. Thus during the progressive stages, each item of the 
personality " ••• comes to its ascendance, meets its crisis and finds its 
1. Erikson, "The Problem of Ego Identity," p. 121. 
2. Erikson, " ••• The Healthy Personality," p. 53. 
3· Ibid. 
4. Ibid. 
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l lasting solution toward the end of the stages mentioned." 
Erikson believes that there is an excess of energy at each stage 
of development together with the enhanced support from social relations 
that makes the meeting of a crisis possible in such a way that the 
individual is able to incorporate the resolved conflict of that stage 
into a strengthened identity. The conflict of each stage centers about 
the task and its alternate, a crisis. What each of these is for in 
the eight stages of the life cycle will be pointed out next. But 
first, it should be noted that for Erikson each task of early training 
is basic to later tasks. The successful solution of each task is 
necessary for progression to the next. Tasks which remain uncompleted 
become a source of identity problems later on for the adult, as well as 
2 
creating problems in the succeeding stages. 
The psychosocial progression culminates in the establishment of 
an individual ego identity, as vas pointed out earlier. A brief des-
cription of the major task and crisis of each stage will be presented 
in this section as the basis for discussion about that culmination 
and about identity problems in general. The elements of each of these 
stages may come out later in relation to the ways in which the uncom-
pleted tasks produce distortions in the identity process of the adoles-
cent and young adult. Discussion about the solution of these problems 
will bring this writing into focus upon the identity problems arising 
in the clinical pastoral training experience of some young pastors. 
l. Ibid. 
2. Ibid., p. 79· 
Erikson's conception of the intertwining of the individual and 
collective ego identities is the basis of his epigenetic scheme. The 
smallest child is part of a community of life cycles; they depend 
upon him even as he depends upon them. Older egos guide his growth 
1 
with constant feedback. Thus the preadaptiveness which he ascribes 
to the human infant seems to Erikson to be a " ••• readiness to grow by 
predetermined steps through institutionalized psychosocial crises."2 
As maturation takes place the process calls for more than one basic 
environment. The child actually moves through a whole chain of 
successive environments. When he has adapted to the surroundings of 
3 
one stage he has claim to the next average expectable environment. 
In Erikson's thinking, the environment must provide for the 
successive steps of development which are " ••• more or less discon-
4 tinuous and yet culturally and psychologically consistent." 
In summary, the life cycles seem to mean that " ••• all of this 
makes man's so-called biological adaptation a matter of life cycles 
developing within their community's changing history. n5 So the job 
of a psychoanalytic sociology, in Erikson's opinion, becomes that of 
conceptualizing man's environment, so that the older and more adult 
egos can organize in the effort to provide " ••• an integrated series of 
1. Erikson, "The Problem of Ego Identity," p. 121. 
2. ~., p. 151. 
3. ~-
4. Ibid. 
-
5. ~· 
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1 
average expectable environments for the young egos." His stages of 
development explain the processes which need to be considered system-
atically as part of those environments. 
The first stage in development is called infancy. It corres-
ponds to the oral stage of psychoanalytic theory. Its main task is 
the establishment of a sense of basic trust. Erikson says that trust 
is " ••• what is colllli.Only implied in reasonable trustfulness as far as 
others are concerned and a single sense of trustworthiness as far as 
2 
oneself is concerned." 
Basic trust is the cornerstone of personality in Erikson's views. 
In adults he finds the impairment of basic trust appearing in persons 
who withdraw into themselves as a sign of basic mistrust of others. 
He further explains that use of the term basic means that some of the 
components of development are not especially conscious. All of these, 
3 
when developed and integrated, blend into the whole personality. 
The symbolic statement of this first stage is, "I am what I am 
given."4 This stresses the complete dependence of the infant upon its 
first contacts with its environment, as the fertile soil for its capa-
5 
cities as readied by the initial separation from the maternal matrix. 
1. Ibid. 
-
2. Erikson, " ••• The Healthy Personality," p. 56. 
3. Ibid. 
4. ~., P• 82. 
5. ~., P• 6o. 
The concern of religion for basic trust is pointed out by 
Erikson as " ••• serving throughout the centuries to restore a sense of 
1 
trust at regular intervals in the form of faith." The danger of this 
stage is the development of a lasting sense of mistrust which in adUlts, 
as was pointed out, can be the source of separation from others. 
The second stage of development is called early childhood. It 
coincides with Freud's anal stage. The goal of this time is a sense of 
autonomy, and the danger is a lasting sense of shame and doubt. The 
activities of this age center about maturation of the muscle system 
and bowel and bladder training. The alternating organ modes of re-
tention and elimination are solved through a battle for autonomy, where-
in the individual feels his sense of autonomy when the battle is won, 
2 
or feels shameful at not completing the process. 
"I am what I will, "3 becomes the symbol of the one-year-old. As 
control develops, the individual comes to acquire a lasting sense of 
autonomy and pride, accomplished by self-control without a loss of 
self-esteem. Parental overcontrol in this stage can result in a last-
4 ing sense of doubt and shame. 
Demonstrating how closely the child depends upon his environment, 
Erikson states that the kind and degree of a sense of autonomy which a 
child gains is related to the dignity and sense of personal independence 
1. Ibid., p. 65. 
2. 
.lli2:·' pp. 66-67 • 
3. Ibid., P• 65. 
4. Ibid., P• 72 
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his parents achieve in their own lives. A sense of trust was a reflec-
tion of parental faith. Now the sense of autonomy gives indication of 
1 
the parent's dignity as individuals. 
The third stage of development is called the play age. It corres-
ponds to the genital age in psychoanalytic theory. "I am what I imagine 
2 
I will be" symbolizes the child as he now approaches the end of the 
third year. Here the two-cornered emphasis of his gained freedom of 
movement and his sense of language expand a third, his imagination. 
The play age involves sibling rivalries, conscience is established, and 
its time may be symbolized by the choice of new models for identifica-
3 
tion, such as a policeman. 
The child must work out a balance between his play identifications 
and fantaaies from the so-called oedipal complex, which may assume 
terrifying proportions. Success in this establishes a lasting sense of 
initiative, while the lack of completion at this stage leaves a lasting 
4 
sense of guilt. 
The fourth stage is the school age. It is synonymous with the 
latency period ot Freud. "I am what I learn"5 is its symbol. The 
crucial psychosocial struggle in this stage is that between the 
1. Erikson, " ••• The Healthy Personality," P• 72. 
2. ~., P• 82. 
3. ~., P• 75. 
4. Ibid., P• 79· 
5. Ibid., P• 82. 
establishment of a sense of industry and the lack of it, or a sense of 
inferiority. The child, now at school, " ••• wants to be shown how to 
1 get busy with something and how to be busy with others. 11 One· of the 
most important steps at this time is the positive identification of 
the child with 11 ••• those who know things and how to do things. 112 The 
child is now participating in the real world of adults and the idea 
only he who works shall play finds its roots here. The importance of 
good teachers to the first grader cannot be overstressed, and the 
importance of good parents who help their children trust their teachers 
3 is equally important. This is the stage of development in which 
White's notion of competence develops; which, for him, is the corner-
4 
stone of adult personality and complements Erikson's work. 
The fifth stage of development is adolescence; Freud's term is 
puberty. Here, trust, autonomy, initiative and industry all combine 
to form the basis of a lasting sense of identity. The danger of this 
stage is identity diffusion. 5 This stage is only mentioned here since 
more space will be devoted to it under the topics late adolescent 
crises, and attainment of a sense of identity. 
The sixth stage of development is the young adult stage. This 
moves us beyond the conjectures of Freud, since he did not elaborate 
1. Ibid. 
2. Ibid., P• 87. 
3. ~., P• 84. 
4. White, "Competence and the Psychosexual Stages of Development. 11 
5. Erikson, " ••• The Healthy Personality, 11 pp. 89-91. 
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stages of development beyond the advent of adulthood. The central 
polarity of development of this stage is expressed as intimacy versus 
isolation. Erikson feels that the movement into this stage is de-
pendent upon the settling of the identity issues in previous states. 
For that reason his patients were seen to be more post-adolescent than 
pre-adult. This means that the participation of the individual in in-
timacy with the opposite sex and in companionship with his fellows 
throws the individual back to previous states when the work of those 
states remains unfinished. In particular, this means the likelihood of 
some degree of identity diffusion. 1 When the tasks of intimacy are com-
pleted the young person is capable of satisfactory sexual expression 
with the opposite sex and of close intimate fellowship and competition 
with others. 
As the individual successfully meets the challenge of intimacy he 
moves onward to the seventh stage, adulthood. Adulthood is characterized 
by generativity. The individual is now interested in the establishment 
of the next generation. Generativity is characterized by a concern for 
the establishment of guidance of the next generation. This is not 
restricted to persons who actually are parents; others may channel the 
sense of parental responsibility into creativity and altruistic concern 
2 for others. Erikson exphasizes that this too is a stage of develop-
ment. The person who expresses himself in generativity is taking a step 
1. Ibid., PP• 95-97· 
2. Ibid., p. 97· 
forward. The person who does not express himself' may fall back into 
self-absorption, the danger of' the stage. This may be expressed as 
an indulgence in " ••• themselves as if' they were their own one and only 
1 
child." 
The eighth and final stage of' the life cycle is called mature 
age. Its contrasting value and danger are that of' integrity versus 
2 
despair and disgust. Et-ikson spends little time with this stage but 
seems rather to sum up its meaning in terms of' the individual's apprecia-
tion of' his own life cycle in such a way that he accepts it as that 
which had to be. This attitude maintains the older adult's sense of' 
3 
integrity, the failure of' which results in despair and disgust. 
The focus of' the life cycle, for Et-ikson, is ego identity, and its 
establishment somewhere in late adolescence. Thus his writing tapers 
off' quickly beyond that point. He seems to view the adult stages of' 
life pretty generally as the natural consequence of' a firmly-established 
sense of' identity. How that takes place will be seen next. 
4. Late Adolescent Crises 
Adolescence, says Et-ikson, " ••• is not an affliction, but a norm.a-
4 
tive crisis." It is " ••• a normal phase of' increased conflict char-
acterized by a seeming fluctuation in ego strength and yet also a high 
1. Erikson, " ••• The Healthy Personality," p. 97. 
2. Ibid., p. 98. 
3. Ibid. 
4. Erikson, "The Problem of' Ego Identity," p. 116. 
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1 growth potential." It is dif':f'erent from neurotic and psychotic 
crises. This is so because normal adolescent crises are characterized 
by an abundance of energy, are relatively more reversible or, better, 
traversible, and from such and the accompanying conflict, new syntheses 
can arise. In contrast, psychotic and neurotic states are characterized 
by psychosocial isolation, waste of defensive energy and a certain self-
perpetuating propensity. When adolescence is in progress an aggravated 
crisis which may seem like the onset of a neurosis begins. This crisis 
may prove to be self-liquidating and actually contribute to identity 
2 
formation. 
The danger of adolescence is identity diffusion. In the normative 
process the individual suffers deeply from diffusion of roles and this 
diffusion often renders the person helpless. This symbol of diffusion, 
however, is both normative and pathological, for Erikson. When the 
individual is unable to establish a final identity because of the dif-
fusion it may take on a pathological meaning. 3 
There are four elements which are most likely to turn identity 
diffusion into a pathological problem: when the young individual is 
4 
exposed simultaneously to (1) "physical intimacy (not by any means 
always only sexual), (2) to decisive occupational choice, (3) to 
1. Ibid. 
-
2. ~· 
3. ~., P• 122 
4. Underline indicates Erikson's italics. 
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energetic competition, and (4) to psychosocial self-definition. "1 
When met with such demands the adolescent often wavers between choosing 
What to do, which in turn limits his choice, and not choosing, which 
2 gives a sense of outer isolation and inner vacuum. 
What the individual must do, somehow, is find an identity and, by 
choosing, find an orientation toward himself and others in which he 
feels most himself, where he " ••• has come to mean most to others, i.e., 
to those who are closest.3 Thus the normative crisis for the adoles-
cent becomes partly one of struggling with the demands of his peers and 
expressing the sameness in himself in relation to others. It is in this 
way that his identity becomes expressed and recognized mutually. 
Erikson presents the clinical picture of identity diffusion as a para-
lyzing borderline state. The symptoms of this state are a sense of 
isolation which is painfully heightened; disintegration of the feeling 
of inner continuity; an overall sense of ashamedness; an inability to 
feel accomplishment in any activity; no feeling of initiative, but 
rather a sense that life is happening to the person; radically shortened 
time perspectives; and a basic mistrust which carries the attitude 
'let the world prove that the person exists or has a right to become 
4 himself.' 
1. Erikson, "The Problem of Ego Identity," p. 123. 
2. ~., P• 124. 
3· Ibid., p. 142. 
4. ~., P• 126. 
A psychosocial moratorium is the name that Erikson has given to 
the time which society grants for its young people to move from child-
hood into adulthood. This is like a time-out period in the ongoing 
process, the length of which cannot be predicted in advance. Each 
person will take an individual amount of time to integrate his past 
1 
experience into a functioning whole called his identity. 
George Bernard Shaw is an example of one who gave himself a psy-
chosocial moratorium. Erikson credits Shaw with saying that he had 
capacities for adulthood, but needed " ••• a clear comprehension of life 
in the light of an intelligible theory: in short, a religion, to set 
2 it in triumphant operation." About this Erikson comments that the 
old cynic has stated the essence of identity formation for any human 
being in one sentence. Stated in terms of Erikson's system of thought, 
a person must take his place in society. He must develop habitual and 
conflict-free expression of himself in an occupation, gaining a feed-
back of satisfaction and energy from his work. To this must be added 
a clear comprehension of the process of life. Shaw called the last a 
3 
religion; Erikson prefers the term ideology. 
In speaking about late adolescent problems during the psychosocial 
moratorium Erikson finds that identity helps the person combat the 
l. ~., P• 104. 
2. ~·, P• 109. 
3. ~., P• 110. 
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demands of the struggle against increased drives within him and con-
flicting demands from society without. In contrast, the tendency 
toward diffusion of his identity leaves him open to the disintegrating 
1 
effects of these requirements. 
Four problems which face the young individual at this time are 
sexual identity, negative identity, vocational choice and intimacy. 
When they merge simultaneously there is grave danger that identity dif-
fusion may set in. Sexual identity involves the person's sense of know-
ing that he is fulfilling his capacities as a male or female. In ado-
lescence the meaning of masculinity or femininity in society presses for 
the young person to find his sexual identity. Choice of a negative 
identity means that the person chooses a lJehavior pattern opposite to 
that which his parents or society may expect of him. Vocational choice 
demands that he settle upon a life work. Intimacy, as already dis-
cussed, involves his closeness fusion with the opposite sex and his 
ability to express himself in fellowship and competition with others 
2 
without being threatened. 
As long as the identity task remains incomplete, a crisis exists. 
It may involve one or all of the above problems. In general it amounts 
to conscious and overt confusion, but these four problems would be 
looked upon by Erikson as symbols of deeper needs until they were 
1. Erik H. Erikson, "Late Adolescence," in Daniel H. Funkenstein, 
The Student and Mental Health, proceedings of the first inter-
national conference on student Mental Health, 1956 (Cambridge, 
Massachusetts: The Riverside Press, 1959), p. 13. 
2. Ibid., p. 86. 
1 
resolved into an individual identity. 
In their unsettledness, youth have a tendency to choose iden-
tities which are counter to society's general wishes. Here it is 
that Erikson finds the source of negative identities in young people. 
They seek to find in such identities a feeling of mastery during a 
time when they are confused and diffused. The expressed feeling would 
be, it's better to " ••• be nobody !2!: somebody~' !2!: indeed, ~' 
2 
~ ~ totally, ~ )2z ~ choice-~ ~~-quite-somebody." 
The choice of a negative identity is partly the clinical problem 
of identity diffusion; it is also a social problem for street gangs 
and other social revolts. It also enters the work in the identity 
struggles of the young pastor as he seeks to find values for his life. 
MOre will be said of how values relate to individual identity. The 
place of the residual crises of intimacy, sexual identity, negative 
identity and occupational choice in the identity struggle of the young 
pastor will be shown as well. 
5. Attainment of a Sense of Identitz 
The conscious sense of identity is one indication of maturity. 
The sense of identity is an elusive consciousness of one's inner con-
tinuity. It emerges from the integration of ego values accrued in 
childhood. When Erikson speaks of the attainment of a sense of ego 
identity as the " ••• accrued confidence that one's ability to maintain 
1. Ibid. 
2. Erikson, "The Problem of Ego Identity," p. 132. 
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inner sameness and continuity is matched by the sameness and con-
1 tinuity of one's meaning for others," he is inferring that the sense 
of identity is part of a pattern. The attainment of that sense of 
identity is achieved partly because the individual senses a reality 
in his growth experiences and personal history. This reality makes 
him aware that his mastery of experience is " ••• a successful variant 
of the way other people around him master experience and recognize 
2 
such mastery." Therefore attainment of a sense of identity is part 
of the developmental scheme. 
As personality integration takes place an identity forms and a 
sense of identity attends it. Erikson states that it is often felt 
pre-consciously as a sense of well-being. 3 It also seems to be sensed 
more clearly just before it is gained or lost. Self-consciousness can 
be a form of identity consciousness when a young person is in the state 
of experimentation prior to identity synthesis. It also can be seen as 
having a pre-conscious aspect which is available to awareness. Its be-
havior is observable but its unconscious aspects are fathomable only 
by psychological tests. One can sense unity or sameness in himself and 
in relation to others, but as Erikson points out, detailed demonstra-
4 
tion of the sense of identity is yet forthcoming. 
1. Erikson, " ••• The Healthy Personality," p. 89. 
2. ~-
3. Erikson, "The Problem of Ego Identity," p. 118. 
4. ~., p. 118-119. 
The sense of identity seems to symbolize a wholeness in the in-
dividual. Ego identity being a gestalt for Erikson, wholeness is 
representative of that emphasis. The use of the term integration in 
regard to ego functions as well as synthesis of childhood experiences 
symbolizes this sense of wholeness. 
1 
Rapaport wrote of the relative autonomy of the ego. Erikson in 
like fashion explains that ego identity is a never gained once-for-all 
concept; rather, it can be lost and regained frequently. It has a 
2 
relativity similar to Rapaport's relative autonomy. 
The sense of identity may be summed up as the relative sense that 
one's sense of sameness to himself and as others see it being expressed 
is real for the moment. Also inherent in this sense of identity is the 
recurrent need to maintain and reestablish it in the face of new and 
changing situations. 
6. Place of Dynamic Stresses in Identity 
The orientation of identity theory states that each stage of 
development is attended by a crisis and that movement from one stage to 
the next is related to the successful accomplishment of the major task 
of each phase through and beyond the crisis of the stage. The general 
emphasis which dynamic stresses have in identity theory is their nega-
tive or at least perilous influence. If one surpasses a crisis, 
achieving a good adjustment, the conflict of a given stage is 
1. Rapaport, "Theory of Ego Autonomy. " 
2. Erikson, "The Problem of Ego Identity," p. 118. 
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negligible. If, however, the danger of a stage, such as the development 
of mistrust in infancy, is the result, it remains with the person as a 
longstanding source of conflict and anxiety. In this sense, then, 
Erikson always looks back to childhood as the source of stress and nega-
tive dynamics in the adult individual. 
It could be said that the extent to which .such stresses are appar-
ent in the functioning individual, or the extent to which they interfere 
with his functions, their negative influence upon the establishment or 
maintenance of his identity is felt. Such would be the place of conflict 
and anxiety in identity formation and expression. There is conflict 
during the developmental stages of the life cycle and anxiety accom-
panies growth in each stage. Erikson affirms Freud's far-reaching dis-
covery that this kind of conflict is not different from that of the neu-
1 
rotic except, perhaps, in intensity and effect. It is at the point at 
which such conflict controls the individual or prevails as a deterrent 
to his function that it bears notice. 
In the EgO and the Id Freud described the development of the super-
ego. It;consists of the negatives, or prohibitions of one's parents; or, 
better still, the representation of prohibitions passed on from age to 
age, generation to generation. It is their repository which Erikson 
describes in his third stage of development as the crisis over initiative 
and guilt. The contribution which this stage makes to the developing 
personality is that of initiative and imagination, which go hand in 
1. Erikson, 11 ••• The Healthy Personality, 11 pp. 50-51. 
hand. The problem of Freud's day was the overwhelming contribution of 
the superego in inhibiting the general response patterns of his 
patients. A Victorian attitude toward life might typify this. 
It seems that the contribution of the third stage of identity 
development is that of aiding in the development of the ego through the 
expression of initiative. Its negative danger is guilt: a prevailing 
sense of guilt or guiltiness in the adult personality tends to prohibit 
ego expression. When this condition persists the person seems always 
to have to feel guilty. Erikson comments that overdominance of parents 
during the play age can produce this effect. In so doing he does not 
appear at variance with psychoanalytic theory, but rather to restate it 
and supplement it from his work with children. The guilt is related to 
suppression of expression due to the development of an agency of the 
1 
personality, the superego, symbol of parental authority. 
It was a dissatisfaction with the contributions of the guilt axis 
to identity formation that led Lynd on a search for the shame axis as 
2 
a source of insight. It was then that she discovered that shame was 
not related to prohibiting superego complexes, but to isolating, self-
negating ego ideal experiences. She traced the ego ideal as the positive 
identifications with parental ideals. This revealed, for her, that 
shame, arising before guilt in Erikson's scheme of development, was more 
basic to ego development and to identity. Not only did it represent the 
1. ~·~ PP• 74-82. 
2. Lynd, On Shame and the Search for Identity. 
relationship to positives in the parental relationship, but it also 
exhibited a total self-expression in experience. Whereas guilt tended 
to inhibit the person, shame tended to isolate him from others. 
In her discussion of the nature of shame, Lynd seems to complement 
Erikson. She reveals how the ability to express one's shame results in 
self-expression and identity development. She also points to the 
isolating effects of shame and the difficulty in communicating shame 
as deterrents to identity. Since shame is basically due to the failure 
to live up tb the positive ideals of parental authorities, its energy is 
closely related to the ego ideal. The reality relatedness of the ego 
ideal is reason for Erikson to consider it to be more closely related 
1 
to the ego than is the superego. Thus whereas the fear of mutilation 
attends guilt, shame is attended by the sense of failing to measure up 
to parental ideals and with it goes a sense of having isolated oneself 
from these positive values. This total self-isolating nature of shame 
experiences traced by Lynd points out both the difficulty of communica-
ting shame and the need for a language to express it; yet she finds 
that the experience of shame, once communicated, is part of the self-
expression conducive to the establishment of identity. 
7. Maturity as Defined by Identity Theory 
Erikson states that from his work it might be easy to conclude that 
identity is the highest and last achievement of personality. He 
suggests that to remain caught in the dilemma of the identity struggle 
1. Erikson, "The Problem of Ego Identity," pp. 147-148. 
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is itself a deterrent to maturity. He proceeds to elaborate three 
stages of adult maturation whiCh occur after the identity of the 
person is established. The first of these involves the ability to 
attain a sense of intimacy through which the self may expand into 
interpersonal expression without undue threat. It includes expressions 
of sympathy and depth of feeling, inspiration and love, and the 
achievement of sexual maturity. Lack of intimacy produces a sense of 
1 isolation or estrangement from oneself and others. 
When intimacy is accomplished, it leads into the second criterion 
of adult capacity which is generativity. Generativity revolves about 
the individual's interest in the next generation. There is a concern 
for the creation and cultivation of enlarging life, which includes any 
creative endeavor, social, aesthetic, or intellectual that may have a 
determining effect on the next generation. Lack of generativity pro-
duces a sense of self-absorption in which the individual is pre-occupied 
2 
with himself as though he were his own only child. 
SuccessfUl expression of generativity advances toward integrity, 
the final step in the maturation process. Integrity is both a stage 
in the life cycle and a characteristic of maturity. One can easily see 
that identity is Erikson's main interest, yet identity takes on 
greater meaning when viewed in relation to integrity. It signifies 
1. Erik H. Erikson, "On the Sense of Inner Identity," in Robert P. 
Knight and Cyrus R. Friedman, eds., Ps choanal ic Ps 
and Psychology Austen Riggs Center, Vol. I New York: 
national Universities Press, 1954), p. 361-362. 
2. ~., P• 363. 
an even more cohesive appreciation of oneself. Erikson also infers 
that integrity is a quality of life. This is so because though integ-
rity denotes the concluding stage of life, one does not achieve this 
quality only with age. It is likely that its appearance is evident 
long before; and, similarly, some people may age without maturing. 
Thus, in the final ~ysis, integrity is equivalent to maturity 
for Erikson; all of the previous stages of development are the founda-
tion of it. Identity, then, as the integration of ego abilities into 
a whole configuration points toward this ultimate s:ymbol of maturity. 
In Childhood and Society, Erikson states that becoming a mature 
adult involves the development of all the ego qualities of the life 
cycle to such a degree that persons, whether they be peasant or 
scholar, may recognize the final stage of ego development, integrity, 
in each other. This means that one has achieved an emotional integra-
tion by struggling w1 th his own life history, and by following the pre-
scribed patterns for growing up in his society. Both of these influ-
ences become integrated in him so that he is not only an image bearer 
of the qualities he gains from his society, but is capable of serving 
1 both as a follower and a leader in his world. 
Erikson stresses the significance of integrity in the total life 
cycle quite strongly. It emerges from the integration of ego functions 
in which the continuing identity becomes an inner authority by which • 
1. Erikson, Childhood and Society, pp. 232-233; see also Young Man 
Luther, PP• 259-263. 
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person responds effectively to his world. This integration is deline-
ated by Erikson in two general ways. One of these is the acceptance 
by the individual of his own life cycle and the people who are signifi-
cantly related to him. This attitude results in a different kind of 
love toward others, especially one's parents, in which there is no 
demand that they should be different. With this there is also a 
recognition that each person is responsible for his own life.1 
A second aspect of integrity is a sense of comradeship with people 
from different pursuits and distant places who have upheld human dig-
nity and conveyed love through creative efforts; they may be his con-
temporaries or men of the past. While recognizing the value and rela-
tivity of these contributions, the person sees his own dignity as re-
lated to that of others whom he respects in their own right realizing 
2 
that his integrity is a unique culmination of his own life cycle. 
When one loses the sense of integrity, in old age, the result is 
an attitude of disgust with oneself and with one's world, accompanied 
by a deep feeling of despair. The aged individual feels that he no 
longer counts in the world about him, that life is meaningless and 
frustrating. But when a person can achieve a lasting sense of integ-
rity, even death is not feared. The challenge of integrity is so 
to develop one's perspective of life that passing age leads not to the 
negatives of life but to the accrual of wisdom and constantly renewed 
1. Erikson, " ••• The Healthy Personality," p. 98. 
2. Ibid. 
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appreciation for one's life. 
In another place Erikson suggests a quality which though not 
specifically part of the integrity crisis seems inferred in its estab-
lishment. His work with disturbed persons convinced him that progress in 
therapy was accompanied by a movement toward an ability to remain tenta-
tive in the face of life struggles, in order to be free. He found that 
patients who came to psychoanalysis could not stand the tension of 
opposing strains in their lives. Because of this they were unable to 
1 
take the next step in life. 
The quality of remaining tentative yet firm seems pertinent to all 
of Erikson's discussions about identity. It appears as a quality in 
the maturation process of the individual which supports the person's 
identity. When one progresses to the final stage of integrity, this 
ability to survey one's life seems essential to a healthy attitude 
toward the conclusion of life. Likewise when identity is forming, to 
be caught up in one's anxieties offers no tentativeness or overview of 
the life process itself. 
In the work of the pastor, the ability to remain tentative in 
interpersonal relations in order to hear and respond to others seems 
imperative. It involves purposive acceptance of anxiety for the sake 
of progress in relationships and from this perspective alone, it 
represents a maturity of expression. 
1. Erik H. Erikson, "Ego Development and Historical Change," in 
his Identity and the Life Cycle, p. 37. 
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The eight stages of the life cycle which culminate in a concept 
of maturity find their focus in the identity struggle of the young pas-
tor. Not only will he face these crises in his own life but in the 
lives of his parishioners. In this chapter we have tried to elaborate 
the elements from which the concept of identity iS formulated. This 
has extended identity beyond the time of adolescence to include the 
whole life of a person. Establishing a sense of identity is important, 
but there is a sense in which the identity struggle is never complete. 
With each new task and each new crisis the person must review or re-
integrate the gains of the stages he has already surpassed until the 
new and the old merge into his life pattern. Thus for example, the 
unsettled issues of trust from the very first stage of life may still 
prevail for a young adult while he is struggling with the experiences 
of intimacy and continue to plague him until he has been able to 
achieve a sense of basic trust in himself and others once and for all. 
It is this review of past life gains in the face of demands for inte-
gration of new experiences that comes to the forefront of our study. 
The young theological student is confronted, by necessity, with the 
task of integrating the needs of the mental patient into his concept of 
life and his role as a pastor. The identity issues which he has not 
resolved in the past will become conspicuous to him in this new ven-
ture. Within this perspective the following chapters present first the 
four crucial identity issues for the pastor, second, their illustra-
tion in clinical pastoral training, and, third, evolving inferences for 
pastoral identity. 
CRUCIAL IDENTr.rt PROBLEMS 
Previous to this chapter the discussion of identity has cen-
tered upon its evolutionary origins in the psychoanalytic school and 
upon the dynamics of Erikson's concept of ego identity. As we expand 
our discussion to the concerns of the young pastor certain of the 
issues in identity formation come into view. The four problems of in-
timacy, ideology, value orientation and role stress become guides for 
thought about pastoral identity. In this chapter they are outlined 
not only as identity problems for Bn1 person but specifically within 
the context in which the young pastor may face them in preparation for 
his life work. They are viewed first in relation to one pastor, 
Martin Luther, and then discussed in their relevance to the pastor in 
general. 
1. Martin Luther's Search for Identity 
Identity now unfolds before the backdrop of the life of Martin 
Luther, based upon material presented in Young Man Luther. In his 
book Erikson has traced the search for identity of Martin Luther from 
his early childhood to his death. OUr discussion will include some 
of the main issues in that search and will tln"ll to Luther as an illustra-
tion of one pastor's struggle with intimacy, ideology, role stress and 
value or!lentation. We shall see what each of these concepts means and 
how they emerge in the life of Luther. 
Young Man Luther is a book based upon the coordination of psy-
chological and historical insights. It is fitting for our purposes 
that Erikson chose a pastor who is also a gigantic figure, such as 
Martin Luther. Though Erikson may reap the hostility of those who 
hesitate to analyze pietistic figures, at the same time his insights 
may prove helpful in the development of a theory of identity for the 
pastor. Erikson states that " ••• this being a historical book ••• reli-
gion will occup,y our attention primarily as a source of ideologies for 
those who seek identities."1 This establishe~ his intent to show the 
relation of this pastor to the ideologies of his day. 
Erikson views Luther's identity struggle, then, from two perspec-
tives, psychoanalysis and history. The first stresses his psycho-
sexual development and the second, his socio-historical position. 
Luther's personal dynamics arise from his relationship to his father. 
Be first revoked the wishes of his father by going into a monastery 
and then the father-mother church by rebelling against its precepts. 
2 Dynamically, Inther is viewed as the product of his home life. 
Historically and socially, Luther can be seen as the product of 
his day and age with all of its bent toward medieval :mysticism and 
magic, which influenced him, but against the values of Which he re-
belled.3 
1. Enkson, Young Man Luther, p. 22. 
2. ~., p. 36-40. 
3. ~., p. 76-77. 
Luther's life ia likened to the integrity crisis of many a re-
ligious or artistically creative person. In them, Erikson finds a 
restlessness, a near-pathologica~ condition, which to others appears 
to be a barely compensated psychosis, but which later proves itself as 
a superhumanly gifted ability to convey a total meaning for human 
1 life. 
This integrity crisis, which has as its core the trust problem, 
often becomes a life-long quest for the religious person. While lack 
of basic trust may drive other men to despair or psychosis, the reli-
gious person often proves able to pursue this problem to the ends of the 
earth in search of an answer. Thus concern for integrity which is 
transient for many an adolescent becomes a life-long task. He struggles 
with integrity in himself and becomes a resource for others. It is the 
religious struggle with the concept of a universal trust in God that 
Erikson finds as the resource through which the church instills a ~ar-
2 
reaching sense of assurance into society during particular eras. 
Erikson uses the term homo religious to designate the condition of 
a chronic integrity crisis in a religious individual. Such a person: 
" ••• is always older, or in early years suddenly becomes older, 
than his playmates or even his parents and teachers, and 
focuses in a precocious way on what it takes others a life-
time to gain a mere inkling of: the questions of how to es-
cape corruption in living and how in death to give meaning 
to life."3 
1. Erikson, Young Man Luther, p. 261. 
2. ~·' pp. 261-262. 
3· Ibid.' p. 261. 
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There is a certain sadness which accompanies this life attitude. 
Luther characteristically was rather a sad one, and Erikson finds this 
melancholic disposition shared by Luther's mother. She is credited 
with singing a song to Martin which implied nobody cares for you and 
me, and this is our coDaOn lot. Another indication of its basis in 
his mother was the report of one of Luther's friends who visited :Mt-s. 
Luther in her old age and reported how closely she and her son 
1 
resembled each other. 
Luther's life is divided into two general phases by Erikson. The 
early life and the later years are the categories ascribed to this life, 
the early years being built around an identity struggle. Erikson 
chooses a ~bol to express this. Be refers to the immature Luther 
simply as Martin. The later Luther he calls Luther, ~bolizing his 
2 
maturity. This later phase begins when Luther moves from a prolonged 
identity crisis to " ••• that crisis of middle-age which occurs when an 
original man first stops to realize that he has begun to originate in 
others,"3 the crisis of generativity. 
Young Martin's father wanted him to become a lawyer. Instead he 
chose the priesthood. In the midst of his study somewhere in his 
twenties, Martin suddenly collapsed while singing in the choir at 
1. ~., p. 72-
2. ~., P• 15. 
3. ~., p. 225. 
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E:r1'urt Monastery. During this attack he reportedly called loudly, 
"I am not. "1 
Erikson states that this denotes an identity crisis in which Martin 
is saying that he is not what his father previously said he was, namely, 
possessed rather than holy, or what his conscience may have confirmed 
as badness. This oomes as a sign of his struggle to become himself in 
the face of his childhood under a strict father, against whom he had 
made a rebellious choice. This experience is taken by Erikson to s~ 
bolize Martin's position of being caught between his father and the 
2 
monastery while in the midst of his identity struggle. '!'his crisis is 
symbolized in yet another way in answer to the question to whom was 
3 
Martin obedient? Erikson later stresses that Martin's concern with 
justification finds its roots in his attitude toward his father. 
Erikson chooses to relate the greatness of Luther's contributions 
to the near-pathological implications of his identity crisis, char-
4 
acteristic of the identity crisis of any person. Luther is not 
viewed from a strict pathological context, but Erikson feels that to 
consiier wther as a sick young man who became great far outweighs the 
virtue of his protestant biographers who try to establish him in his 
monastery days as a great young man. 
1. ~., P• 23. 
2. .!!!!,!., P• 38 • 
3. !!!!•I P• 49. 
4. !2!!·, p. 25~. 
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Erikson shows that the identity crisis of Luther ended approxi-
mately at the time when the middle-age crisis of generativity begins. 
This is a time when a man becomes interested in his part in the crea-
tion of the next generation. It was at this time that Luther's great-
ness began to show. In about the year 1513 Luther's productive life 
began. He started lecturing, delivering a great trilogy on the Psalms? 
Romans and Galations. Soon after this, in 1517, he nailed his ninety-
five theses to the door of the castle church in Wittenburg. Now in the 
midst of productivity, Luther carried onward until he was banned from 
the Roman Catholic church. The beginning of the Reformation and 
Luther's marriage occurred during this time. His life came to a climax 
when the dual events of his becoming a father and his being the head of 
a great religious movement began what Erikson calls an aggravated de-
l pression, which lasted until his death in 1546. 
Intimacy was a problem for Luther. The intimacy crisis, which for 
identity theory is not a sexual matter alone, or a heterosexual problem, 
looms large in his life. Erikson comments briefly upon the matter but 
says that it could be greatly expanded in Luther's life. His sexual 
desires plagued him while he was hid away in a castle on the Wartburg. 
Writing of this, he concluded that marriage was the answer for all 
except the rare and naturally celibate person. His own intimacy crisis 
2 
was resolved in his decision to seek marriage. 
1. Erikson, Young Man Luther, pp. 225-226. 
2. Ibid., pp. 231-232. 
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Later developments such as the translation of the Bible and 
Luther's preaching indicated his ability to reach into the homes ot 
his nation. He thus demonstrated his ability and his need for intimacy, 
a characteristic of the rest of his life. 
Because of Iillther' s identity crisis' being extended into middle 
age, with his marriage late in lite, intimacy fused with generativity. 
In a very short time he became both a father and the leader of a move-
ment. This resulted in stagnation, but once this danger of the genera-
tive stage was surpassed Luther vas able to build his theology and meet 
the needs of his people from that time to the very last. This indicated 
accomplishment in his struggle with intimacy. 
The concept of ideology is central in Young Man Luther: Er-ikson 
says it is a book on identity and ideology. He defines ideology as: 
" ••• an unconscious tendency underlying religious and scien-
tific as well as political thought; the tendency at a given 
time to make facts amenable to ideas and ideas to facts, in 
order to create a world image convincing enough to sufPDrt 
the collectiYe and the individual sense of identity." 
This is not a consciously manageable tendency, although it can be ex-
p!oited. The total perspective of ideology affects historical eras 
and influences the formation of identity in individuals. The support 
2 
of an individual's identity is found in the ideology. 
Ideology is a concept that appears in the writings of Paul 
1. ~., P• 22. 
2. Ibid. 
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Schilder. Schilder says that " ••• ideologies are formulated and 
unformulated thoughts which are developed as products of the various 
tendencies in the individual. "2 This roots ideology in the psycho-
dynamics of the person. It also establishes the source of ideology 
for a culture in the thought processes of the human being. 
Erikson's interest in ideology is that of revealing how the ideas 
of a great person like Martin Luther can be rooted in his psycho-
dynamics, and how this affects the ideology of his day. A further pur-
pose would seem to be to reveal the expression of the unconscious in 
history, believing that the key to understanding the ideologies of an 
era is in the analysis of their development through this process. 
Levinson and others have related the development of ideology to person-
ality characteristics. 3 Rapaport worked on the psychoanalytic theory 
4 
of thought processes. Schilder related thought processes to the 
5 individual's image of his body. The efforts of these scholars, when 
1. 
2. 
3· 
4. 
5· 
Paul Schilder, Psychoanal!sis, Man and Society (New York: 
W. W. Norton and Co. , 1951 • 
Paul Schilder, "The Analysis of Ideologies as a Psychotherapeutic 
Method," in his Psychoanalysis, Man and Society, p. 64. 
T.W. Adorno, Else Frenkel-Brunswik, Daniel J. Levinson, and R. 
Nevitt Sanford, The Authoritarian Personality (New York: 
Harper and Bros., 1950). 
Rapaport, "The Psychoanalytic Theory of Thinking." 
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looked at collectively, seem directed toward the establishment of a 
psychoanalytic interpretation of the growth of culture. Erikson com-
plements their work by applying the insights of personality develop-
ment and ideology to an historical figure and the analysis of his life. 
Ideology, then, is a concept through which the relation of the indi-
vidual to his personal historical development and his social environ-
ment begins to evolve. According to this view a man is what he is 
psyc~amically. He also has a place in history, where his ego 
interacts with the egos of other men. Collectively they form the 
historical period at any given time. As the ideology of an age evolves, 
each person seeks to be part et and to relate to that larger identity, 
so that the continuity in himself is recognized and reciprocated by 
those through whom he finds meaning. 
The process of which one relates himself to the age is his 
identity formation. ~o be aware of this in oneself takes special 
effort and continual and determined search for insight. But Erikson 
feels that efforts which study personal continuity through historical 
and psychological methods of investigation can bring insight to social 
and individual identity. 
As in Luther's case, an individual's struggle for identity may 
bave an affect upon the ideology of his day. ~e creative genius of 
his struggle against negatives, it successfUlly unified in himself, 
may, in retrospect, reveal its influence upon his and later times. 
The concept of ideology involves tracing a man's ideas to their 
basis in his psychodynamics. From this point of view Luther's concern 
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with justification is related to his rebellion against his father. As 
this was resolved by Luther his ide&tity was established. 
Two other identity components are postulated for this study which 
are not specifically discussed by Erikson but which may be implied by 
his discussion. They are value orientation and role stress. These 
concepts are significant aspects of the pastor's identity struggle. 
It seems quite likely that Luther's opposition to the church also 
inTolved rejection of some of its values. By values of the church we 
mean valued concepts or symbols which suppprt the structure of the 
church itself'. Anything which contributes to the building of the total 
pattern of the life ot the church has value. When a person identifies 
with the church he accepts its positi'Ye Talues. In this sense Otn" 
reference closely resembles ideology. But ideology is a concept de-
signed to explain the relationship of the underlying psychodynamics of 
hYman bebaTior to cultural expression of ideas and social formation. 
Value is a term more closely associated with the frame ot reference of 
the pastor. 
Luther's rejection of the church's use of indulgences meant that 
he held his ideas ot the use ot such instruments ot faith to be more 
valid than that practiced by the church. He placed himself', by doing 
this, in the same critical position that a seminarian in clinical 
pastoral training places himself when he questions any value uPheld by 
the church. We will try to reveal how necessary it is for a person's 
concept of value to approximate that with which he identifies, it his 
identity is to be supported therein. 
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When the values of the person and his society differ many results 
are possible. Three possibilities are that the person's values -.y 
have an altering effect upon a segment of society, or he JB8.7 choose 
to found his identity somewhere else, or his identity ~ be lost com-
pletely. 
Luther's etfeet upon his day was overpowering. But there are, no 
doubt, ~ persons who likewise are overpowered by the values with 
which they identify. !hey placidly accept such meanings without giving 
them consideration. The icientity question thus raises value to view so 
that an individual may see the rele'9'8.D.ce of value to his identity. The 
pastor, in particular, ~ need to look at his values in relation to 
the c1mrch and the work he does. In this paper the young pastor faces 
this problem when he seeks to relate the values of his faith to the 
needs of the aental. patient. 
~e problem of role in Luther's life was more closely tie4 to his 
rebellion against his father in the choice of a life work. 'fhere were 
indications also that the questioB of his role vas present in his life. 
Martin could have been a great teacher, but his impulsive concern with 
issues led him out of the classroom to the arena of the medieval church 
society. Be seemed destined to affect the world. 
It this sequence were traced more closely, a logical question would 
iDvolve the distortion of Luther's work as a pastor that resulted from 
his denlopaent as a reformer. Be distorts the pastoral image in this 
sense,tbat not every pastor will be a reformer. There is also the pro-
blem of his inability to settle for the eeli·bate role of the priesthood. 
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He had the effect in this area of not only raising the question of the 
role or image of the pastor, but also of the church itself. The ques-
tion would be whether or not celibacy is necessary to the ministry of 
the church and integral to the role of the pastor. 
Viewed from an overall perspective, the life of Luther seems to 
converge in his identity as a reformer. His fight with intimacy needs 
was intricately woven into the progress of his life. His struggle to 
find himself resulted in the establishment of new values, new roles and 
reformation in the ideology of the church. In this way he not only 
found his identity but affected the identity of others. 
Luther's struggle was in a sense the struggle of every pastor. 
The crucial issues of his life must be resolved to create an identity 
and a world in which that identity is valid. Because this is so im-
portant to the pastor, the identity components of intimacy, ideology 
role and value will be elaborated more fully as we move on into the 
succeeding sections of this chapter. 
2. Intimacy 
The discussion of the identity struggle of Martin Luther brings 
us to intimacy as a crucial identity problem. What is intimacy? 
Sullivan viewed intimacy as the feelings revolving about the expression 
of the sexual acts as the most intimate of all experiences. For him 
the companionship of the pre-adolescent pal-type relationship moves to 
the seeking out of the opposite sex and the discovery of meanings 
attendant to finding one's expression in relation to women in the 
process that culminates in readiness for and par~icipation in 
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coitus.1 In this respect, Sullivan was perhaps more fluent in his 
writing about intimacy than Erikson, and may have done more with the 
concept. However, Erikson has established its developmental relation-
ship to other concepts, and it is this we wish to explore. 
Erikson finds the meaning of intimacy in the bi-polar relation 
to its opposite, isolation. It includes physical intimacy, but it 
also includes numerous, perhaps countless, experiences of the person 
which revolve about the polarity of intimacy versus isolation. Such 
experiences are related to physical intercourse as necessary prepara-
tion to participate fully in it. They have a double meaning in also 
reflecting back from that most intimate of experiences, to the many 
other experiences of the person in his family and his life in 
2 
society. 
When the person achieves such intimacy of expression it is re-
vealed in all his experiences. When he does not, it may show itself in 
his tendency toward isolation. In this sense it may be a relative con-
cept which projects itself into the individual as being somewhere be-
tween the full achievement of intimacy as maturity of expression and 
isolation as the danger and the extreme lack of intimacy expression. 
In the clinical picture of identity diffusion, Erikson points out 
that physical intimacy is not by any means always overtly sexual. 
" ••• an attempt to engage in intimate fellowship and compe-
tition or in sexual intimacy fully reveals the latent 
1. Sullivan, The Interpersonal Theory of Psychiatry, pp. 264-266. 
2. Erikson, " ••• The Healthy Personality," pp. 95-96. 
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weakness of identity. 
• • • • • • • • • • • • • • • 
Where a youth does not resolve such strain he ma1 isolate 
himself and enter, at best, only stereograpbed and formalized 
interpersonal relation; or he -.y, in repeated hectic at-
tempts and repeated di~failures, seek 1nt1macy with the 
most improbabl• partners." 
The counterpart of intimacy for Erikson is fo1md 1n his term dis-
tantiation, which is, the "readiness to repudiate, to ignore, or to des-
troy those forces and people whose essence seems dangerous to one's 
2 own." When this quality is either 1n excess or weak in the individual 
it is a sign of an incomplete identity, for Erikson, because he sees 
that to feel 1nt1Date with one set of people and ideas demands that the 
person efficiently repudiate another set. As an expression of the iden-
tity orientation, he states that whoever is "not sure of his point of 
'View cannot repudiate Judiciously.,.) 
D:l.stantiatio:n could be construed as being s1.Jilply hostility. But 
it seems rather to be a healthy firmness of expression by the person 
baaed 1n a solid identity core 1mderneath. On this basis, then, it one 
1n the expression of intimacy loses his identity, the ability to repudi-
ate is not present; overdependency J11&7 express some of this mode. Ov'er-
expression of hostility seems to be an excess of distantiation, and 
lacks what Erikson referred to as the ability to repudiate, ~udi-
ciously. 
1. Erikson, "The Problem of Ego Identity," pp. 124-125. 
2. ~., p. 125. 
3. Ibid. 
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Lynd notes that the language of intimacy will always be that of 
gesture, facial expression and touch. In so doing she points up the 
l 
difficulty of expressing intimacy in language or symbol. Elvin V. 
Semrad speaks of learning the body language as a part of the tools of 
the therapist. This suggests that his handling of intimacy is 
2 
necessar,y for the development of good therapeutic relationships. 
Schilder points out that the abUity to relate intimately is equiva-
lent to one's concept of his own body and his evaluation of it, 
hypothesizing that if one can feel intimate w1 th himself, he can feel 
intimate with others. 
Intimacy then appears as a crucial issue in the establishment of 
identity because it is part and parcel of the individual's relation-
ship to others. stated in another way it is the first of the criteria 
for maturity in adults. Erikson states that maturation does not end 
with the attainment of ego identity; rather, it moves onward toward in-
tegrity, the climactic goal of life where one can look back on his life 
and feel that it was worth living. 3 
So intimacy has a definite relation to the patterning of a life 
and to its movement toward maturity. Intimacy was one of the factors 
1. Lynd, On Shame and the Search for Identity, PP• 249-250. 
2. See Felix Deutsch and Elvin v. Semrad, "Survey of Freud's Writings 
on the Conversion Symptoms, 11 in Felix Deutsch, ed., The l1ysterious 
Leap from the Mind to the Body (New York: International Univer-
sities Press, 1959), P• 45. 
3. Erikson, "On the Sense of Inner Identity, 11 P• 363. 
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which Erikson found precipitating an identity crisis. It was so 
because the person could not express intimacy; this meant that he had 
not matured beyond his identity struggle to that point. Likewise it 
was characteristic in Erikson's experience to find that intimacy was 
jumbled with other identity components in the struggling late adoles-
2 
cent. He was both faced with these and yet incapable of handling 
them. The careful preparation in the life of the individual led 
through the stages of development until he reached the identity crisis 
and then onward to expression of intimacy, so that intimacy was both an 
expression of identity and one symbol of maturity. 
As an indication of identity, intimacy is peculiarly different 
from other expressions. other earlier communications were surely 
acceptable in the life of the individual. For example, in the infant 
the achievement of basic trust as the beginning point of the stages of 
development was an acceptable representation of the person. But now 
in intimacy we find that this expression signifies that identity is 
achieved for the person. In this respect its acceptability is even 
greater than the foundation stones upon which it rests. 
When the expression of intimacy is broadened into its cultural 
aspects, we may find that intimacy and isolation as polarities are 
quite relevant. Thinking of such opposites in the sense that Schilder 
uses them, we find them not mutually exclusive, but interrelated and 
1. Erikson, "The Problem of Ego Identity," p. 123. 
2. ~., pp. 122-124. 
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inclusive. It is in the dialogue of contrasting parts that the real 
meaning of synthesis may perhaps be found. Lynd broadens the scope 
of cultural expression and points out that certain ways of expression 
in society point away from intimacy toward isolation. She cites the 
era of the pose as an example of the use of substitutes for expression 
of intimacy. In the 1920's persons used a nonchalant attitude as a 
defense against sudden discovery that one was insincere; a defensive 
statement which one would use in that instance was, "Isn't that amus-
ing." Lynd suggests that there is a need to develop language for inti-
macy to counteract the tendency to use roles such as the pose in the 
place of intimacy. Lynd asserts that depersonalized expressions have 
an unhealthy effect upon the identity of individuals, creating isola-
2 
tion and social distance. 
The ability to engage in intimate fellowship and competition is 
closely related to the progression that takes place in the development 
of intimacy expression in the individual. When a person engages in 
competition with his fellow men, he can be free and open when he is not 
plagued by insecurity about closeness to others. Likewise, the 
tendency to maintain distance from others can be used as a defense 
based upon fear of intimacy. 
The discussion of the cultural relationships of intimacy 
1. Paul Schilder, Goals and Desires of Men: A Ps 
of Life (New York: Columbia University Press, 
2. Lynd, On Shame and the Search for Identity, pp. 184-186. 
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expression suggests even further what its interpersonal dimensions 
may be. The earlier discussion about developmental stages places 
intimacy into the perspective of the maturity of the individual, or 
views it in relation to his identity. But since identity is a psycho-
social concept, it cannot be considered aside from the interpersonal 
dimension. 
Erikson considered distantiation as a healthy counterpart of inti-
macy. Being intimate with one set of people and ideas necessitates 
1 being distant from another. In interpersonal expression distantiation 
may be the quality which keeps relationships from being too close. We 
may see how this works out for the pastor in his experience with mental 
patients, when their need for impulse expression is uncontrolled. In 
this situation the feelings which evoke intimacy may cause him great 
concern. His ability to handle intimacy in himself may determine his 
effectiveness with the patient. 
One may ask what some of the feelings are which evoke intimacy. 
Some of these are: feelings of being close to others, feelings which 
make one self-consciously aware of himself; and feelings in response 
to expressions of warmth from others. They involve the expressions 
surrounding close interrelationship between persons which may be recip-
rocated easily when intimacy is not a problem. They may cause concern 
when one cannot stand intimacy, with the resultant desire to gain dis-
tance, physically or emotionally, from other persons. 
Freud found his patients falling in love with him. This can be 
viewed from the perspective of their involvement in the intimacy of the 
1. Erikson, "The Problem of Ego Identity," p. 125. 
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transference relationship. It is at this point that the therapist's 
awareness of himself and his capacities regulates the relationship so 
that the patient may develop a healthy attitude and gain ability to 
express intimacy feelings. 
It would seem that the surest, while at the same time most undesir-
able, defense against intimacy is isolation. The catatonic patient 
is an example of this. He is isolated and insulated from others, but 
he is also incapable of reciprocating their expressions without help. 
Less crucial examples are provided in the next chapter in the descrip-
tions of the relationships of theological students to mental patients. 
Withdrawal from a situation is also a defense against intimacy, 
as is the avoidance of persons. If one fears closeness and intimacy, 
a logical way to prevent its experience is avoidance. The city offers 
countless examples of this where people may live in an apartment house 
and never meet their neighbors. Experience in group process may tend 
to reveal how difficult it is to help people relate to each other with-
out fearing closeness and intimacy. 
Lynd became preoccupied with shame in relation to the development 
of identity. She found it as an isolating impulse because the shameful 
person felt that it is his whole self that was exposed to others. This 
self-exposing aspect of shame made it difficult to communicate; like-
wise the inability to communicate isolated the person. She found a 
necessity for a means of expressing shame as a clue to identity. 1 In 
1. See LYnd, On Shame and the Search for Identity, pp. 171-176. 
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the nature of shame as a feeling of failure to live up to the ideals 
of one's parents, Lynd found the shame-ridden person isolated from 
others. This isolating nature of shame, and the difficulty in express-
ing it, was related to the isolating effect of fearing intimacy. It may 
be that shame would be a possible source of motivation in the negative 
sense for the person to avoid the intimacy of relationships with others •. 
Development of the capacity for intimacy is one of the concerns of 
a pastor. His work might be called an interpersonal expression of a 
role. His continual involvement with people suggests the need to know 
the maturity of intimacy expression. Stated a bit differently, he may 
need to know how to share with others in intimate fellowship and 
competition if he is to be able to maintain helping relationships with 
his people. 
Certainly isolation is no solution to problems with intimacy. 
Expression of persons in groups and in person-to-person relationships 
can be the basis for learning about oneself and intimacy. The contri-
bution which intentional interpersonal fellowship makes to intimacy is 
likewise a contribution to identity. 
Joseph F. Woodson focused upon the development of empathy in a 
mental hospital setting.1 His emphasis upon feeling with the person 
is related to the development of the ability to relate closely with 
others. 2 Lynd points out that risk may be involved in intimacy, as 
1. Joseph F. Woodson, "The Meaning and Development of :Empathy, " 
Unpublished Ph.D. dissertation, Boston University, 1954. 
2. Lynd, On Shame and the Search for Identity, p. 261. 
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may trust, trust of oneself and others. The ability to be open with 
others reflects itself in a process where one gets to know others 
2 better, and himself as well. All of these help to enlarge the capac-
ity for intimacy expression by contributing to the establishment of 
the person's identity. 
3. Ideology and the Pastor 
Erikson found that George Bernard Shaw defined identity quite well 
as a clear comprehensive view of life which was moulded into an intelli-
gible theory. Shaw called this a religion. It was his idea of what it 
took to set a man's life in operation. Erikson felt that Shaw was not 
talking about religion, but, rather, he was talking about the Fabian 
3 
Socialism of his day, which Erikson called an ideology. 
It is the concept of ideology that Erikson presents from the dual 
context of history and psychoanalysis. The identity of the young person 
must find an expression of himself in the society around him. Thus it 
is his identification with the ideals of a social-historical period 
which reveals his inner continuity. Erikson calls for the recognition 
that psychological development of personality is also the basis for 
ideology; or that ideas arise from the baseline of personality develop-
ment. This concept has its origin in the psychoanalytic theory of 
l. Ibid.' p. 159. 
2. ~., p. 241. 
3. Erikson, "The Problem of Ego Identity," p. 110. 
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1 thinking, wherein ideas arise from the emotional experience of the 
person. The development of ideology becomes more explicit with 
2 Schilder who demonstrates the relationship of ideas in men to their 
psychodynamics. For Schilder, ideologies are " ••• systems of ideas 
and connotations which human beings build up in order to have a better 
orientation for their actions."3 He describes ideologies as systems of 
fully-conscious thoughts which include a great amount of emotion. 
ltbre astounding is the fact that " ••• individuals usually believe that 
their ideologies are the result of pure reasoning, but astonishingly 
often do not care to find out why these ideologies are so convincing 
4 to themselves." Schilder further relates that the firm belief in 
such ideologies, like beliefs of religious truths, are often based upon' 
a high degree of inner evidence which contrasts with a scarcity of 
. . al .p 5 emp~r~c pro04o 
Ideologies become the cultural support for the identity of the in-
dividual. The ideals of the culture become those with which the person 
identifies and in which he finds his expression of sameness, recognized 
1. Rapaport, "The Psychoanalytic Theory of Thinking. " 
2. Schilder, Psychoanalysis, Man, and Society. 
3. Schilder, "The .Analysis of Ideologies as a Therapeutic Method," 
in his Man and Society, p. 61. 
4. Ibid. 
5. Ibid. 
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and appreciated as a reality. 
The reports of Erikson and Schilder express the conviction that 
even a world-image or 'weltanschauung' is the product of personality 
formation. This is the reason that Erikson submits Luther to a psycho-
analytic-historical analysis. He wants to show that the ideology of an 
2 
age is related to the ~amics of individ'USJ. people. 
Schilder contends that it is distressing for many people to con-
sider their ideas in terms of their own psychodynamics. But he feels 
strongly that insight from such an analysis is necessary for progress 
1n society. He points out that psychoanalysis has demonstrated how 
ideologies are formed. Their origin is the libidinal situation of 
early childhood. Because of this they bear a very close relationship 
to the " ••• emotional attitude of the child toward his parents and other 
persons around him. "3 This results 1n ideologies often being the pro-
duct of conflicts between parent and child. 4 Luther was an example of 
this. 
MOre pertinent to this paper is the contention that the life his-
torr of a person comes into review as he seeks to establish his identity. 
The young pastor struggles with the idea and ideals of his culture and 
religion; he seeks to experience and express his identity in both; in 
the first as the culture, in the second as a sub-culture. The important 
1. Erikson, "The Problem of Ego Identity," pp. 147-164. 
2. Erikson, Yotmg Man Luther, p. 21. 
3. Schilder, "The Analysis of Ideologies ••• , It p. 62. 
4. Ibid. 
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aspect of his identity struggle appears to be the recognition of ideas 
in himself as a person for what they a:re worth. He brings to clinical 
pastoral training the ideas and values of the seminary and perhaps him-
self. When confronted with the expression of his Christian values on 
the hospital ward he is forced to evaluate how well situated these 
values are in his experience or identity. 
What we may more likely find are counter values from the pastor 1 s 
own family background which tend to be firmer than the overlay of 
intellectualization from his college and seminary work. As he works 
through his values relating family background to individual values 
gained from seminary, he gradually moulds the two into a new identity 
in relation to either or both the sub-culture and the culture. 
Ideology has been called the eul tural support of the identity of 
the individual. 1 So it is. It represents the merging of the ideas 
and ideals of an age. The task of the individual becomes that of find-
ing out wherein his identity does find cultural support in the ide-
ology, so that he see.s:·continuit:y in himself and finds it recognized 
by others. 
Religion may become the predominant ideology of an age. Erikson 
states that from time to time religion reasserts a firm sense of trust 
2 into an age and in so doing dominates that age. This can also be 
done in a negative way, as was the case in Luther's d.ay. Here the 
1. Erikson, "The Problem of Ego Identity," pp. 153-164. 
2. Erikson, Youne; Man Luther, pp. 177-178. 
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ideology of the church held a viewpoint which in Erikson's eyes was 
stifling progress. It was against this world view of the Church that 
Luther revolted; and it was through the expression of himself person-
ally in history that Luther initiated the Reformation. 1 
Religion's principal concept as an ideology is that there is a 
higher identity from which all men derive identity. It further stresses 
that as individuals attain personal continuity in relation to that 
2 
identity they achieve purpose in life. The insight that psychoanalysis 
is seeking to bring to the situation is the anthropromorphic origin 
of man's ideas, even about that higher identity. It further asks that 
a man seek out the baseline of his own ideological expressions. 
When we apply this to a pastor's identity, the feeling that he has 
had to become a minister finds some basis in his background. Far from 
being simply deterministic in its approach, this self-evaluation tends 
to give the person greater realization of his capabilities through in-
sight into the reasons why he follows certain behavior trends. 
Erikson's ·statement that inherent strengths or virtues arise in 
the developmental process recognizes that insight into the stage at 
which such strengths arise may contribute to their maturation. This 
author finds in Erikson's virtues many of the values of the Christian 
community, such as Hope, Love, and Care.3 As these are understood in 
1. Ibid., pp. 224-233. 
2. Ibid., pp. 118-119. 
3. Erikson, "The Roots of Virtue." 
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terms of a developmental scheme, they suggest ways in which the com-
munity assumes its maturity. 
When the pastor can assess the roots of his identity as a person 
and is better able to express himself he is in a better position to 
aid both the development of inherent strengths and to interpret the 
reality of the ideology. 
Finding his identity in the ideology may be the clue to this. 
Erikson's explanation of the psychosocial moratorium, as society's way 
of helping its young people to establish identity, applies to the 
young pastor as well. How does he use the moratorium in preparation 
for his vocation? His long years of study culminate in the acqui-
sition of a church community, and ready or not he is called upon to 
adm:inister the signs and symbols ot the commtmity (culture) as its 
pastor. If his moratorium has involved intellectualization over some 
seven years of college and seminary, his formulation ot ideas and 
values may be highly intellectualized and have little grounding in 
interpersonal experience. The relationship with a mental patient de-
mands that the pastor know how to express his ideas and values through 
his person. It is the experience ot many theological students to tind 
values and the expression of them miles apart. And there is need to 
merge them in his experience. This is no easy task, since a myriad of 
concepts involving one's role as a pastor, his concept of himself as a 
person, and his ideas ot the comanmity, with specific values, all merge 
in the expression of his identity, as it is. 
In the experience with the mental patient, the person turns from 
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being student to being instructor. He changes from being the dependent 
learner at the foot of ad.ul t figures to being the heal thy adult to whom 
the patient looks for help. What will take place eventually is that 
the student will merge his values and ideas, through insight into him-
self, into an identity of his own, wherein he comes to feel that he can 
express the values of the community through himself. When this happens 
the wholeness that Erikson speaks of in the new configuration will be 
a reality. 
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Since the choice of a life work is part and parcel of identity, the 
young pastor must come to feel that he expresses that life work choice. 
In many students this may take the form of a seeming choice of whether 
or not to be a pastor. Some persons do come to clinical pastoral train-
ing to find justification for choosing another life work, but more often 
by pursuing the experience such a choice becomes solidified. A further 
delineation finds that to know why one has chosen the pastor's work 
gives a deeper impetus to the expression of that work. The struggle for 
identity does appear to evolve through the discovery of what a person 
intends to do in his vocation. 
4. Values and Virtues 
Our discussion of crucial identity problems comes to focus now 
upon values and virtues. Values are used rather generally to mean any-
thing which is prized or esteemed. In certain instances value takes on 
a more defined meaning. Virtue has a very particular meaning, that used 
by Erikson to symbolize "inherent strengths," or qualities 1n the 
1 individual. This section is intended to show relationships between 
these two concepts, and indicate the inherent strengths of individuals 
as the foundation stones of stable value in a culture. !l'his is viewed 
in the same light as that in which Erikson traces the development of 
ideology from the ideational process. !bus the foundation of value 
for culture is found in the development ot the qualities of inherent 
strength 1n persons. 
Alan Wheelis focused upon institutional and instrumental values in 
society in relation to identity. He pointed out the difficulty in 
achieving a sense of identity when values are in a state of flux. This 
takes plaee when institutional values are involved 1n a process of 
2 
rapid change. 
For Wheelis, institutional values are those related to the insti-
tutions of society, such as organizations, schools, and churches. They 
derive trom the activities associated vi th ~ mores and status. 3 
'!'hey purport to be final, above the shifting relativities of life. 
Institutiona;L values " ••• do not refer to, but trauscend, the evidence 
at hand. i'b.ey claim absolute status and immunity to change, but are 
in fact relevant to the culture that supports them."~ Such inflexi.-
bility and absolutism characteristic of institutional value is perhaps 
1. Er:-ikson, "The Roots ot Virtue," p. 1. 
2. Alan Wheelis, The Quest for Identity (New York: w.w. Norton 
and Co., 1958). 
3. ~., P• 179. 
~- Ibid. 
-
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its greatest failing. For while such values are the reflection of 
culture, they also inhibit its change. Since the integrity of persons 
is rooted in such values as culture, the threat of change in insti-
tutional value is also a threat to the identity of the individual and 
even worse creates a problem for him; the need of stable values with 
1 
which to identity. 
T.he challenge to the stability of institutional values arises 
from two sources. T.he first of these, from without, is contact with 
2 
alien cultures; the second, from within, is the instrumental process. 
It is the instrumental process with which Wheelis concerns him-
self in particular. Instrumental values derive their meaning from 
this process, this being based upon the rational principle, using 
observation and experimentation. Values derived from this process are 
temporal and matter of fact. unlike institutional values they do not 
transcend the evidence at hand, but arise out of " ••• refined attention 
3 to such evidence." T.hey also have a transcultural validity for men. 
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What Wheelis seems to be saying is that the instrumental process 
gradually reforms institutional values. When this takes place, cul-
tural value may reside in a state of flux. In this state the individual 
has difficulty establishing his identity. This is so because identity 
is developed in relation to institutional value. 
1. .!E.!i!·, pp 197-202. 
2. ~., P• 201. 
3. ~., P• 179. 
Wheelis' concept seems closely related to Erikson's concern with 
ideology as the cultural support of identity. This gives a psycho-
social ground for value which has traditionally been a philosophical 
concept for the pastor. 
1 . 
Johnson talks about value in persons, or we might say persons 
as value. When this is applied culturally or interpersonally, the mode 
of value in culture is the person. Furthermore, the concern of the 
pastor and others becomes that of creating and conserving value as it 
relates to and is found in persons. 
Wheelis points out that the destruction of institutional value 
was a detriment to identity. He cites the difficulty of an analyst in 
trying to help a person find an identity in therapy. He finds that 
this is not the purpose of therapy, which is better suited for clarify-
ing one's identity when conflict obscures the identity of the person. 
He considers the present day one of great instability in which the 
therapist is called upon to do the impossible, that of giving the 
2 
patient an identity. 
The next logical step for the pastor is to seek to develop value 
in persons as the stability for social interchange. Through this 
process the establishment of inherent strengths is a foundation for 
ideology and identity. Recognition that such a developmental process 
takes place is given first consideration by Erikson in his paper, 
1. Johnson, Personality and Religion, p. 26. 
2. Wheelis, The Quest for Identity, p. 172. 
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"The Roots of Virtue." He traces the developmental process of certain 
virtues or inherent strengths through the life cycle of the individual. 
He imposes these virtues upon his developmental scheme of life stages, 
showing the stage at which each virtue can be developed. By doing this 
he seems to possess at this point a tightly-knit system which is built 
upon the psychosocial interaction of the individual and society which 
accounts for individual growth, value, and ideology in culture. It is 
here that the relevance for the pastor becomes ever more pertinent. If 
the pastor can aid persons in the developnent of inherent strengths 
through his person and through the Christian community, he is aiding 
the developnent of a mature culture. He becomes part of the instru-
mental process developing value in persons, not simply remaining as a 
symbol of static institutional values. 'l'his becomes a vital contribu-
tion to identity in the individual and his world. 
5. Role Conflict 
Crucial identity problems for the pastor may be seen culminating 
1n the expression of his role. The pastoral role, in this view, is a 
functional expression of his person. Role is defined as a life function 
of the person. In this respect pastoral role is only one of the many 
roles which persons assume. The roles of father, mother, husband, 
wife, sister, or brother in the family setting might not be seen as 
role by some persons, yet as functional expressions of persons they do 
have a role aspect. Even more so, there are times when the role of 
father or mother may seem to acquire little meaning other than a per-
son • s expressing the role. A child who has been neglected by his 
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parents may easily have the feeling that he was raised by a role, rather 
than by real, living, vibrant human parents. Such experiences may en-
gender a question as to whether there is a real person behind the mask. 
This seems to indicate that a person and his life role or roles 
can appear separate, or that they can become separate and lack inte-
gration in the life of the person. The parrot is an example of such a 
case. He can mimic a human being, but no one assumes for a moment that 
he is human. His mimicing role is viewed separately from his role as 
a parrot. The role of human speech used by the parrot is clearly 
separated from any human manifestation. One might, however, say that 
this speech appears human. 
It is this sort of mimicing behavior which may lead us to conclude 
that a person and his role are separate, or that some people live their 
roles better than others. A good actor needs to convey a realistic 
feeling about the life he portrays to his audience. 
In terms of identity, and this is our focus, it seems that role 
playing raises some acute questions. "Can the person identify himself 
with the role?" or "Does he feel that he is functionally expressing 
his role?" or, once more, "Does he conceive of his identity in terms of 
the work of the pastor?" It may then follow that pastoral identity 
seems clearly tied to expression of oneself in the role of the pastor. 
Erikson finds that choice of a lifework is a crucial problem 
which a person meets in the midst of the identity struggle during late 
adolescence. He feels that one's identity must be expressed through a 
life work, and actually become firmly integrated in this choice. As 
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we look at the identity of the pastor there is a concern that this 
expression of his person as a pastor be a true expression of his 
identity. 
We have seen how Erikson used the term psychosocial to describe 
the interaction of the developing person to his environment. It was 
pointed out that the social reference had a formative influence upon the 
young individual. In the interpersonal arena of the pastorate this 
psychosocial dimension seems even more clearly evident. The pastor can-
not be an island to himself. Rather, his function requires that he be 
in communication with his people. When he begins to express himself to 
others, he soon learns what identity he has. Through his listening ear 
he may come to know what sameness in himself it is that his people hear 
and see. It is at this point that the formative psychosocial components 
come into play once again. The pastor cannot be what others want him to 
be completely; nor can he be only what he wishes to be, aside from those 
with whom he works. Rather, by interaction he learns to express his 
identity and this expression gains reality through the reevaluated 
expressions of his parishioners. 
Richard W. Boyd studied the interacting views of pastoral role in 
young ministers in clinical training. He found that the concept of a 
pastor's work was important to both the pastor and his people. It was, 
in particular, when their conceptions of what he should do were at wide 
variance that the pastor had difficulty. If:; for example, a pastor 
viewed his role as one of a teacher and his church community viewed 
his role as pastoral visitor, their conception of his work would never 
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meet; rather, they could clash. He recognizes that the pastor needs 
to know how his congregation views his role, that he may somehow mould 
a frame of reference from the two contrasting views. If he seeks to 
change his parishioners' view of his work, he may want to be aware of the 
point at which they meet and diverge. When he ignores their feelings, 
1 he isolates himself from his people. 
This would seem to suggest to the reader that a young pastor 
leaving seminary is faced with the hard fact of learning what his role 
will be. Without experience, the suggestions of his professors are 
only vague whistlings in the dark. Thus it would seem that the culmina-
tion of a pastoral identity, like that of identity in general, takes 
place as the person achieves his unique expression of himself in that 
role. Pastoral identity is the result of a continuing psychosocial 
process of development. 
There is reason to believe that insight into oneself and others 
aids psychosocial development. In two particular respects this may be 
true; when the superego and ego ideal control the person's expression 
unduly. Psychoanalytic theorists and others may differ about the 
designations they assign the two terms; what we are concerned about here 
is their relation to the developing person. 
The superego represents punitive, and restricting inhibitions 
which more or less control or affect the person. They have their source 
1. Richard W. Boyd, "The Use of Group Psychotherapy in the Pro-
fessional Training of Ministers," (Unpublished Ph.D. disserta-
tion, Boston University, 1952). 
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in a pattern of behavior developed through interaction with overpower-
ing parental authority. The ego ideal symbolizes an identification ot 
the person with the positive ideals of his parents and society. 
To be controlled by anxiety or fear arising trom the repository 
of negative parental influence is a handicap to the developing young 
person. A role which is conceptualized tram negative parental in-
fluences inhibits expression. "Don't do this," or "you must not do 
that," is very different trom an attitude of helping a child learn 
new lite lessons. 
The threatening fear of a preponderant superego can hinder the 
work of a pastor if he must have the approval of everyone before he 
acts. Similarly his awareness that this is what he does :may help him 
struggle to overcome such an identity component. 
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While these negatives :may compress the expression of the individual, 
relation to ideals may also hinder him. It was this relation to ideals 
that Lynd discovered, pointing out that failure to live up to the posi-
tive ideals of lite is a source of lasting shame and isolation. We 
:may conclude that a pastor who is preoccupied vi th a sense of tail12re 
to reach the goals of his work may also be inhibited in his effective-
ness with people. 
The dynamics of the superego and ego ideal appear in clinical 
pastoral training. Both guilt and shame appear to be operative when 
the relationships ot student and patient, and student and supervisor 
are acted out. In patient relationships lack of initiative and fear 
of hurting the patient are accompanied b7 a good bit of guilt. 
Joseph Wood.son finds that these persona act aa though they need to 
1 feel guilty in their relationships. The ego ideal and accompa.nyi.Dg 
shame seem more often to be involTed in the authority relations of 
student and supervisor. When one is concerned about his failure to 
live up to ideals, he may seek approval tor his every action. 
The brief' historical statement about psychoanalytic ego theory in 
Chapter ~ traced the development tram Freud to Erikson. The helpless 
ego of Freud finds an active psychosocial evolvement and expression in 
Erikson. It is the developnent of this sense ot ego identity that we 
find in the expression ot the pastor's role. It is his ego as a 
representation of his self which is the mode ot this expression. Anna 
Freud has activated this ego by elaborating its defenses, and those 
who have followed give it substance by spelling out its interaction 
with the environment. The outgoing expression of one's role as a 
pastor is viewed as an active expression of one's identity. 
Rapaport spoke of activity and passivity in relation to ego 
autonouor. He found that activity vas based upon an autonomous ego 
2 developnent, and passivity to be the lack of such autonomy. It is 
this drive toward an autonomous and unique self-expression that pastoral 
identity f'ocuaes upon. 
Sc:hilder cautioned against thinking in terms of pure opposi tea. 
:Rather, he suggested the concept of JIRltual relationship. This requires 
1. From a private conversation. 
2. Rapaport, "~e Psychoanalytic Theory of ~ing. '' 
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that the person question wherein his more active or passive expressions 
of himself ar.tect his function as a person. The psychosocial aspect 
of this in relation to identit,r is seen in his recognition of the same-
ness that others see in him. For example, the pastor may recognize 
that he is a passive person in the eyes of those around him. It this 
conflicts with his image of himself he may want to discover vbat his 
natural expression may be. Some persons might feel that the naturally 
active or passive tendencies will prevail; others may find that insight 
into this expression ~ help the person to expand his expressions. 
This would apply not only to activity and passivity, but to other areas 
of expression relating the self to others. 
In the expression of his role, the pastor may need growth 1n 
awareness of who he is and what S,t is he emphasizes. Bomer L. Jernigan, 
in a paper on., "Pastoral Counseling and the Identity of the Pastor.," 
points out the necessity of realizing where counseling fits in to the 
identity of the pastor. Because a pastor likes to counsel does not 
me8.11 that this is the pastor's work. Rather he needs to find where, in 
the pastoral role., this function can be 1ntegrated.1 This is partly 
Tinalizing the role and partly a matter of growth 1n the expression of 
the many-sided demands of the role. !his calls for an expansion of the 
pastor's concept of his identity and includes more than just that which 
he visualizes or considers important to that which the role necessitates. 
1. Homer L. Jernigan, "Pastoral Cotmseling and the Identity of 
the Pastor," 'fhe Jo'Ul'n&l of Pastoral Cere, Vol. XV, (Winter, 
1961), PP• 193-203. 
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Empathy is a term which defines an attitude of one person toward 
another. It means feeling with people. It too can be an essential 
part of the expression of the pastoral role. Concern for people might 
be another way of expressing this as an essential quali t7 in one • s iden-
tity. It too must be balanced within a concept of the total identity 
as a quality of relationships which the pastor~ form. To do this 
requires a good bit of :matur1 ty. 
In Erikson's description of the developmental stages he uses the 
term integrity as the equivalent of maturity. He speaks of the adult 
identity achieveaents of intiaacy, generativity and integrity. As the 
young pastor grows in maturity he JDa7 be able to share intimately in 
the needs of his people. His efforts also may find expression in the 
generations that follow him. !l.bis includes his family as well as the 
continually growiDg naber of young Qnes to whom, as :pastor, he may be 
a father-figure. Be is privileged in this sense to have a whole com-
munity in which his interest 1n generativity may find creative expres-
sion. It is then that the progressive integration of' himself may be-
come an inner authority toward which others may turn. 
Pastoral role as expressed by the young minister tends to focus upon 
intimacy. As Erikson pointed out, when this is so it reflects back upon 
previous identity concerns as well. An identity struggle has this fea-
ture about it, but it is especially so with intimacy, in that it sym-
bolizes the first expression of identity as an adult. Thus when its 
establishment is not complete, the reaction is a rethinking and reliving 
of identity issues which were not absolved in previous stages. D,y the 
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same token the process which leads to the solution of the intimacy 
crisis is also filled with identity concerns which are a part of it. 
It is from this frame of reference that we view maturity and role 
function for the young pastor. 
The ability to remain tentative to be free is implied in Erikson's 
concept of maturity. Far from being an emotional colloidal suspension, 
the core meaning of this phrase suggests an intentional surveying of 
a situation before one acts. 
In identity diffusion, the fluidity of the individual's defenses 
suggest a near pathological incidence, unbearable to almost any stage 
except adolescence. The tentativeness with which the adolescent may 
view his world and self is suggestive of this ability to remain tenta-
tive. But in the later stage of intimacy versus isolation it is backed 
by an overall view of life or a comprehension of it that allows the 
person to take an overview of a given situation. In such experiences, 
the person can hold back his response while he assesses the situation. 
An opposite of this quality would be expressed as an all-too-easy 
readiness to respond to the wishes of others, in a fashion similar to 
or involving dependency. 
The ability to remain tentative is important to the pastor. He 
must withhold his response to an excited, angry parishioner until he is 
aware of what is being presented to him. If he simply responds to 
anger with anger and love with love, he takes no overview of his rela-
tionships. The pastor's intentional responses reveal an ability to 
remain tentative which spells maturity. 
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In the midst of role stress the ability to remain tentative can be 
particularly helpful for the pastor; his is a stress role. This is so 
because he mediates with, among, and between people. Mediation often 
becomes a matter of interpretation and communication. For the relative 
of an ill parishioner, be may need to be a bridge-builder between the 
family and the doctor. In such a situation, the ability to remain 
tentative is an aid to communication between doctor and patient, patient 
and family, doctor and family, pastor and patient. It must be his iden-
tity, but also his communicating self that shares in such situations. 
To know when to respond and not to respond, as well as being able to 
respond or not to respond is in this as well as other circumstances 
invaluable to the pastor. 
Knowing himself better is a key to handling role stress. In 
Erikson's words this would be expressed that he who is not sure of his 
point of view cannot repudiate judiciously. But he who is sure of him-
self can respond helpfully to others. 
Closely tied with role stress is the need for decisions in the 
midst of emotional conflict. The pastor may face many stressful and 
deedly emotional situations. When he meets face to face with a patient 
who has just learned that he is to die, the pastor can be helpful if he 
is free to assess the situation and respond to the patient's needs. If 
he is overcome by his personal reaction to the patient's concerns, this 
may prevent him from ministering to the patient's needs. 
A part of the ability to make rational decisions in the midst of 
emotion is some experience of such conflict. Another aspect of it is 
an ability to keep oneself' tentatively out of the conflict while yet 
responding to the needs of the other person. Focusing upon the needs 
of the person as a reality must take place in the pastor's ministry in 
every situation. 
What we are noV discussing is similar to the transference relation-
ship of the therapist, for he must not become part of his patient's 
problem or the transference fails. The pastor needs this point of 
reference from which to view his pastoral relationships so that it is 
his person and role intertwined that respond, not simply his overrespond-
ing, involved self'. 
In the progress toward maturity, there seems to be a dialectic 
of tension that forms. It is fashioned after Hegel's sense of dia-
lectic, which is mutuall.y inclusive, not exclusive as in Plato. It 
was this concept of a dialectic that Schilder used. He cautioned 
against a separate dialectic of thesis, antithesis and gynthesis made 
up of the interaction of true opposites; rather, he substituted the 
dialectic or mutual.ly interacting polarities. Such polarities, being 
mutually interacting, tend then to create a synthesis out of their com-
bination. It is this kind of dialectic that moves through Erikson's 
p~chosocial stages of development. 
A dialectic of tension seems operable in this kind of inclusive 
elemental concept, wherein to struggle toward maturity one must take a 
goal and strive for it. The ability to remain tentative suggests that 
one can intentionally seek goals, accept the attendant anxiety, use 
the tension involved, and from this arrive at a new synthesis of 
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oneself in relation to others. Erikson seems to use this dialectic of 
tension in his sequence of stages where each stage of development is 
attended by anxiety and a crisis, with the goal of seeking a new synthe-
sis. This new synthesis is viewed as the completion of the task for 
each stage. It is evident that this process goes on again and again in 
the progress that leads to maturity. Far from being one major crisis 
in each stage, there are many crises which attend the stages of develop-
ment. These crises merge, as was pointed out, in adolescence and remain 
until the individual has achieved a sense of identity and moves onward 
to adult expressions of that identity. 
As maturity takes place, a clue to one's growth as a pastor and 
person may be the psychosocial progress in helping relationships. This 
growth begins at the point where the pastor recognizes his patient or 
parishioner as a separate entity~ that is, separate from the pastor's 
person and needs, and seeks to meet the needs of that person until the 
parishioner's needs are met through his function in the pastoral role. 
When he can function as a pastor and as a builder of relationships, in 
contrast to one who is not capable of doing this, his maturity of role 
expression has reached a new synthesis and function of adult identity. 
In summary, this chapter has focused upon four crucial identity 
problems which are meaningful to the young pastor. Erikson's evalua-
tion of Martin Luther has been used as a stepping stone by which to 
introduce them. It was pointed out that the personal dynamics of an 
individual may closely govern the patterns of behavior which he devel-
ops in society, and the ideas and values which he supports in his world. 
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Thus the four crucial issues of intimacy, ideology, value and role have 
been viewed as contributing factors in the young pastor's search for 
and establishment of a nature identity. To follow this trend of 
thought further, we move on to the illustration of identity problems in 
clin~cal pastoral training. 
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CHAPI'ER V 
ILLUSTRATING IDENTITY PROBLEMS IN 
CLINICAL PASTORAL TRAINING 
Up to this point the discussion of identity has been largely 
focused upon theoretical issues evolving from identity theory, tracing 
first its origins, its basic tenets, and then crucial identity prob-
lems. To bring our subject even closer to the young pastor, we move 
to a discussion of identity problems revealed by theological students 
in clinical pastoral training. Problems are revealed in the responses 
of theological students in the mental hospital setting. 
Erikson's reference to the history of the term clinical, wherein 
it was originally used to designate the rites of the priest at the bed-
side of the dying patient, preparing to send the sick person to meet 
1 his maker, suggests that we have come full-circle in re-introducing 
the clergy to the clinical setting of the hospital. The clinical 
situation to the psychiatrist implies a hospital setting in which the 
neurotic or psychotic person is studied and treated under rather 
strictly regulated limits. We are using clinic here as a well-
structured interpersonal approach to the patient. Originally, as 
was noted above, it referred to bedside treatment. The sense in which 
it is presented in this paper is the diagnostic and treatment-centered 
approach of the psychological and psychiatric disciplines. Thus when 
1. Erikson, Childhood and Society, p. 20. 
the young pastor enters the mental hospital as a student of clinical 
pastoral training, he is participating in the clinic-centered approach 
to treatment of mental illness. He is, in another sense, by joining 
in this experience, searching out and defining his pastoral identity in 
a new environment. It is from this orientation that illustrations of 
identity problems arise. 
Some of the illustrations in this chapter are taken from responses 
given by the 120 theological students training in four mental hospitals 
during two consecutive summers, 1958 and 1959. Through the cooperation 
of their supervisors they completed a survey designed to uncover critical 
issues in clinical pastoral training. The students in the 1958 group 
participated in the study during the first week of their clinical train-
ing program; the 1959 students were sampled during the last week of their 
training. 
From the survey, responses to hypothetical patient situations, open-
ended questions, and attitude scales became the most pertinent for our 
study. The open-ended questions revealed a predisposition toward iden-
tity concerns in general. In response to questions about reasons for 
choosing to take clinical pastoral training, what trainees hoped to 
learn in clinical training, and their concept of what would help them 
achieve learning goals, two items were predominant. Greater self-
understanding and understanding of others was considered as a major 
reason for choosing clinical training as a learning goal and as a part 
of the achievement of that goal. Response to patient situations indi-
cated an uneasiness in close patient relationships with aggressive male 
and female patients. A question about the pastor's role in the hospital 
indicated a good deal of confusion about his function in relation to 
others. Attitude scales denoted a favorable orientation to mental ill-
ness and mental patients, while responses to patient situations indi-
cated difficulty in responding interpersonally to those in need. 
Though the survey involved students in four mental hospitals, the 
general pattern for the dissertation evolved from one particular hospital 
setting. When references are made to the hospital, they pertain to the 
setting in which the investigation originated, while responses to the 
survey are from the 120 clinical training students. The survey is thus 
supplemented by clinical training experience from one hospital. Student 
research projects give indication of identity struggles and statements 
from individual students illustrate their identity concerns. Illustra-
tions from the survey and personal experiences are given more detailed 
treatment in sections which follow about each of the four identity 
problems. 
1. Intimacy 
In clinical experience intimacy was found to be a crucial identity 
problem for theological students. To some extent intimacy is a problem 
for every new person entering the mental hospital. The closeness of 
this new setting is a part of the intimacy problem. Closeness is a 
synonym of intimacy. Through a sense of closeness to the people, the 
social structure, and the atmosphere of the hospital the student 
develops insight into its nature. The student learns that he must 
involve himself in and share himself with the hospital community to 
gain this insight. This is an intimate experience. Thus, as in 
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Erikson's theory, intimacy is the first sign of the adult expression 
of identity. To the extent to which one is able to share intimately 
with others, he is expressing maturity. 
Flexibility of expression is probably as necessary in a mental 
hospital as in any other social environment. Intimacy is characterized 
by a sharing of oneself. If one fears close intimate fellowship we 
may question what needs he may have to meet before his identity attains 
further development. Intimacy expression is the product of a psycho-
social progression. Expressions of intimacy are a test of one's 
maturity. 
Response of the 120 theological students in clinical training to 
hypothesized patient situations indicated an overwhelming feeling of 
uneasiness in close situations. In response to aggressive female 
patients, students expressed anxiety; they felt uneasy, uncomfortable, 
self-conscious, awkward, confused, embarrassed, or frightened in the 
majority of their responses. In contrast, the aggressive male patient 
made them feel hostile, angry, repulsed and also uneasy and uncomfort-
able. Their responses are recorded in Tables 1, 2, 3, and 4. 
Responses listed as 1958 were given at the beginning of training, while 
the 1959 responses came during the last week of training. Tables 1 
and 3 list expressed feelings by young ministers while Tables 2 and 4 
show their hypothesized action responses. 
Closeness to a female patient made students feel anxious and un-
easy, while intimacy with a male patient aroused anger, hostility, and 
feelings of repulsion. We may conclude from this that intimacy in 
relation to patients is a problem, at least to some degree with the 
students giving responses, but that anxiety over male patient relation-
ships exceeds that of female patient reactions. Students often 
expressed a feeling that they had progressed at the end of training. 
They stated that they had learned to accept the patient • s need for 
closeness and were not so anxious about intimacy after some experience 
with patients. 
TABLE 1. - Feelings expressed by theological students 
toward aggressive female patients 
BOw the student Felt 
Uncomfortable, uneasy 
Self-conscious, awkward, 
confused, embarrassed 
Frightened, anxious 
Sl'mpathetic 
At ease, good 
Ambivalent 
.Amused, curious 
Interested, accepting 
Sexually Attracted 
Repulsed 
No response 
Guilty 
Total 
Response 
1958 
23 
22 
12 
10 
8 
7 
4 
3 
2 
2 
2 
95 
Response 
1959 
21 
13 
26 
7 
ll 
9 
1 
5 
3 
2 
3 
1 
102 
144 
TABLE 2. - What theological students would do in response 
to aggressive females 
Response Response 
Kind of Response 1958 1959 
Talk with her, help her 
talk about feelings/ 
this situation 27 47 
Make physical movement 
awq or move band ( s) 
awrq 24 23 
Use defensive talking, 
explaining, bringing in 
others 16 17 
Evaluate the situation 
first 14 8 
Establish new relation-
ship on non-sexual basis 11 10 
Remain/ and/ or holding 
hand 9 13 
Feelings depend upon 
situation 7 2 
Accept and understand her 6 6 
Use minister's role as 
defense 5 6 
Sit, listen 5 2 
Work on 1q feelings 1 calm 
myself, control :m;rself 4 12 
Respond warmly 2 
Total 128 148 
In tracing the history of mental institutions the need to restrain 
mental patients seems related to intimacy. Albert Deutsch tells that 
1 
story. Milton Greenblatt and others discuss the strides made in modern 
2 
times in the care of the mentally ill. One of the anxieties about 
mental patients has been a fear that they cannot mingle socially by 
sexes. Experimentation with open wards and mixed social events has 
partially distilled this fear. In clinical training experience patients 
demonstrated community standards of their own. This signified that the 
moral structure of the hospital was not dependent for support entirely 
upon the personnel. In one particular instance this was made apparent 
when a female patient sat on the lap of a young minister. The other 
patients objected to this, saying that they would not allow it. 
Initially the minister was embarrassed about this experience, but later 
when he was able to assess the patient's frame of reference and emotional 
maturity he realized that she was testing his feelings about intimacy. 
When he was able to accept his own feelings in the situation, he was 
able to help her talk about her feelings. A point of insight for the 
young pastor was the realization that the patient sensed his fright about 
intimacy and purposely involved him. As he talked with her about her 
feelings, he was able to see his reactions and his fear of closeness 
gradually diminished. 
We might conclude from this that intimacy forms a focus of patient 
relationships for the young minister, and also that the patient needs 
healthy persons with whom to interact. If the pastor cannot respond 
1. Albert Deutsch, The Histo of the Mentall Ill in America 
(New York: Columbia University Press, 1952 . 
2. Milton Greenblatt, Richard H. York, and Esther Lucille Brown, 
From Custodial to Thera eutic Patient Care in Mental Hos itals 
New York: Russell Sage Foundation, 1955 • 
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treely, or without defensiveness, his helpflJlness may be diminished; for 
at that moment he does not appear to be the heal thy responding person the 
:patient needs. In this sense, then, 1nt11Jacy symbolizes a psychosocial 
interaetion of pastor and patient, including JilYsical closeness and 
social response, all giving a picture ot the pastor's maturity. 
TABLE 3. - Feelings expressed b)" theological students 
toward aggressive Jale patients 
Bow the student Felt 
HostUe, angry, repulsed 
Uncomfortable, uneasy 
Salle as with fea.J.e 
patient 
Self-conscious, awkward 
Frightened, amdous 
Sympathetic 
At ease 
Interested, accepting 
Ambivalent 
Amused, ctn"ious 
Sexually attracted 
lfo response 
Total 
Response 
1958 
16 
16 
10 
9 
5 
4 
3 
1 
1 
1 
1 
l3 
80 
Response 
1959 
15 
9 
20 
2 
3 
4 
1 
7 
79 
When the young minister comes to feel at home in the hospital he may find 
a Place for constructive use of his feelings ot warmth and concern for 
people. At first he -.y find hiJUelf' keeping a certain distance trom 
patients and not sharing the warmth of his person with them. Mistrust 
ot his warmth can keep the young pastor from expressing himself' it he 
bas learned to keep saf'el.7 distant trom others. Then he often is sur-
prised when he finds that expression of himself with a patient is help-
tul1 especially as Ms outgoing responses create a responsiveness in 
the patient. 
In this self-expression he begins to feel competent in close 
relationships. When he is not frightened by the female patient who 
wants to hold his hand, he ~ discover that there is a testing pro-
cedure through which he may help her grow. Eventual.ly he uay enter 
into the closeness of intimacy with a male patient who, understanding 
his personal feelings, -.y find his sense of worth restored. !he pas-
tor's ability to accept such expressions h-om patients as strivings tor 
maturity may inspire the patient. Instead of fleeing from the situa-
tion, he may share with the patient the meaning of closeness. Ana-
J.ysts have hypothesized the relation of body language to emotional 
1 
growth. The necessity of understanding a SJD.ile 1 a glance 1 a movement 
ot the person is extremely important to the therapist in patient treat-
ment. The pastor may learn some of these signs as an aid to understand-
1ng interpersonal relationships. When this kind of expression is not 
threatening to his person he may become a responsive person with whom 
the patient can learn meanings about his own identity. 
1. See Felix Deutsch, ed. 1 The M,ysterious Leap from the Mind to 
the Body, for a discussion of the conversion s;ymptom. 
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TABLE 4. - What theological students woul.d do in response 
to aggressive males 
Response Response 
Kind of Response 1958 1959 
Remove hand, or leave 19 22 
Use defensive talking, 
explaining, bringing in 
others 15 5 
Talk w1 th him, help him 
talk about this situation, 
his feelings 14 19 
Work on my feelings, con-
trol, express, work them 
through 7 7 
Do the same as w1 th the 
female patient 12 23 
Form new relationship on 
non-sexual basis 4 
Evaluate the situation 
first 3 1 
Use minister's role as 
defense 1 4 
can for help 1 
Listen 2 
Depends upon the situation 1 
Hold his hand 1 
Do not know 1 1 
No response 4 ~ 
Total 83 2J 
Rejection of the patient's gesture for help could frighten the 
patient, or raise grave questions about his sense of worth. Actually, 
both patient and pastor test in the closeness of a relationship, and 
both may discover new meanings in intimacy. The patient may discover 
why he needs or wants to grasp the pastor's hand. The young pastor may 
find the answer to this as well and help the patient to grow beyond it. 
He may also discover some of his feelings in response to the experi-
ence. 
Working in the midst of close personal relationships is an emo-
tional involvement. There are the feelings of the patient for the pas-
tor and vice versa. Psychoanalysis terms this transference and counter-
transference. Learning about his own feelings (the counter-transference) 
of warmth, of repulsion or of attraction to another person can help the 
pastor in his struggle to understand why he feels as he does in a close 
relationship. This is called working in the midst of emotional involve-
ment. Erikson writes of distantiation as the counterpart of intimacy 
expression. The ability to maintain some distance from others is 
necessary to prevent being lost in personal involvement. The young 
pastor must maintain his identity in relationships if he is to give a 
healthy expression of his warmth and concern for others. It is impor-
tant for the student to learn about emotional involvement, because even 
as he is closely relating to the patient, so even more may he become 
closely involved with his parishioners. Learning to work closely with 
people who are hurt can prepare him for later parish tasks. 
As the student shares his intimacy concerns with his supervisor 
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his learning process is facilitated. Acceptance ot his expressions b;y 
the supervisor may startle him at first. Gradually the student learns 
that his supervisor is a person to vbom he can look tor support and 
willingness to talk about patient relationships. Telling about these 
relationships is one war ot re-expressing the experience in a tension-
reduced setting. He shares his experiences; in so doing he rethinks his 
own reactions. Be may also hear his supenisor's coDIIlents about the 
relationship. Often times the student • s ability to listen to comments 
is deterred by emotional involvement with his supervisor, equally as 
DlU.Ch as with patients. His concern over authority relationships whose 
roots reach back to chi] dhood experiences may interfere w1 th his res-
ponses. Then the young pastor mq look to his supenisor as a father-
figure, hoping to work through his feelings about past parental figures. 
His concern with autonODJY' 1JJ1!J.Y reactivate old struggles in which he 
wavers between the shameful sense of not being an authority in his own 
right and hostility toward the persons who seem to stand in his way. 
In the interpersona1 relationship ot theol.ogical student and supervisor 
the concept ot relative autonomy of the individual ego which has been 
traced finds expression 1n the l.ite ot the pastor. As he gains in under-
standing ot his personal d1namics he may devel.op an inner authority 1 
which aids his constant search to develop more effective interpersonal 
relationships. This is one way 1n which the student's expression of 
feelings tacil.i tates personal growth. 
The young pastor also shares his intillacy problems with his fellow 
students. There is a certain time 1n clinical pastoral training when 
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the sharing of relationships with peers aids the student in his evalua-
tion of his progress. He can feel that his experiences are similar to 
those of his classmates and in so sharing assimilate his own experiences. 
Here, as with the supervisor, the young pastor may use his relationships 
as a proving ground for his own identity. In group settings, he may 
view the group leader as a father-figure and all others as sibling 
rivals. His past experience with family figures then may come to light 
and his expression of feelings toward others may help him to gain inter-
personal competence and personal understanding of the way he is viewed 
by others. 
Since developing patient relationships is a progressive experience, 
the first involvement of the hospital may frighten the young pastor. 
Gradually he may explore parts of the hospital and perhaps with the help 
of other personnel begin to relate to patients. The timid student may 
want to have others develop his relationship for him. He clings to 
sympathetic hospital workers and tries to view the patient through their 
eyes. A skillful staff member may assist the student by sharing with 
him step by step in the relationship process until he is able to see 
clearly just how he does form relationships. 
Closeness raises another concern for the sensitive student. Will 
he become ill by associating with mental patients? Will he panic when 
the patient presses for help? Cumulative experiences with patients 
teach him that he need not fear this and that he may respond with 
feeling to the patient. 
One danger is that the student becomes preoccupied with his own 
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clynamics. He becomes 110re interested in his own reactions than in the 
patient's progress and loses bimselt iD relationships. Feelings which 
invoke 1Dt1.Diaey or inTolve int1Dae7 :ma:y provoke this response in the 
student. 
The pretty female patient who bas ditticulty with her impulses 1IJ&'1 
draw the young pa.ator's interest. When he is \Dl&ware of this he Dl&:y' 
reciprocally arouse feelings of attraction in her. Being aware ot the 
response he creates 1n patients :ma:y help the pastor to be 110re than an 
:lmpulse stiJlul.ant to patients. He :ma:y learn how to talk w1 th the patient 
who is easily stirred up. Working closely with the patient's therapist 
can keep the young pastor from being a hindrance to treatment. lfhe 
ability to talk with the psychiatrist about the patient relationship 1n 
itself is an indication ot, first, the student's ability to form new 
relationships and, second, his developaent in the ability to talk about 
the relationships he tol'llS. 
!he patient who is a clever manipulator D11Q' play upon the sympa-
thies of the young student and engage him 1n errand running. It is a 
great lesson to the pastor to discover that he bas been seduced into 
rnDDiN errands. Learning about the way he responds to emotional appeal 
and JII&Dipulation can aid the pastor in to1"111ing helping relationships in 
the parish. 
Feelings of sexual attraction otten evolYe in patient relation-
ships. To a certain degree these feelings are always present in a 
relationship. The student's awareness of these feelings JDS.Y help him 
to keep from involving hiuelt or rejecting the patient. lfhe female 
patient who has ditticulty controlling her sexual feelings J11S7 
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unconsciously find a ready response in the naive student. Helping the 
student to realize that such subtle behavior is active may be difficult. 
One student created a jealousy between two female patients without 
realizing that they had strong positive feelings toward him. His 
naivete came to a climax when one of the patients found him talking to 
the other, and scratched him. He had a great deal of difficulty 
realizing that his participation could be related to this. He later 
realized the association with some unintegrated feelings of his own. 
Clinical training students at Massachusetts Mental Health Center 
in Boston, Massachusetts, from June 1 to July 10, 1959, conducted a re-
search project entitled: "Self-Concept: A Study of Twelve Clergymen." 
In this project, they sought to understand themselves better through 
subjective and objective analysis. Subjective statements from two stu-
dents illustrate how intimacy prevailed as a problem. 
Clergyman L stated: 
"I have discovered that I am afraid of closeness in terms 
of affection. The only exceptions seem to be in those 
situations in which I am in control. I am threatened when 
someone tries to get close to me and apt to be suspicious. 
I suspect that I have much to learn in terms of my affec-
tions toward both sexes. In terms of affections I am a 
very controlled person who is apt to shy away from close-
ness. I am, I think, very ambivalent emotionally toward 
dependence. I have striven all my life for independence 
when I really wanted a dependent relationship I could 
trust."l 
Clergyman M commented about intimacy as well, bringing in the frame 
of reference of the study in which students rated themselves and each 
1. From the mimeographed report of the study conducted under the 
supervision of Joseph Woodson, Chaplain Supervisor, and Louis 
Hoyer, Research Assistant., p. 20. 
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other, providing self-ratings and group ratings. 
"The ••• problems that I see in myself with regard to my 
relationships with patients, and with those with whom 
I work in my church and in counseling, is that of seduc-
tion. I have felt that I had to be very careful from the 
standpoint of seduction -- and I expressed this with a 
rather high hetersexual score in my self-rating. Yet, the 
group rates me lower by 30 percentiles. Perhaps my problem 
is not sexual seduction, but some sort of intellectual 
maneuvering of people, keeping them at a safe psychological 
distance. On this I will need more work to be able to under-
stand just what I am doing and how. "1 
It may be that the student's defenses against intimacy play a 
major role in his relationships until he learns that he has a capacity 
to respond creatively in close relationships. What defenses might he 
use? Students in one clinical pastoral training course concluded that 
defensive talking was their primary response to anxiety in patient 
relationships. Avoiding the patient or patients could be another. A 
third could be controlling the place and nature of the relationships. 
Some students have been known to mix well with patients in recreational 
activities and not be willing to enter the patient wards on visitations. 
When the young pastor finally comes to the point of being able to 
assess the needs of the patient, he may realize that others have feel-
ings just like his own. But foremost among- these may be fear. The 
fearful patient may have the most needs; he also may be the farthest 
removed from the center of the social life of the hospital community. 
The catatonic patient, often referred to as frozen fear, may be the 
most frightened of all. The ability to work with the mute regressed, 
non-communicative catatonic is a test of the pastor's ability to 
1. Ibid., p. 21. 
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relate to the feartul. patient. The catatonic is known for his abil.i ty 
to be an astute observer, but because of the defensive measure that he 
has chosen, i.e., sil.em:e, he gradual.ly withdraws farther and farther 
from others until. his return to normal response is almost impossible. 
For the regressed catatonic on the back ward of a chronic hospital this 
return is virtually impossible. But to the nevl.y-devel.oped catatonic 
there awaits a chal.l.enge for any psychiatric worker. When one learns 
that this astute observer is JII&DY' times more sensitive to every response 
of the visitor, he consciously a.nal.yzes his every move. Before the 
catatonic v1l.l. respond, he must gain confidence that his movement will 
not be rejected. EYen a well-meaning response may be misinterpreted 
by him as rejection. Af'ter DJ8.DY' hours of patient and continual. work 
vi th another person the catatonic may respond. The insight that the 
student gains from such a relationship ma.y well form the core of his 
ability to work with difficult emotional experiences in other settings. 
This writer witnessed the movement of a catatonic patient from muteness 
to an open responsiveness in about three weeks with a young pastor. 
Her need for a father-figure was so great that her first response vas 
one of complete dependence upon this pastor. His feeling was that this 
was being too dependent, and his interpretation of this to the patient 
seemed to send her back into her defensive mute corner. This was one 
relationship vi tb the most cU.fficul. t of all patients, the fearful. one, 
and a path of lasting insight for the young pastor. 
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We have looked at intimacy from the frame of reference of the pastor 
and patient relationship. More nearly accurate would be a view of the 
hospital as a community of intimate fellowship. Comprehending that 
overall relationship exists is a matter of growth in perspective for 
the young pastor. The way in which this takes place is that, first, he 
learns to feel at home in the en:viromnent. This involves his patient 
relationships and a general knowledge of the hospital. As he comes to 
feel at home, he begins to build relationships with other staff members; 
often these are the foundation for patient experiences. Be may not 
really feel close to the }l&tients he has met until he has identified to 
some extent with the hospital and his fellow workers. 
The nurse, the attendant, physio-therapist, occupational therapist 
and other auxiliary personnel may relate to the Jl&Stor first. This :ma.y 
be true because he finds them most accessible to him. The doctor, 
social worker and the psychologist tend to be involved in case loads 
and absent generally from the everyday life of the hospital. As the 
student gains a desire to learn from them then he may seek them out for 
f'urther help and information. students in some clinical training 
courses :may meet with the psychiatrist regularly as a resource person 
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for patient discussions. In other settings it may be left to the student 
to relate to the doctor. Generally, the doctor is in charge of the 
patient's treatment. It is with him that responsibility for the patient's 
progress rests. The Jl&Stor's willingness and ability to create a work-
ing relationShip with the doctor, as well as other helping professions, 
is a step of progress for the student. At this point he may begin to 
feel that he is part of a team of professionals working for the good of 
the patient. The pastor may also by' nov have worked through some of his 
feelings about his involvement with others, reducing his anxiety about 
relationships, so that his own healthy responses may be expressed with 
the patient. 
2. Ideology 
It was pointed out earlier that ideas have their roots in the 
psychodynamics of human striving. This is the basis for the ideational 
process, according to psychoanalysis. Ideology in this concept be-
comes a backbone of culture, wherein culture is the sum of many ideolo-
gies originating in individual men. 
The individual finds his identity in relation to ideology or ide-
ologies. He sees how continuity in himself is recognized by others as 
he identifies with the ideologies about him. His ability to find con-
tinuity in his world may be looked upon as a reality-testing of his 
identity. 
As the young pastor enters clinical pastoral training in a mental 
hospital setting, he is faced with the task of identifying with a new 
environment. This environment has an ideology of its own. It is a 
culture unto itself that appears strange to the newcomer. In that 
respect we may question whether its ideology is related to the community 
outside of the hospital, and rightly so. It is felt that a severe prob-
lem in chronic mental illness centers about institutionalitis, long-
standing dependency upon the hospital by the patient. When this takes 
place the patient is often able to feel secure in his identification 
with the hospital community, but fears leaving its sheltered roofs, lest 
he lose what little identity he may have gained in its ideology. He 
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finds no eaq transition to the outside world. 
If the ideology ot the hospital ditters greatly from the culture 
in general outside, we may also question how its atmosphere can create 
positive and helpfUl motivations tor the patient. This makes it more 
ditf'icult to provide transitions to the healthy community toward which 
he is working. The patient may gain a so-called sick image ot community 
lite. While he may feel at home in the midst of such an image, he may 
not be willing to venture into the strange demanding world outside the 
hospital. 
Recently attempts have been made to create a hospital conmmi ty 
which is progressive in nature, concerned mainly with the patient's re-
turn to the community outside. Such a concern was evident in Robert w. 
1 
HYde's book describing the average ~ tor patients in one hospital • 
.Mental hospital workers are familiar vi th this setting; the whole hospi-
tal is geared. to the prognosis of the patient. Understanding the 
patient's needs is primary. The doctor in charge of his care, assisted 
by other personnel, creates an atomosphere which is conducive to emo-
tional growth. A prime goal is to increase the patient's sense and 
experience of responsibility. B,y the time ot his discharge, he is 
assuming a measure of responsibility equal to that demanded of him in 
the outside cOlllllllmi ty. 
It is into the ideology of the hospital coDII!m'li ty that the :roung 
1. Robert w. lfyde, Experiencing the Patient's Day (New York: 
G.P. Putnam's Sons, 1955). 
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pastor comes. In so doing, he faces a two-:t'old task. First he must 
gain a concept of what this ideology is; secondly, he must orient his 
basic ideas and philosophy to this new culture. It is a challenge for 
him to see where the values of the church are represented in the hospital 
and to integrate these into a comprehensive view of life from the re-
ligious standpoint. Even further, he ~ find himself questioning the 
basic tenets of his faith in terms of their application to people who 
have overwhelming needs for understanding and concern. 
Very o:t'ten clinical pastoral training brings together students from 
widely differing backgrounds. They may express opposing theological 
points of view; these may be their own or the views of their seminary 
professors. They may also bring with them the orientation of a foreign 
culture, sometimes from another part of this country, often from another 
country. All of this must be incorporated into the student's identity. 
The student's reaction to the hospital tbus may result in multiple 
concepts o:t' the ideology. The task of the supervisor then invol vee not 
only interpreting the hospital to the student, but sensing the student's 
present concept of the hospital so that he may be helped to work through 
his feelings about the ideology. 
It is at this point that the self-evaluating process presented by 
Schilder begins to take place. !he student asks ht.self why he holds a 
particular idea. Be also tries to find out it his theology matches his 
personal dynamics. :lot all students are able to grasp this relationship, 
of course, but the more alert students begin to realize the association 
between their dynamdcs and their ideational conceptualizations. The 
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first step in this process is that of identif'ying with the hospital 
itself. The next step is the formation of relationships, and this is 
followed by a third which involves the relating of ideas to establish 
their relevance. A person may quite readily realize that there is a 
grounding in his background and early- developnent for idea patterns. It 
is more dttficult to face one's ideas and self in a combined search for 
psy-chodynamic reality'. Luther was an example of the way- in which early-
relationships tend to influence one's life pattern. While we may be 
cautious in our application of such investigation, it has been found 
that there is value in the ideational search. An example of this was a 
student who had not worked through his feelings about his father. In a 
clinical pastoral group session he expressed hostile feelings toward 
another older student who reminded him of his father. He was unaware 
of the basis for such feelings until someone mentioned to him that he 
spoke toward this student in the same fashion as he spoke of his father. 
His general pattern of hostility- toward authority figures found new 
meaning for him in this insight. 
Theological students were surveyed to find out their attitudes 
toward the ideology of the mental hospital. They responded to an atti-
tude scale developed by Doris C. Gilbert and Daniel J. Levinson 
designed to reflect one's perception of the ideology. This scale is 
called the CMI scale. The letters CMI refer to custodial attitudes 
toward mental illness in contrast to therapeutic attitudes. The thera-
peutic seeks to restore a person to full health, while the custolial 
attitude is limited to caring for the patient in a sheltering 
institution. A high score indicates that the respondent takes a cus-
todial or caretaking attitude toward the mentally ill. A low score on 
this scale indicates that one has an understanding or therapeutic atti-
tude toward mental patients and mental illness. The doctors at the 
hospital where the writer was traditionally have scored the lowest on 
this scale. Table 5 reveals how clinical pastoral training students 
fared, in relation to other hospital personnel. The figures used in 
the table are those given by Gilbert and Levinson. 1 
TABLE 5. - Scores of mental hospital personnel on 
CMI and F scales 
CMI 
Ministers in Clinical Training 21.5 
Doctors 22.7 
Nurses 26.9 
Student Nurses 31.3 
Attendants 32.1 
F 
26.1 
19.1 
25.8 
28.8 
32.5 
Included also in the table are the F scale scores for the same per-
sonnel. The F scale purports to measure attitudes on a continuum 
ranging from rigid authoritarianism on the high end to a democratic atti-
tude on the low end of the scale. It correlates at .79 with the CMI 
1. Doris c. Gilbert and Daniel J. Levinson, "Ideology, Personality 
and Institutional Policy in the Mental Hospital," Journal of 
Abnormal and Social Psychology, Vol. LIII, (November, 1996). 
1 
scale. It can be noted in the table that while ministers rated very 
well on the CMI scale, their F scores were a bit higher, indicating a 
highly therapeutic attitude toward mental illness, yet more authoritarian 
in their general attitudes. Though this is not necessarily equivalent to 
ability to express such an ideology, it indicates a possible attitudinal 
basis for such expression. 
This becomes more evident when we examine the attitudes which stu-
dents expressed about clinical training in the survey. Earlier, we men-
tioned their concern with self-understanding and understanding of others. 
TABLE 6. - Reasons given for choosing clinical training 
1958 Group 1959 Group 
Reason Per Per 
R Cent R Cent 
Interest in the field -
Chaplaincy, rel. of religion 
to Psychiatry, etc. 22 29 11 12 
Academic Requirement 18 23 20 23 
Self Growth and under-
standing 13 17 23 26 
Understanding of others 11 14 20 23 
Knowledge and skills 11 14 12 13 
Recommended 2 3 3 3 
Total 77 100 89 100 
Tables 6, 7 and 8 reveal how these concerns were brought out in 
1. Gilbert and Levinson, "Ideology and Institutional Policy ••• II 
response to three questions. For the purposes of this charting, the 
sample was again d.i vided into two groups. The 1958 group responded at 
the beginning of training, while the 1959 students did so at the end of 
their programs. 
In Table 6 we may note that 31 per cent of the 1958 group and 49 
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per cent of the 1959 group indicated that understanding of self and 
others was a valid reason why they chose to enter clinical pastoral train-
ing. Table 7 shows that these two factors appear in 68 per cent and 74 
per cent of the responses of the respective groups to the question which 
asks what they hope to learn in clinical training. 
When students were asked what they thought would facilitate their 
learning, they responded similarly (see Table 8), in 45 per cent and 67 
per cent, respectively, that experience with and greater understanding of 
others and self were most important. The consistent use of these two res-
ponses seems to indicate how conscious the trainees were of their need for 
understanding of personal dynamics. 
The predisposition toward self and interpersonal understanding 
appears to be supported by the results of Table 9, where the CMI and F 
scales of ministers in clinical pastoral training are recorded. These 
scores reveal a highly favorable attitude toward mental illness and 
rather low authoritarian scores. These scores were recorded anonymously 
according to the four hospitals in which the students were training. 
Though the settings were different, indication is shown of the general 
homogeneity of the scores. 
When these scores are viewed in relation to the general difficulty 
which students have in responding to mental patients some explanation 
becomes necessary. We may find the answer in ideology. The fact that 
ideas find their foundation in a person's emotional dispositions means 
that he may reflect surface attitudes which do not necessarily corres-
pond with his underlying personality traits. A positive attitude on the 
CMI scale is then not equivalent to ability to work well with mental 
patients, though it may be a good indicator. 
TABLE 7. - What trainees hope to learn in clinical training 
1958 Group 1959 Group 
Reason Per Per 
R Cent R Cent 
Understanding of others 36 38 38 39 
Understanding of self 28 30 34 34 
Knowledge, skills techniques 25 27 22 22 
About Pastor's role 5 5 2 2 
Do not know 3 3 
Total 94 100 99 100 
What may be more pertinent is an understanding of the pastor's basic 
emotional patterns of response. As the young pastor relates to mental 
patients, his fellow students and supervisors, he may find a growing 
awareness of the contributions that his family experiences have made in 
the shaping of his personality. Reasons why he is afraid of closeness, 
or why he identifies with male authority figures, or is hostile to ideas 
presented by his peers begin to emerge from the backdrop of his home 
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life. This would seem to support the supposition that as one begins to 
understand his own emotional life history he is better able to comprehend 
the continuity in himself which others recognize. 
TABLE 8. - What trainees think would help them to achieve 
learning goals 
1958 Group 1959 Group 
Reason Per Per 
R Cent R Cent 
Knowledge and techniques 47 39.4 31 24.8 
Experience with and greater 
understanding of others 34 28.6 61 48.8 
Self-understanding 20 16.8 23 18.4 
Clarification of Minis-
ter's role 9 7.6 2 1.6 
Personal attitude 9 7.6 8 6.4 
Total 119 100.0 125 100.0 
The position that basic personality traits support interpersonal res-
ponse was affirmed by William E. Alberts in his dissertation, "Measur-
ing Minister's Attitudes Toward Juvenile Delinquency." He concluded 
that the nature, extent, and effectiveness of a minister's approach to 
juvenile delinquency were determined by his deep-laid emotional disposi-
tions rather than by his abstract theological beliefs. 1 This would seem 
1. William E. Alberts, "Measuring Minister's Attitudes Toward Juvenile 
Delinquency," (Unpublished Ph.D. Dissertation, Boston University, 
1961), pp. 241-242. 
to support the ideological notion that the search for psychological 
bases for ideas and the striving for inner continuity can lead to more 
competent interaction and sharing with others. This is so because in-
sight into underlying dispositions reaches below surface attitudes. 
The achievement of personal identity then becomes a correlation of the 
ideology struggle. 
TABLE 9. - CMI and F means for ministers in clinical pastoral 
training 
CMI Scale F Scale 
Hos;Eital GrouE N Ra!!fie Mean Ran~e Mean 
1958 
A 22 13-36 22.1 12-38 23.5 
B 22 14-42 23.4 12-47 23.7 
c 5 10-36 22.4 16-25 21.6 
D 11 11-30 22.2 18-32 24.7 
GrouE One Tbtals 60 10-42 22.7 12-47 23.6 
1959 
A 24 12-37 23.1 19-39 26.4 
B 24 10-27 17.1 14-30 21.5 
c 6 13-19 16.5 18-24 19.5 
D 11 12-28 19.6 15-35 21.7 
GrouE Two Tbtals 65 10-37 20.0 14-39 23.0 
The avenue which leads to the integration of the ideology in the 
identity of the student is lined with numerous psychosocial interactions 
between student and patient, and others in the hospital. As the young 
pastor slowly begins to identify with the hospital and the needs of the 
patient, he experiments with his underlying therapeutic attitude. 
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Gradually, he finds that he shares attitudes with others in the hospi-
tal. 
We have been using ideology in reference to the emotional disposi-
tions which underlie a person's ideas. We have suggested that the insight 
he may gain into these bases will help the pastor to establish his iden-
tity. Expressions of students in the research study, "Self-Concept: A 
Study of Tvelve Clergymen," illustrate the ideological struggle very 
well. One student evaluated his reactions to clinical training, saying: 
"When I entered the course I was hiding behind a defense of 
pious perfection, trying to achieve some impossible standard 
of holiness. I felt I had to help everyone who was in dis-
tress of any sort. Through talking freely about some of rrry 
own inner emotional conflicts, I have learned that the pious-
ness was a defense mechanism concealing a crippling fear and 
guilt of various drives and impulses. Through the progress of 
this course I have been enabled to accept and include these 
feelings as a part of myself. Thus much of the fear and guilt 
has been removed. I no longer have to guard against revealing 
this "hidden part" of myself ••• the course has opened a whole 
new field of learning that had been blocked out both con-
sciously and unconsciously. Previously I would not study psy-
chology because of fear of what others or I might discover 
about myself ••• Now that I feel truly forgiven by God, under-
stand more of my feelings, and have been accepted by others 
who know these feelings, I can relate better to others and 
accept them as they are."l 
A second student evaluated his struggle with the concept of authority. 
"One thing is certain, I grew to yearn for, to be ena.nx>red with 
manhood ••• ! became fixed upon manhood and the figure which 
represents it. 
In the quest for manhood, for strength and authority, I have 
found myself rejecting the leadership of others and devoting 
great effort to attaining positions of leadership for myself. 
l. "Self-Concept: A Study of Twelve Clergymen," pp. 9-10. 
I am uncomfortable having others sympathize with me in times 
of need and would far prefer to help others. I enjoy attack-
ing other's authority and usurping it for myself. The only 
relationship I can enjoy is one in which I am acting as the 
authority figure. I want to lead, to judge, to absolve. And, 
with it all, I do not dare to be too directly aggressive, for 
in all things, I crave to be accepted, accepted despite the 
hidden fixation upon the male figure which has never left me. 
I speak of these things with confidence and yet they are 
very recent discoveries. And with them has come the realization 
that there is a change gradually taking place ••• Gradually I 
find less need to be aggressively hostile towards others in 
positions of authority to the degree that I am given opportunity 
to be naturally aggressive ••• the ministry need not be the only 
role in which I could turn in order to live with my fears, but 
rather the vocation in which I can give and grow and make mean-
ingful my life and the lives of those to whom I minister ••• "l 
In Erikson's concept of identity the young person progresses from 
identification with parental figures to an identity of his own, and he 
must integrate just such experiences into his adult person. This is 
a part of the work of clinical pastoral training. The student may find 
what kind of self or identity he is expressing, and the nature of the 
identity that he practices. This may or may not be the same. Through 
this process his intellectualizations, then, are tested and grounded in 
experience. The student can test the validity of a personal concept in 
experience with people, something he may not have had the opportunity 
to do until this time. To his own satisfaction he may judge the relia-
bility and relevance of his own ideas. 
As the student is able to identify with the hospital and to respond 
to patients, he reexamines his religious concepts. He finds that they 
may be mingled with his own dynamics. He may also find that he holds 
1. ~., pp. 11-12 
certain views but cannot find these views to be consistent with his own 
nature and personality. He may, for example, hold a view that God is 
loving but be unable to love the messy, unkempt, uncommunicative chronic 
mental patient. This raises the question of what to do about religious 
concepts that he holds but, when confronted with the hospital situation, 
is unable to express. Stated another way, he must search into the roots 
of his identity for the ideas he expresses. This is where psychology 
may tell him that his fear of God, or his concept of an angry God, has 
at least part of its origin in his life experience with people who have 
related to him in anger. In this way his introspection allows ideology 
to contribute to his search for identity. 
3. Values and Virtues 
The theological student may bring another concept of ideology with 
him into the mental hospital. This is his religious faith with its con-
cept of man and society. In this reference ideology refers to the ideas, 
based psychologically in men's lives, which arise out of social inter-
action to become larger identities and support for the identity of an 
individual man. Thus the church becomes a larger identity or ideology. 
The young pastor has, or will have, an identity in that ideology. 
What he needs is the opportunity to ground his faith in experience with 
people. Thus his identity as a pastor is reviewed in the hospital 
setting. He is given cause to ask what religion's function may be in a 
psychiatric framework, and where the values of his faith come to bear. 
He may find that the strange terminology of the hospital does not include 
his language. Such terms as faith, hope and love do not seem grounded 
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in the New Testament, but when used have a psychoanalytic orientation. 
To find patients seemingly recovering from serious emotional illness, 
more or less irrespective of religious counsel and guidance, may cause 
him to question the value of the concepts used in his faith. 
It is at this point that theology meets the hospital ideology, or 
that religion enters the clinic. Ideally, the student can integrate 
the insights of his hospital experience into his theology, or review 
his theology in terms of the crucial problems of the hospital and 
patient. An indication of the vastness of this task may be the comments 
made by students, sometime after their courses were over, that it took 
them a number of months or longer to integrate their summer clinical 
pastoral training experiences. Another indication of its relevance to 
their personal interests and needs is expressed by those who return to 
the setting for further training. 
In Chapter Four reference was made to Wheelis' concern for value 
in relation to identity. He differentiates two kinds of value. The 
first of these, institutional value, represents the stable values which 
support identity. The second, instrumental value, is rationally derived 
and the source of change in society. Instrumental values use the 
scientific method to change institutional value. The result of this for 
our day is a state of fluctuation in institutional value. The indi-
vidual, under these circumstances, has difficulty finding stable insti-
tutional values upon which to found his identity. 
As the young pastor enters the mental hospital he does so as a 
representative of institutional value. The church is a source of this 
kind of value; religious value, generally, is institutional in nature. 
As an ideology, religion is the basis of stable values which are sup-
ported by custom and enforced by dictum and which are in the final analy-
Sis resistant to change, as are all institutional values. 
Which values of the church the young pastor accepts for himself or 
fully comprehends we are not able to say specifically. What is being 
raised to view is the process by which he questions such values and in 
what way he incorporates them into his view of life. What George 
Bernard Shaw called a comprehensive view of life Erikson labeled an 
ideology. The values which the individual holds actually determines what 
his ideology is and not vice versa. To become aware of his values is 
moving from a ground process in insight into the ideational super-
structure. Integration of values and ideas with insight becomes the 
foundation for a view of life or a philosophy of life. 
As the theological student enters the milieu of the hospital he 
may at first find that others see him through the values of organized 
religion which he may not be ready to defend. He may find this as the 
preliminary of a process of identification that must be worked through 
in the establishment of relationships. Woodson found that patients often 
mistook his identity for people they had known previously; he reminded 
the patient of this person~ When the patient could recognize him for 
how own person, he was usually well on the road to recovery. He ex-
perienced this with patients, but the same basic process also took 
place with staff members. They associated him with previous persons 
they had known. As he established relationships with them, they also 
1~ 
1 
recognized him for his own person. 
The young pastor thus may be startled when he is labeled as the 
defender of religious value. He might rather be just another student. 
Instead he finds that he represents certain values to others. sta:f'f :mem-
bers and patients DI8\Y then view him in terms of a minister they know or 
have known. When he has created relationships vi th these persons, they 
may then relate to him on the basis of eoumon realities and meanings 
they have worked out i!ogether. The reminder of others JDaY' then be for-
gotten. 
In the process of' relationship building, the young student pro-
gresses from the general pattern, aignif'y1Dg clergy, to being John Smith, 
minister or student, or a unique :image he creates vith others in the 
hospital. Before this happens, a more or leas painful process of value 
orientation llUSt take place. When a JD&ture person enters the hospital 
this DI8\Y be onl.y an adjustment to a new setting. On the other hand, 
when one has not matured, hospital relationships provide a nucleus for 
his search for identity. 
The patient is often the focus of the identity struggle. His is a 
practical example of a man in need. i'he student asks himself how to 
apply Christian values to this 11&11. The patient Jll8:1' be isolated from 
his family and from society 1 feel lonel.7 and rejected, and not be able 
to cODIIIlUilicate or be angry. If he does not appear to tmderstand what 
the student is sa;ying to hill, the young pastor may want to question the 
rele'f8D.ce of his own religious values. The attitude which helps the 
1. Woodson, "The Meaning and Developnent of :Empathy." 
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student to recognize values 1n the patient and the ability to work with 
him. is crucial in such a setting. The student may find at first that 
his words are only hollow phrases that mean little to the patient. 
With this recognition begins a Tery slow process of d.etermining 
which values have meaning in the li:f'e of the }l8tient. Depending upon 
the severity of his illness, the patient's reeogni tion of meaningful 
experiences may approach normal social expression, but they may center 
pr1mar1l.y in simple bodUy needs and daily care. It :may be futile for 
the pastor to try to explain the val.ue of Christian love to a patient 
who is either so preoccupied with the fact that a young man has come 
to see him, or is so deeply engrossed in his own thoughts that his 
awareness of his 'Visitor is screened out. !'he patient must be reached 
through human contact before religious values can be explained to hill.· 
When the patient is reached, the process through which val.ues are shared 
has been founded. Here again, the actions of the student :may better 
express values than his words. Actually:, the interpretation of shared 
values may DeTer meet COJIIIDOD ground in this student-patient relationship, 
but the result may still be therapeutic to the patient. 
Group discussions with others among the students may proTide an 
outlet in which the pastor can talk over his experiences w1 th patients. 
He may be amazed to find that others also have been taken aback by the 
patients. He may be startled if his leader suggests that his present or 
future parishioners are just as preoccupied in similar ways as the 
patients; or, he :may reject the relevance of such questioning. 
As the theological student begins to understand the hospital and to 
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express himself he may discard some values as meaningless; he may also 
gain some new concepts of value. As was explained in the patient rela-
tionship there may be a progressive expression of ideas through his own 
person or identity. He finds that the values which are meaningful to 
him may be viewed as meaningful to the patient and others. The student's 
identity then becomes the vehicle through which value is expressed. To 
the extent to which his Christian values are found to be applicable, he 
may come to communicate these to others. Mbre often, beginning students 
feel challenged by their immunity or lack of insight into the needs of 
the patient and must gain this orientation first. 
Theological students who have just come from the environment of the 
seminary may find that the intellectualization of ideas in that setting 
far exceeds the hospital's sophistication. To gear oneself to the slow 
response of the mental patient is not easy. For most students the in-
sight which helps them to see the effect that mental illness has had on 
mental processes and emotional response may be a big accomplishment. 
As the value-searching process takes place, the student may find 
that the simple concepts of some mental patients are not too different 
from those of persons outside the hospital. What is different is the 
layer effect of intellectualization and defense mechanisms in so-called 
normal people which cover basic response patterns •. We would hope that 
the relationship of the young pastor to mental patients would be the 
basis for other experiences. As the student helps the patient gain some 
sense of value in his life he may see how this can help him understand 
his future parishioners. 
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The data of the survey were not overly helpful in illustrating 
the idea of value orientation for the young pastor, although they did 
indicate that the student was often repulsed by the unkempt, slovenly 
patient or bewildered by psychotic mechanisms. A better illustration 
of the student's interaction with the values of the patient's world is 
found in the reports of the leader of Bible study class for patients 
conducted at Massachusetts Mental Health Center under the supervision 
of Chaplain Joseph Woodson. Students who were assigned to work with 
the chaplain pioneered in the formation of the Bible study class. At 
first, they found great difficulty in maintaining the patient's con-
tinued interest and in carrying on a coherent and continuous communica-
tion on religious topics. After an extended period of trial and error, 
however, they found the Bible to be a vehicle of communication which 
was readily accepted and quite universally understood in the group. 
The student leader of the study group held discussions both before 
and after sessions with the chaplain, and kept a written record of his 
own reactions to the group. One leader's report reflects the struggle 
which went on in his own mind as he tried to understand the patients. 
He says, 
"Immediately following the previous meeting of the group 
••• and I talked together. The points we discussed were: 
1. that I should try to live within the frame of refer-
ence of the patient, that I should be more concerned 
with what is on his mind and with his internal struc-
ture of affection ••• take this to mean that I need to 
understand how the person perceives of his world, for 
his perception and mine may be very different. For 
instance, the way the patient relates to me will vary 
not so much because of who I am, but because of who the 
patient thinks I am or who I remind the patient of. 
This may involve previous associations with ministers, 
or it may simply mean that I look like someone the 
patient knows. The same process works within myself as 
well as within the patient ••• " 
The implications gleaned from the experimental study class of the 
Bible proved most helpful in framing plans for future programming in 
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the pastoral training clinic, and preconceived notions that study of 
the Bible might prove to be a common ground of understanding proved 
to be well founded. The usefulness of religious leadership and religious 
values were inferred. 
The student leader whose remarks we are quoting became conscious 
of his own difficulties in establishing a close relationship with the 
patients, and his closing remarks bring in the concept of identity grow-
ing out of his experiences with the values in the world of the patients 
who came to his group. He concluded, 
" ••• I find that the group from time to time benefits some 
and some meetings produce warm and close feelings, and 
open areas of concern not discussed, I suspect, in other 
parts of the hospital. I know too that I can sit in the 
group and maintain my own identity, yet with increasing 
ability to listen not only to what the person is saying, 
but to understand the feeling world in which the person 
is also living. It is hard and demanding work, and there 
are times when I would escape it if I could, but I am 
drawn back to the hospital and to this work within it 
with an increasing conviction that the minister combined 
with all the other therapeutic resources of the hospital 
has a powerful and purposeful role to play in the re-
covery of at least some of the patients that come to the 
hospital." 
Value orientation not only involves the individual pastor and his the-
ology, but it involves the relationship of the church and the hospital. 
Each is a source of value. To discover where they may be complementary 
or different is necessary before the pastor is able to find his place in 
relation to both. This can be an identity problem for the pastor, but it 
can also go beyond individual identity. When this problem focuses upon 
his identity, the major task is to see wherein his identity may now find 
expression within the values of the hospital. In the larger perspective 
of two sources of cultural value there is need to discover how the lan-
guage of theology and medicine meet and wherein they express common 
values. 
An illustration of this in clinical pastoral training was found in 
the research project of one student group concerning, "Guilt and Forgive-
ness." The approaches of religion and psychiatry were investigated, lead-
ing to the discovery that the minister and psychiatrist took a different 
attitude toward the patient. The minister wanted to assure the patient 
that there was forgiveness available to him and no need for guilt. The 
psychiatrist assumed that forgiveness was active and worked on the 
patient's guilt. They were able to find a basis for comparison of values 
for two disciplines in relationship to the patient. The values gained 
from the church were related to the values of medicine. This interrela-
tionship of values takes place not only in the hospital but wherever 
disciplines meet in the sharing of common tasks. What concerns us most 
at this juncture is the demonstrated worth of grounding the values of 
the church in the clinic. 
The process we are talking about is this. The student brings the 
institutional values of the Christian c01111Unity into the hospital with 
him. 'l'hese values are basically philosophically oriented and rationally 
derived. He challenges these values in the existential moment of the 
patient relationship. In that sense theJJe values are exposed to instru-
mental testing. Some values may be supported, some defied. others may 
not come into view. But the young pastor may discover that some values 
have an interpersonal orientation. To learn to express these values 
through his person then becomes a major goal of his experience. 
When he is able to express value interpersonally the student can 
help in the creation of stability and growth in the patient. Erikson 
used the term inherent strengths -ror the concept of virtue. These 
appear as values which are rooted in personal growth. The importance 
of such a concept would be to show that values of the Christian com-
munity must be rooted in personal developnent to be valid. The person 
who learns to love others selflessly and helpfully has learned con-
siderab:cy- more than the person who can talk about his love but is fearful 
of the close personal relationships of his fellow men. 
The opportunity to see a mental patient gain a sense of personal 
worth JD1Q' demonstrate to the young pastor that such growth is possible. 
Together they may struggle for weeks to accept each other 1 the student 
to accept the patient as he is, in illness; the patient to accept the 
student aa a helpful trusting healthy person. 
4. Role stress 
The area in which the theological student is most likely to find 
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role conflict in the mental hospital is in visualization of his role 
and sensing that his personal continuity is expressed through that role. 
TABLE 10. -Trainees' views of the minister's role in 
relation to mental patients 
Role Description 
Work with others, on a 
team, with Dr., with fam-
ily, prepare community, 
help rehabilitate 
Express (God's) love and 
care 
Pastor, minister, chaplain, 
fulfill religious needs, 
sacraments, preach, pray 
Help patient relate to God 
and community 
Relate to patient, talk, be 
a friend, treat as human 
being 
Help patient adapt to hos-
pital, to himself, illness 
Be supportive 
Be understanding 
Listen 
Be a counselor, use psy-
chology 
Not a doctor 
Total 
1958 
Response 
18 
18 
16 
15 
12 
11 
10 
8 
1 
109 
1959 
Response 
21 
26 
13 
21 
4 
19 
17 
4 
5 
5 
153 
When asked to give their views of the minister's role in relation to 
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mental patients, students answering the survey gave a multiplicity of 
responses. Their responses were analyzed and grouped according to the 
general categories indicated in Table 10 on the previous page. As the 
table demonstrates, there was no one definition of the pastor's role in 
relation to mental patients. There was also no common focus evident in 
their responses. Although this does not specifically verify the conflict 
over roles for the student, we may infer that the lack of clarity about 
role leads to conflict. This is demonstrated in the mental hospital among 
personnel. In the small therapeutic hospital, where many staff members 
must work closely with each other, the inability to distinguish one's role 
does result in conflict. 
It was very confusing for students to discover that the work of 
hospital personnel with patients overlapped. They could see the conflict 
which others were experiencing and this raised the question about whether 
the pastor's work was to be squeezed in between other roles or whether it 
was an overall orientation that was related to all roles in the hospital. 
This brought in the further implication of the relation of religion to 
psychoanalysis, which may question the role of religion in general in 
patient treatment. So the question of pastoral role is not only one of 
conflict over visualizing one's role, but it involves the possible con-
flicting viewpoints of ministers and psychiatrists as well. 
Students approached role conflict from different levels. Often the 
level of their understanding was initially centered in their own conflict 
over what to do in the hospital. This is why their responses are inter-
preted to indicate role confusion and conflict. It is interesting to 
note that there was not too much indication of progress in role 
understanding in the survey. Beginning and ending responses of stu-
dents indicate only that more role responses were given at the end of 
training. This is construed to indicate some insight into multiplicity 
of roles, realizing that developing a concept of one's role as a pastor 
in the mental hospital takes longer than one clinical training session. 
Role is probably more critical for newcomers because of the 
fact that few experiences actually prepare one for the face-to-face 
community experience of the hospital. The medical student and the new 
psychiatric resident may be best prepared to understand the illness by 
virtue of their backgrounds. In this respect the unskilled worker may 
be least prepared, since his background is often negligible in many 
areas of social communication. 
The pastor generally has a background orienting him to people. He 
expects that his work will center in human relationships. He may con-
ceive of his pastoral role in terms of one phase or another of his work, 
but essentially the pastor's job centers in interpersonal dialogue. 
With this orientation to people the young pastor may bring a 
favorable attitude toward community relationships. But as with all per-
sons new to the hospital, he must acclimate himself to its subtle ways 
and demands. The first step in this process is acclimating oneself to 
the hospital. HYde's book, Experiencing the Patient's Day, was written 
to introduce attendants to the mental hospital, but it has been used to 
orient all sorts of personnel in different settings since its publica-
tion. 
Finding something to do in the hospital might describe the 
newcomer's plight. Be may feel unnecessary at first. He enters a world 
in which the key word is relationship. The more foreign the terminology 
is to him, the more bewildered he can be about what to do. 
The theological student may feel that others are busy with simple 
tasks, such as painting, sewing, playing games, and listening to music. 
To this his response could be one of frustration that important work 
could be committed to such simple tasks. He may, however, discover, as 
one doctor did, that she could reach the patient by sharing an experi-
ence of modeling clay in occupational therapy. The doctor related that 
a good bit of the ground work for therapy was begun at the modeling 
table. 
Sometimes students have been assigned to staff members as a beg:fnn:fng 
point of identification with the hospital. This staff member acquaints 
the student with one area of the hospital and when he feels at home 
there, encourages him to learn about other areas. The staff member, 
usually, a nurse, attendant or occupational or physical therapist, can 
answer the student's general questions. He may also help the student 
build relationships with patients. 
When open communication is practiced in the hospital the chaplain 
supervisor can inquire easily about the progress of his students from 
staff members. This, combined with his own conversations with the 
student, and coupled with other reports from the community, can be a 
guide to the young pastor's growth. 
Experience has shown that it takes students about eight to ten 
work days to begin to feel somewhat at home in the hospital. During this 
time the students begin building relationships and gain some familiarity 
with the hospital. Some time after this, the student begins to bring 
back consistent reports of his activities with patients to his super-
visor. Questions also change from information about the hospital to 
concern about patient relationships. 
The student may see others at work and interest himself in their 
functions. Hospital staff sessions give him a picture of a team-work 
approach to patient care. A presenting doctor asks for reports from 
other personnel on the behavior of the patient. If he knows the patient, 
the pastor~ want to add his experiences to those of others. Generally 
new persons in the hospital have been slow to respond in such open 
sessions; later in clinical training some have joined in. At times the 
hospital has asked the theological students to present a progress re-
port of their work at hospital staff meetings. 
The chaplain supervisor ms:y be an example for the student of what 
a minister does in mental hospitals; the supervisor needs to be quite 
a~e of the student's identification with his work. It has been found, 
for example, that often it is threatening to the student's identity to 
have the supervisor work with the same patients that he is seeing until 
the student has achieved some security and established working relation-
ships. students commented that it was frustrating to see others relate 
so easily to patients they could not reach. The supervisor may want to 
allow the student to tell him about ward life and patient relationships 
before joining with him in visits to his ward and patients. 
Perhaps the supervisor's sense that he has a role and a place in the 
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hospital is most readily seen by the student. He may find the chaplain 
at work with services of worship and generally relating to others in 
the hospital. Most important he finds him available to his students and 
ready to share their needs. Usually this is the focus for role under-
standing arising from interpersonal conversations with the supervisor. 
After he is acquainted with the hospital the young pastor may begin 
to challenge his concepts of the role of a minister with mental patients. 
He may wonder what to say to people who do not respond, or how to 
relate to persons who are not conversant about religion, or who are of 
another faith. In general experience mental hospital chaplains do not 
proselyte among patients: their services, more often, are related to 
helping relationships with the patients, than to changing their faith. 
It is through experience with patients that the theological stu-
dent may gradually conceive of his role in the hospital. When he gains 
an understanding of personality dynamics and of certain patients, he 
finds their problems are closely related to emotional growth. In this 
reference, then, their religious maturity may be dependent upon their 
emotional maturity. 
The patient may also be preoccupied with his own dynamics, working 
through his childhood experiences in an e:f':f'ort to grow to maturity. At 
this point the pastor and doctor together may question the place of 
religion in the growth of the patient. The doctor may request that the 
pastor not stress religious elements that will interfere with the 
patient • s struggle or in particular his therapy. At other times the 
chaplain may be asked to talk over matters of faith with the patient. 
The place of religion in therapeutic relationships is a question 
for investigation that involves ~ disciplines. A more particular 
expression of the question centers upon the role of the pastor. Being 
a heal thy person to whom patients can relate may be the beginning of 
the pastor's struggle to find the answer to that question. As he matches 
his experiences with other helping professions in the community, he 
eventually feels that he is pu-t of a team which focuses upon the emo-
tional health of the I&tient. This means that his identification with 
the therapeutic elements of the hospital comes before his differentia-
tion from the roles of others. Such identification appears to be a good 
way to learn how to work with the coDID'lmity. This· is important because 
his relationships to patients often are dependent upon his relationships 
vi th other personnel. He needs to have communication vi th the nurse or 
attendant who can inform him of special patient needs. To overstress 
liis religious point of view or his individual contribution may be a poor 
way to introduce himself to the community. Once he is oriented, his 
individual contributions may be accepted better on the basis of his 
identification with the team. 
Matching experience with other staff members serves many functions 
for the pastor. It informs him of patient needs; it keeps him in the 
center of the community's built-in coliiDunication system and it makes him 
available to share with others in therapeutic work. staff sessions are 
a hospital-wide example of this communication at work. This is most 
helpful for the student who needs further grounding in patient dynamics 
and treatment procedures. At first such intercommunication among staff 
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members may seem overwhelming to the student, but as he gains in experi-
ence, he uses every opportunity to gain a depth understanding of rela-
tionships and his role. 
Clinical pastoral training may focus on role conflict, for a number 
of reasons. One of these is the role conflict of the hospital setting 
itself, where not only the pastor but others must learn their function 
with patients. The nurse, for example, in some settings, may be required 
to give of herself interpersonally rather than to pass out pills; she 
may exchange her uniform for street clothing. 
The pastor has, in addition to his hospital role conflict, the 
conflict of the pastoral role itself. Same feel that preaching, adminis-
tration, promotion, or teaching are the primary pastoral functions. In 
the hospital, it may be an easy escape from a difficult patient to sa;y 
that some other aspect of his role is more important than calling on 
the patient. For that reason, discussion among clinical pastoral train-
ing students often centers upon role. 
Another source of role conflict may be in the student's personal 
~cs. If there are deeply-rooted conflicts in his own life, these 
may interfere with his functioning as a pastor. It is this kind of role 
function discussion that often comes to light in clinical pastoral train-
ing. The student who has not been able to relate to overbearing 
patients may have difficulty freeing himself in the hospital setting. 
The need of the student to feel guilty can likewise overshadow all his 
relationships. When the supervisor finds that the student will not 
carry out responsibilities on his own, be may rightly question what 
negative dynamics are in operation in the student's makeup. 
Shame was mentioned as a part of the identity problem. It does not 
seem possible for the pastor to attain an adequate sense of his role if 
he is overburdened by shame. The tendency to feel that one does not 
measure up to the expectations of others and its accompanying feeling 
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of inferiority can short-cut all his relationships and prevent the pastor 
from fully expressing himself and his identity with others. By the same 
token the young pastor is limited when he must feel guilty about sharing 
helpfully in the dynamics of another person. He needs to assess his 
compulsion to feel guilty, so that his conflicts do not become involved 
in his pastoral relationships. 
Integration of the hospital experience into his personal identity 
ideally leaves the student with new insights into his dynamics and his 
functioning self as a pastor, and not simply identified with hospital 
methods. If the student leaves the hospital conceiving of his role in 
terms of the work of the psychiatrist we may question how successful 
his training has been. If, likewise, his main achievement during the 
course was to identify with the chaplain supervisor, to the neglect of 
his own identity struggle, we may ask the same question. 
In terms of his pastoral role the student uses the hospital experi-
ence to shed practical light upon his theological orientation. Involve-
ment in this process determines the degree to which integration of role 
insight is possible. Overidentification with another person or profession 
may prevent his growth and prevent integration of insights. We com-
mented that Freud used identification in the sense of imitation and 
model identification. When imitation of others is predominant we 
would question the amount of learning that has transpired; once the 
course is finished the student may shed his imitative behavior. 
The questing student has been found eager to develop his identity 
as a pastor in a helping role with patients. The struggling student 
seeks to relate his personal sense of continuity to his role as a pas-
tor. This, then, becomes a psychosocial venture. The sameness of his 
own person is expressed interpersonally, and he also expresses that 
sameness as a pastor. In this reference the motivation of the student 
for clinical pastoral training may be crucial. If he has come to the 
course only for credit, he may not be willing to struggle with himself 
and others, or he may easily hide from the risk of exposing himself for 
the sake of growth. Whether he can be motivated to struggle over his 
identity is open to question. Students who are poorly motivated for 
clinical training have become motivated to search for personal continu-
ity. others leave the impression that they have not tried to gain from 
the experience. 
One of the tests for integration of the hospital experience is 
borne out by relating insights to the parish. The role of the parish 
pastor involves more than the therapeutic relationship of the hospital. 
Ideally, experience with therapeutic relationships will aid the pastor in 
his understanding of his parishioners' needs. These experiences may also 
help him to place his pastoral work in the perspective of his total work 
as a minister. Knowledge of personal relationships helps. For this 
reason a part of clinical pastoral training involves the discussion 
between student and student, and student and supervisor about the 
application of insights gained in the hospital to the parish, as a 
basis for understanding the pastor's role. This is a task which cannot 
be completed during six or twelve weeks of training. The young pastor 
will need to strive continually for application of his new-found know-
ledge. In this respect, insights carried from the hospital to the 
pastoral community give him a permanent footing upon which to build 
other bridges of care and concern. 
In summary, we have tried to show that the experience of the young 
pastor in(_~clini·cal pastoral training can assist the building of a sense 
of inner continuity. Four crucial identity problems were discussed as 
contributing factors in that search for continuity. When intimacy, 
ideology, value and role expression are integrated in the person's life, 
they become the basis for personal identity. 
As we leave the clinical training setting, the contributions of 
identity theory to the work of the pastor are before us. The notion of 
an ego in Freud's thought has evolved historically until now it repre-
sents a conscious sense of personal continuity in the individual which 
arises through step-by-step maturation. Its realities apply to the 
pastor as well as to other persons. Integration of crucial life issues 
and expression of sameness in a life work become the core of the pastor's 
identity. This leads now to consideration of what the contributions may 
mean to the expanding creative identity of the young pastor. 
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C~VI 
CONTRIBUTIONS TO A PASTORAL IDENTr.L'Y 
The four crucial problems of identity which were outlined in 
Chapter Four found illustration in the experience of clinical pastoral 
training students in mental hospitals. This brought the interest in 
identity as a developmental scheme out of theory into the expanding 
life of the young pastor. To find that it has a special relevance to 
his work is no accident. Rather, it demonstrates the close relation-
ship which the problems of our ~have to those who lead us. Only as 
he vho leads rises may others follow is another way to express this 
theme. It is, then, from this reference that the crucial issues from 
identity have a specific contribution to make to the enlarging self-
representation of the young pastor. Intimacy, ideology, value and 
role are brought into view, each from somewhat a separate perspective, 
yet all eventually merging into the ongoing life of the chosen young 
man. 
1. Intimacy and the Pastor 
The experience of the young pastor with problems of intimacy atoong 
mental patients provides the basis for at least one contribution to a 
pastoral identity. 
The church by its very nature is an intimate caring and sharing, 
and we hope with the added perspective of the clinical setting, a thera-
peutic community which is concerned about growth in people. The pastor 
is the key to that intimate fellowship. He must be able to relate to 
his parishioners in the intimacy of the many experiences they share 
together without distorting the community. With the benefit of guided 
experience he may be able to teach others the meaning of intimacy and 
fellowship. 
Erikson was concerned with intimacy and its opposite, isolation, 
in relation to individuals. Isolation is the result of an incomplete 
identity, wherein the individual is unable to express himself socially. 
Keniston and others point to the sense ot alienation and isolation in 
our present day culture. It is the pastor who must be concerned about 
the effects of such isolation in his community and in individual per-
sons. 
The catatonic was presented as the example ot tearfulness in a per-
son. He is also the epitome ot isolation. In most instances the pastor 
will not find many parishioners as difficult to reach as the catatonic. 
But he may find many just as isolated in effect, some by choice and 
some by circumstance. The parishioner who refuses to communicate to 
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his fellow churchmen over a petty grievance has chosen to isolate him-
self. The relationShip may never again be established on a close per-
sonal basis unless there is someone in the community with the insight to 
foster rebuilding their common concern to open a channel ot communication. 
The person who is ill is either temporarily or permanently isolated 
from his church community, depending upon the nature of his illness. It 
may be the pastor who brings to him the intimate and meaningful com-
munication of his church. When the pastor can teach his flock to love 
each other, they too may share their concern, as representatives ot the 
caring comml.Ulity, with isolated and lonely persons. 
Recovering from illness may be as much a problem of intimacy and 
isolation as is illness itself'. The ill parishioner who has been cut 
oft from his church for a long time ~ find his separateness easier 
to bear than the effort required to re-establish his relationships. 
Even more painful ~ be the discovery or fear that he has slipped in 
his ability to relate easily to others. Finding ready acceptance in a 
community is particularly difficult for the person who has suffered an 
emotional illness; here more than anywhere else the pastor is the key 
person in rebuilding relations within the community. 
In the writer's parish experience a member of the community suffered 
an emotional illness along with a general hospitalization. other 
parishioners were asked to help with family responsibilities both when 
the patient was in the hospital and convalescing at home. The thera-
peutic responsibilities were borne by the pastor and verified by the 
doctor's report. Fellow parishioners were never specifically informed 
of the person's diagnosis, but were asked to give prayerfully their 
support and their assistance with household chores. The pastor was 
pleased to find that his caring comml.Ulity could sustain this helping 
relationship. 
Erikson makes the comment that the psychiatrist in training must 
1 
know himself in order to know others. This would apply to the pastor 
as well. Learning more of himself in the experiences of intimacy with 
1. Erikson, "F€o Developnent and Historical Change," p. 45. 
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mental patients can be one basis for greater knowledge of the intimate 
nature of relationships in the church community. 
The relationship to a patient provides the pastor with a resource 
for personal insight. If he is keenly aware, he may learn just how he 
relates to others or how others see him. Such awareness is a key to 
knowing oneself. We often search for a person's weaknesses as the key 
to his personality. In constructive use of the term warmth as used in 
this writing we have an example of the positive feeling in personal 
expression. In the mental hospital undisciplined and non-insightful 
expression of warm feelings may excite the patient or cause emotional 
confusion in relationships; yet it often teaches the pastor something of 
his capacity for expression of his feelings with people as well as 
alerting him to some of the subtle dangers. 
Even more so in the parish, the pastor needs to be able to reach 
people. If he is cold and distant, too formal and unapproachable, the 
opportunity to share in the joys and sorrows of his flock may be 
severely limited. A nurse in a general hospital said she rated minis-
ters on the basis of the positions they took in the patient's room. 
She found that those who stood near the door communicated very little; 
and others, as they were positioned from the foot of the bed to the 
side, gave indication of their ability to relate to the patient. She 
found those who were willing to move close to the patient also seemed 
willing to share the world of the patient. In talks with the patients 
after the pastor left, she found their reactions coinciding with hers. 
A student in clinical pastoral training who perceives that he is 
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afraid of closeness may be able to talk of this with his fellow 
pastors and learn to reduce his anxiety in such relationships; but the 
insight is primary. 
There is no clear-cut division between knowing oneself and express-
ing oneself psychosocially. Rather, the two seem to go hand in hand. 
As a person gains insight into himself he tries to apply this insight in 
his social expression. Even as identity was presented as a psycho-
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social development of the person in progressive stages, so interpersonal 
expression is acquired in a steplike process. As the pastor gains insight 
into his expressions, he seeks to modify his thinking and response patterns 
through integration of experience. In this way the gained ability to work 
closely with people becomes an expression of maturity for the pastor. 
When the pastor shies away from the challenge of intimacy he may do 
so because it is threatening to his identity. Erikson cited intimacy as 
the first adult expression Qf one's identity. For the young pastor it 
also involves a change in attitude. He moves from the position of 
learning from others to being the focus of relationships where others 
learn from him. If people demand too much of him or work too closely 
with him at first, this may have the effect of threatening his new-found 
identity as a pastor. Gradually, as he conditions himself to new 
responsibilities and the demands of others, he may find his ability to 
share himself with others growing progressively. 
Young pastors may come to clinical pastoral training from parish 
experiences in which they found the intimacy of parish relationships too 
demanding. They were frightened by the needs of a grief situation, or 
manipulated in the intricacies of a juvenile problem. They may come 
to clinical training to gain insight into the dynamics of such situa-
tions and their reactions to such crises. Many young pastors have 
found that their experiences with the intimacy of patient relationships 
have been a help 1n expanding their senses of identity, as a basis for 
more successful parish experiences later on. 
One psychiatrist commented that the minister may be a:f':t*id to hurt 
people for the sake of helping them. Be pointed to the surgeon's sa:y-
ing that he must cut to help. How true this is for the pastor may be 
open to question. He must face the fact that people may expect him to 
be nice to them, and he also may feel that wa:y, yet the parish situation 
is not adequately oriented or structured for the pastor to work w1 th 
hostility. Therefore, when he gives insight to the searching parishioner 
he runs the risk of the hostility which may ensue if the person is not 
able to integrate the insight. 
In a nearby parish the new pastor presented his congregation with 
a young negro theological student as a candidate for their assistant 
minister. Their hostility over many other changes made 1n the structure 
of the parish by the new pastor seemed to focus 1n their rejection of 
the young student. The matter carried further and the people of the 
church next campaigned for a new pastor. The structure of this parish 
is quite unlike that of a mental hospital where patients may work on 
their hostilities. In such a community, the leader may have to bear the 
brunt of their feelings. 
Helping without hurting may be a better attitude for pastoral 
relationships. This does not mean that the pastor cannot give insight; 
rather, he needs to know when insight will backfire and how much insight 
he can give to his people. If he is seeking to develop the sensi-
tivities of his people to the needs of others, this is doubly important. 
The person who is deeply hurt or needful may ask the pastor for 
help. This is on a different level of intention than the pastor's 
interest in motivating others. The person who seeks help often is moti-
vated to accept insight and he may be capable of emotional growth. Here 
the pastor becomes much like the therapist. In this kind of relation-
ship he can help the person to fulfil his need, step by step. 
Grief is one of the common need situations that the pastor faces. 
Erich Lindemann's paper traces the symptomatology and treatment of 
1 
grief. Skillful work by the pastor can prevent grief from becoming a 
psychiatric problem. When people are unable to work through their grief, 
their unresolved feelings may reach dangerous heights before they 
arrive at the psychiatrist's office. Many other kinds of needs may be 
presented to the pastor, all involving his sharing the parishioner's 
predicament. 
The pastor has a great responsibility to help without hurting. 
Simply experimenting with people is not planned help. This is one 
reason why clinical pastoral training is valuable for the pastor. He 
can gain some knowledge of the way in which emotional illness is treated 
and some skill in working with the emotionally disturbed. As he seeks 
1. Erich Lindemann, "Symptomatology and Management of Acute Grief," 
The American Journal of Psychiatry, Vol. X, (September, 1944), 
PP· 19-31. 
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to apply this knowledge to the parish, he may become a welcome resource 
for his community. 
This does not mean that the minister becomes a therapist, but he 
may develop therapeutic relationships. He may learn to help some 
people and to refer others. Ideally he will learn not to open gaping 
wounds that he cannot heal. By the same token, he may learn not to sq 
sway from the needs of his people. By creating a bridge of experience 
between these two e~es the pastor may use a certain part of his time 
to share himself help:f'u.lly or therapeutically with his people. Certainly 
his insights into intimacy can be felt in all of his relationships. 
Erikson refers to intimate fellowship and competition as a sign of 
maturity. So it may be for the pastor. As he learns to share himself 
with his people, he also may be a resource to the larger community. He 
does not isolate himself from the community or from his peers out of 
fear of intimacy or subtle competition. Rather he has learned to share 
even his limitations with them. His identity as a pastor may be known 
to others by the extent to which he does share himself. others may come 
to feel that expression of himself carries with it a sense that he does 
have an inner continuity. To the extent that understanding of intimacy 
in relation to himself and others is integrated into his person and his 
work it is creatively involved in his pastoral identity. 
2. Ideology and Pastoral Identity 
We have seen that intimacy is a contributing factor in the pastor's 
identity. Ideology is related as well to pastoral identity. Ideology 
gives support tor the identification associated with it. The values 
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and ideas which make up that ideolOfU are integral to the core of an 
identity formed within it. 
!bus the person must be able to find his identity within the ide-
olofU to make it a reality. stated in another way he must see the same-
ness which he finds in himself supported or expressed in some way in 
the culture about him. Wheelis pointed out that the flux of modern cul-
ture has seriously disrupted this for many people, because insti-
tutional values are constantly changing. The young person, in particu-
lar, develops his sense of identity in relation to a job, and a ~ of 
life and the support for that way of lite found in the ideals about him. 
So t'oo pastoral work is rooted in the ideology of religion. The church 
and its ideational framework provide the community support for the pas-
tor's identity. 
Identity derives from pre-formed roots in the development of the 
individual, and it is as these mature through experience in the ide-
ology that one's identity is completed.. Erikson points out that Luther 
was a critic of the ideology. He, then, like other gifted men of his-
tory, had an ability to reform the ideology and 1n so doing to effect 
the identity of others. 
More often, the individual si.mpl.y identities with an ideology with-
out realizing wherein the identification lies. This may be true for the 
pastor. The reasons why he is a minister may not be obvious to him. It 
does not occur to him that pen.ps his psychological background finds a 
social integration and expression in the identity of a pastor. Clinical 
pastoral training often involves investigation into such reasons. The 
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basic presupposition of such searching is that the pastor may function 
better if he understands the reasons why be behaves as he does. 
A further benefit of such insightful searching may be that aware-
ness of his motivations equips the pastor to be helpfully critical of 
his ideology. If he learns that his support of worn-out values is 
200 
based in his own sense of security, he may be able to use that insight to 
take a fresh look at these values. A contribution, then, from clinical 
pastoral training is the insight into personal reasons for identifica-
tion with ideological concepts. 
The attainment of insight by those persons with firm identities in 
an ideology is the crucial source of change. Experience with mental 
patients may help to mould the identity of the pastor and also the ide-
ology of the church by bringing psychological insights into view. How 
one views man in need and the work of the pastor may change when the 
needs of the patient are made clear. Hence the use of sacraments, for 
example, in a pastoral visitation may be relative to the realities of 
the situation. Such information is the basis for a new look at pastoral 
identity and the ideology as well. This is a process which must begin 
with the individual. As he recognizes the source of his identity and 
similarly his ideals in his own person the process commences. To face 
ideas as the product of his own life struggle and to realize why certain 
ideas are peculiar to him opens new avenues for growth. Then he can 
openly recognize his inner ground for ideas as the essential mode for 
consistent rapprochements of the ideals and cultural goals about him. 
Ideology was shown to be helpful for the young pastor in the 
clinical setting as he learned about his own psychodynamics. Know-
ledge that ideas are closely related to emotional growth and experience 
may well serve him in relationships with his parishioners. A common 
experience for the pastor is to have a member of his flock ask for an 
intellectual answer to an emotional problem. If the pastor is unaware 
of the relation of ideas to emotional groundwork he may miss the real 
problem. He may choose to discuss an idea with his parishioner and 
ignore the clues which are being sent his way. So subtle are these 
clues that often the person in need is not aware that he is asking for 
help. 
Experience in the mental hospital may have taught the young pas-
tor that the mental patient often projects his feelings and attitudes 
upon those around him. To learn that his parishioners may do the same 
can aid the pastor to become more sensitive to personal needs. He may 
be surprised to discover that his people are remarkable in their ability 
to recognize that personal need drives fellow church members to express 
themselves in the life of the church. He need not be distressed by 
this; nor should he challenge his people at every turn. Rather, the 
pastor may look for opportunities to share in the ideological search 
with his people. As he is able to grow in the ability to recognize the 
relation of emotional factors to ideational expression his helpfulness 
may increase. This may be especially true for those who come to him 
with special needs, but it is also relevant in the helping of his people 
to grow in their expressions within the church. When he can demonstrate 
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to his parishioners how they may grow beyond obvious needs his helpful-
ness expands. 
The pastor may also learn from those persons around him, if he 
listens. In a layman's conference, the leader, a minister, challenged' 
the group by saying that he didn't know if it was possible to love God. 
To this startling statement one layman asked the leader what was wrong 
with love in his life. The minister replied that he hadn't known much 
love in his home; his parents had divorced, leaving their pattern of 
anger and fighting much in evidence in his emotional life. This example 
illustrates the ideational process in operation quite well. 
Though the pastor may readily recognize the emotional needs under-
lying the ideational structure which parishioners express to him, the 
ability to know when help is wanted becomes crucial. Even more crucial 
is the problem of motivating the person to accept insight. An angry 
parishioner who is convinced that there is nothing good in life and that 
he has nothing to live for because of a crippling disease may not want 
to share in an ideational adventure, and he may rebuke the pastor's 
every effort over a long period of time. Reaching this reluctant per-
son becomes a great challenge to the pastor's ingenuity in personal 
relations. 
When his church people can sense that the young pastor has found 
his own identity within the framework of the church, they may find that 
they, too, can struggle to achieve a more complete maturity in the 
identity which they seek through sharing with him. 
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3. Value and Virtue in the Pastor's Identity 
The pastor's identity is an expression of certain values held as 
important to the religious community. It would be expected that these 
values are important to him as a pastor to the community. When the 
pastor does not hold these values, his identity may actually be rooted 
elsewhere than in the ideology that supports his identity. Such was 
the case of Martin Luther; and when this happens his values may reform 
the ideology. MOre often, this may be the task of gaining greater 
recognition of such values. 
A central aim of the Christian church is that value creation is to 
be synonymous with personal growth. That is as people develop they 
acquire the values of the church. The pastor may have much first hand 
experience as to how well people do develop such values, and to what 
extent they struggle to seek these values. If religious maturity is 
equivalent to acquisition and expression of such prime values, then 
when people do not express them we ~ need to ask why. Are the values 
relevant? And if they are relevant, how mature are the people of our 
churches? Christian love is held to be the highest value of the church. 
We may ask then, to what extent the Christian community expresses this 
value. To the extent to which this value or its derivatives are ex-
pressed, to that extent Christian maturity may be considered as express-
~ble. The work of the pastor is to facilitate expression of relevant 
values of the ideology in which his identity finds support. 
We pointed out earlier that ideolo~es find their roots in the 
psychodynamic development of men. So too with value. Persons are the 
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vehicles of value expression. To the pastor belongs the task of recog-
nizing such value and of developing it in his people. Development of a 
community of value or an ideology may be one way of helping people to 
acquire the values of the community. 
It seems that the theory of identity as expressed by Erikson has a 
real contribution to make to pastoral work at this point. In a most 
1 
recent paper Erikson traced the development of certain virtues. He 
revealed how they are acquired in the life cycle of the individual. 
These virtues, which he calls inherent strengths, seem equivalent to 
some of the values which the pastor seeks to create in his community. 
Erikson's definition of virtue as inherent strength offers a per-
spective which may be very helpful to the religious community. He is 
not seeking a moral inference but rather to focus upon the develop-
mental source of virtue. It is well to understand that such value will 
be basic to moral integrity. Erikson's main point is that the step by 
step development of this kind of value in persons is the basis of in-
herent strength or virtue. We might add that firm inherent strength 
in individuals is basic to the establishment of a strong ideology and 
mature cODillltmi ty life. Reuel L. Howe aeknowledges Erikson's concept 
of basic trust. He points to the experience of trust as a foundation 
2 for the later capacity for faith in God. In this he affirms the im-
portance of inherent strengths to religious life and faith. 
1. Erik H. Erikson, "The Roots of Virtue," written for The Humanist 
Frame, Sir Julian Huxley, ed., (London: George Allen and Unwin, 
Ltd.,; New York: Harper and Bros., 1960). 
2. Reuel L. Howe, Man's Need and God's Action (Greenwich, Conn.: 
The Seabury Press, Inc. , 1953), p. 68. 
204 
205 
The eight virtues of Erikson are grouped according to their order 
of acquisition. Hope, Will, Purpose and Skill are considered the 
product of childhood; Fidelity is an adolescent virtue and Love, Care 
. l 
and W1sdom are the virtues of adulthood. To oversimplify, we might 
look to the presence or absence of inner strengths in communities as 
an indicator of personal maturity. And yet this seems to be exactly 
what Erikson is suggesting, that individual virtue is the strength of 
society. Perhaps to some extent these virtues will be deficient among 
all people, and all societies, or characteristically absent from one 
age or another. What seems important is the close possible connection 
between their acquisition at stages in the life cycle and their 
expression in mature individual lives. 
If the church is a caring community, then the main virtue of adult-
hood, which is Care, should be its dominant expression. Its task would 
seem to be that of providing developmental assistance for the acquisi-
tion and expression of virtue as the basis for ego identity among its 
members. To correlate personality development with social expression 
and comn'l.unity value is very important. That is, the pastor may need 
this insight into the deficiencies and capabilities of himself and his 
people as the basis for an emotionally growing and caring community. 
To stress his own needs may not help his people to mature. To be 
unaware of their needs may be a way of perpetuating those needs rather 
than meeting them. A possible area for study would be one which sought 
l. Erikson, "The Roots of Virtue," p. 9. 
to characterize the needs of a community in terms of basic virtue. · The 
predominant absence of Hope or Will or Purpose, for example, raises 
grave questions about personal and community needs. Even more so, the 
concentration of a whole community upon childhood virtues, with little 
room for the adult expressions of Love, Care and Wisdom, reveals the 
need for maturity in the community. So the pastor with his concern for 
a caring community is seeking the development of the very adult virtues 
which Erikson outlines. When caring is absent, the pastor may want to 
use his knowledge of developmental dynamics as a source of correctives. 
In group life within the church he may be able to create the develop-
mental process which can help his people move from a concern about the 
primary childhood virtues to expression of the adult values. A more 
complete investigation of the presence or absence of these virtues could 
be very revealing to the Christian community. Where some groups have 
stressed Hope so firmly, for example, one might raise the question of 
whether the people involved actually did not lack the basic kind of Hope 
which one acquires in the progress of his life development. This is the 
challenge that meets the pastor as he seeks to understand his own iden-
tity, and through the development of value in persons seeks as well to 
bring out expression of value in his community. 
To see that virtue, as we are viewing it here, grows out of the 
developmental process from childhood to adulthood offers a guide to 
the identity of the pastor as well as to his people. To the extent that 
these inherent strengths are expressed by him he is able to effect their 
creation and expression in others. The man who says that he cannot love 
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God because he never found love expressed by his father is an example 
of this. Said another way, the pastor's maturity in virtue is inte-
gral with his identity development. As a motivator of the community, 
this is necessary for growth in his people. 
In reference to the mental hospital it was pointed out that the 
young pastor needed to orient his values to the needs of the patient. 
In the caring Christian cormnunity this is equally important. When the 
inherent strengths just mentioned are fostered in the church they may 
be an aid to the development of healthy personalities, but there is 
also the challenge of values which run counter to those of the church. 
Even as the young pastor must discover how to minister to the mental 
patient, so must he learn now to interpret the values of the church to 
his people. Their work-a-day world may be devoid of such values as 
love, care, and understanding; rather, they may be immersed in the val-
ues of the marketplace and cut-throat competition. 
Making the values of the Christian community a reality to his 
people, then, becomes as great a task as it was in the hospital, if not 
more. The mental patient was restricted by his hospital environment so 
that the pastor could test his ability to translate Christian values 
into meaningful interpersonal expression. Persons in society at large 
are not restricted in this way and may simply ignore the church when its 
values appear irrelevant or when they cannot visualize how these values 
apply to their everyday world. The challenge to relate its central 
values to the common man thus becomes a task for the church which the 
pastor, as its leader, seeks to fulfil. Ideally, as the young pastor 
gains a clearer concept of his identity in relation to the Christian 
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values of the church, he may not only learn to express these values 
to those with special needs, but he may develop the ability to trans-
late the values of the church into expressions which are significant 
and meaningful in the every-day life of all those whom he meets. 
4. Role in Pastoral Identity 
Identity, as represented by Erikson, culminates when the young per-
son expresses himself in the choice of a lifework, as a mature expres-
sion of his previous psychosocial development. It was, in particular, 
when the demands of intimacy, competition with peers, and work choice 
occurred simultaneously, overwhelming the individual, that Erikson 
found the young person engulfed by identity problems and overcome by 
identity diffusion. This means that in order to acclimate himself to 
the demands of a life work or role, the young individual must struggle 
to incorporate his previous life tasks into his present and future 
expression. When these tasks are not clearly perceived he will need 
the added perspective for integrating them into his identity. 
For the young pastor entering clinical training, choice of a life 
work, as such, may not be crucial. The writer found few theological 
students who seemed to make use of clinical training as a means of 
choosing the ministry as a life work. An occasional student came with 
the seeming intention of finding good reasons why he should not be a 
minister. But many of the concerns of students focused more upon ques-
tions about the role of the pastor and rooting the ideational process 
in their own person. This was what Schilder referred to as inquiring 
into the reasons why men hold the values and ideas that they do hold. 
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In the searching process the student is amazed to find how closely 
his values are related to the values of' his parents. This is even more 
true when certain ideas about f'ai th are found to be rooted in his own 
developnental process. It does provide quite clearly some reason why 
he behaves as he does. 
The dynamic involvement of clinical training might tend to have an 
adverse sffect upon the pastor's role if' he takes the psychiatrist as 
his model and focuses upon therapeutic relationships as the work of' the 
pastor. If the young pastor can gain insight into the developnent of' 
relationships and knowledge of human behavior under stress as aids to 
the creation of a total pastoral identity this would be more desirable • 
.Actual.l.y the young pastor may find that he does want to choose a 
role or that he has already selected an emphasis in his ministry. To 
this, clinical training offers the opportunity for insight as to why 
he likes to preach, or to call or not to call. It may be a challenge 
to the young pastor to realize that he avoids certain aspects of his 
pastoral work because he fears those tasks; it could also be devastating 
if he does not want to face up to such reasons. He may also discover 
reasons and ~s of' accomplishing those aspects of' his work that he 
does not like. Actually, avoiding certain aspects of his work could be 
a symptomatic clue to role conflict in the multid~ensional task of the 
pastor. It could also symbolize the fact that he has not completely 
worked through the reasons why he chose the ministry as a life work. As 
the pastor struggles with this me may gain an enlarged concept of' his 
role as a pastor, based upon a clearer conception of' his work in 
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relation to himself. 
The young pastor may become aware of role implications in his 
patient relationships in the mental hospital. Be may ask what his 
particular task may be and compare this with the doctor, nm-se or attend-
ant. In contrast to .the parish this may seem confusing. Be may have 
difficulty finding where a pastor's work can be applied in the hospi-
tal, for in the parish his role has more clear and fixed demands. One 
insight that he may gain from patient relationships is that his tendency 
to occupy himself with one aspect of his role may affect his accomplish-
ment in other aspects of his work. 
Hopefully, the use of insight gained in clinical training will help 
the pastor expand his functions in the parish. When he meets with a 
group he can be aware that people in the group are affected in group 
behavior by the needs they have. Church groups need not be therapy 
groups, but they can be more therapeutic than some are. A small group 
of women in one church were acquainted with the needs of a member, and 
discovered that they were capable of expressing empathy for this person. 
Their acceptance of her slight mental retardation was the beginning 
point. As they worked with her, she was able to feel confident enough 
to lead their group devotions. Previous to this they had, for the most 
part, ignored her. She readily accepted their encouragement and grew in 
social response and in a personal sense of worth. One of the other 
members of the group happily related this accomplishment to the pastor. 
His awareness of this need meant that his function as a pastor was 
expanded therapeutically by this experience. 
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Jernigan's paper on, "Pastoral Counseling and the Identity or the 
Pastor," emphasizes this added runctional capacity when awareness or role 
implications is kept in proper perspective. He shows the danger or 
making pastoral counseling the rocal point or the pastor's work and 
hence the core or his identity. Rather, he points to the ways in which 
pastoral counseling may enlarge the concept or the pastor's identity. 
There is both a danger and an opportunity to insight into personality 
dynamics and human behavior as the basis ror pastoral identity. 
The pastor's role may be, in general, a stress role. This is so 
because he is continually working in the midst or tension. There is 
tension generated by his prophetic call ror re-examination or one's lire 
in relation to Christian values. There is also the built-in stress or 
the many demands made upon him by his work. To be considered also is 
the tension or emotional crises which arfect his people. The ability 
to adapt quickly to each new situation or demand is one or the pastor's 
key needs. Rigidity in interaction may easily keep the pastor rrom 
reaching his people. Though he cannot be all things to all people, he 
does need to meet all people in all kinds of circumstances. He may 
be rather to a wandering boy, rriend to an older, lonely person, brother 
to one parishioner and therapist or priest to others. One could easily 
lose himself and his identity among such a rlux or role demands and the 
attending stress. But one common denominator seems to correlate his 
role. It is that or human needs. Though the pastor's role may appear 
different with each situation, his response to need does not. He re-
mains ready to respond and capable of meeting this need. 
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When this is so the pastor is characterized by being tentative yet 
f'irm. Be is not tied to priestly role, nor social custom, neither is he 
dwarf'ed by naivete. Be can meet dif'fering situations and all people 
because of' his recognition of' their common needs. !he ability to remain 
tentative in one's identity is almost a necessity in a many-sided 
responsibility. If' the pastor can accoaodate change in relation to the 
demands made upon him1 he bas one of' the necessities of' his f'unction. 
When the pastor conceives of' his pastoral identity in terms of' the many 
demands made upon him, and realizes that this is part of' his role, he may 
also realize that there is a certain tentativeness about the way he 
expresses any one aspect of' his role. Be expresses it with the know-
ledge that 1 t is not the sum total of' his f'unction but is part of' 1 t. 
The pastor also expresses a certain firmness of' personal! ty which 
is based upon his own maturity. He understands himself', he knows him-
self', and he becomes the vehicle f'or the expression of' his various 
functions, incorporating the tentativeness of' change into his identity 
perspective with a firmness of' response in his expression of' pastoral 
identity. 
The stress accompanying growth will always remain, and to this the 
pastor will respond according to his value orientation. He places bef'ore 
his people a high goal, Christian love, and in so doing creates a dia-
lectic of' tension against which they struggle. The result of' this ten-
sion is their response and 1 ts accompanying stress in relation to the 
pastoral role. As he works this out with his people, some may grow, some 
may ignore him, some may oppose him, BOlle stand still, but the dialectic 
212 
of tension remains. If' the pastor identifies too closely with his 
people, the tension may lesson and his identity be lost. By the same 
token if the pastor remains too aloof his values may be considered as 
unrealistic. In between these two extremes there is a dialectic or 
dialogue between the pastor and his people which is the source of 
emotional and spiritual growth. Some of the growth ma:y take place in 
groups, some in individual relationships, but the pastor is the director 
of this growth. His insight then into the needs of his people may be 
the determining factor as to how much growth can take place and in what 
wa:ys his church may become a caring community. 
We have mentioned therapeutic relationships in earlier sections of 
the dissertation saying that they can. be developed. Yet to hold 
therapy as the center of the pastor's work would be a mistake, and, on 
the other hand, to avoid its implications would be erroneous. In so far 
as growth is a functioning concept of the Christian church, there must 
be a therapeutic aspect to the life of the church community. Most often 
we view such an emphasis in terms of the obviously ill person. But in 
an age when the loss of identity is a characteristic defect of man in 
society, the curative measures of the church's function ma:y be even more 
important for the average man. 
Whereas the pastor may focus upon the needs of the sick, he may be 
able to reach more deeply to the needs which beset all men, if the role 
of the pastor is expanded to persons in the community. The spiritual 
life is generally conceived in terms of growth. The insight that psy-
chology may bring from emotional growth can be the basis for sound spir-
itual growth. The meeting place of religion and psychology JfJIJ.'Y be found 
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in values as inherent strengths or virtues. Their integration may be 
outlined from the developmental insights provided by emotional growth. 
To grow spiritually may then necessitate a corresponding emotional 
growth as well. In this sense all of the pastor's relationships may 
be therapeutic, since spiritual growth is the goal of his pastoral work. 
5. The Task of Creative Identity 
Creative identity appears as a great new challenge for the young 
pastor of our day. Young ministers express the desire to be more than 
the stereotype of the ministry. Each minister wants to be unique. In 
our discussion of role tension of the pastor's work we pointed to the 
conflict resulting when pastor and people have different expectations 
about the pastor's work or what he should be. Not only must the young 
pastor wrestle with this tension, but from it mould an identity which is 
unique to him. 
It is important from this standpoint for the young pastor to 
strengthen his identity to the point where his people know what to 
expect of him. MJre than simply being caught in the tension of his work, 
he lifts his identity above confusion by giving it recognizable con-
tinuity. In this way, as he fulfills his unique capabilities, he steps 
out of the stereotype into a new image of the pastor which is more mean-
ingful to him and to his people. 
By doing this he expresses his conviction that under God the pastor 
brings about a specific development of himself which becomes an authentic 
identification of himself. This authenticity is seen in the quality of 
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his life. But it is also found in the sense of his being as he sees 
himself in relation to his people. This is so because it represents an 
integration of many areas of his life, the result of which is his con-
tinual search for meaning and growth. As he strives onward and his 
continuity becomes more authentic he takes others with him on the path-
way to uniqueness and maturity. It is this objective that the psycho-
logical perspectives of this study have pointed out; for the experience 
of clinical pastoral training students leads from theory to practice, 
and from hospital to parish. The student of today will be the new 
pastor of tomorrow. 
The framework of identity has been traced through many pages. It 
can now be restated as the culmination of our study. To the young pastor 
it presents a challenge to mould a final inner authority from the crea-
tive surge to know himself and others better. 
The creative identity of the pastor builds upon the ability to re-
main tentative in the midst of emotional confusion. From the total view 
of experiences that it gives the person is able to experience anxiety 
intentionally for the sake of growth. In this reference, past experi-
ence is specific for the present but tentative for the future. There-
fore the person must make creative use of anxiety in order to grow. This 
is not a pat system of personality development which is automatic, though 
our earlier discussion of autonomous ego development stressed innate 
roots for the ego. Rather, these ego properties or potentials develop 
in open-ended anxiety in which the person accepts the situation as it is. 
This ability to accept tension and to remain tentative provides the 
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impetus of the present which is necessary for the future. This appears 
to be the way in which the person becomes progressively more autonomous 
as a self and achieves identity. 
The continuity or inner authority of his identity begins to take 
form as the individual realizes that others see continuity in him. In 
fact he gains the motivation to seek greater continuity as he is recog-
nized by those around him. This is illustrated in illness by the 
catatonic and his fear of relationships. When he can feel confident 
that one other person cares about him or recognizes a glimmer of con-
tinuity, he will respond in some way. Thus the process for identity 
formation and the antidote for regression seem to be somewhat synony-
mous in that they involve the interpersonal quotient. 
This may be explained further in terms of the dialectic of tension 
which supports creative expression in the person and which results in 
growth toward maturity. The dialectic revolves about two polarities, 
anger and fear. Fear, the thesis, derives its impetus from the earliest 
responses of mother and child~ How so? The mother and child share in 
the first moments of life. As the suckling infant receives warmth and 
food his first love capacities are stirred. At the same time, he re-
ceives the root of fear in the anxieties that attend the absence of 
mother or her seeming rejections of the child's needs. 
Anger, the antithesis, grows out of the first rebellions between 
child and mother when the infant expresses anger at not being fed, or 
tended. As the child grows, the continual yet tentative care of the 
mother causes fear and anger to merge. The resultant synthesis aids the 
growth of personality. 
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Constructive use of anxiety occurs early in the life pattern when 
the first stage of life contributes a sense of basic trust, and a feel-
ing of hope in the person. The absence of this first component leaves 
a lasting sense of mistrust for others and an alternating sense of hope 
and hopelessness. 
The constructive use of anger appears in the second stage of life, 
when self-continuity begins to develop in the child. It comes as a 
sense of autonomy or self-assuredness which is accompanied by an inher-
ent strength called will. Lack of autonomy for the three-year-old 
during this stage leaves a lasting sense of shame and doubt which must 
be dealt with in later stages before integration is complete. 
As personality unfolds, the mutually inclusive interactions of 
fear and anger accompany each life stage, with its problem solving and 
attendant crises. Finally, the process reaches a culmination when the 
inner continuity of the person finds its recognition by others as the 
identity of the individual. 
The creative aspect of this process arises when the pastor is faced 
with his own fear and anger. In the clinical pastoral training experi-
ence fear of the mental patient had to be integrated before the student 
could relate. In this same way the recognition by the pastor that he 
has fear becomes the starting point for integration of fear and the same 
holds true for anger. Since undisciplined expressions of himself are 
hostile to purposeful action, he must learn about these components in 
himself. 
Beyond the establishing of identity, the greater mutuality of adult 
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life looms as a challenge to the individual. As he meets each new situa-
tion, he applies the experience of the past in the present for the sake 
of integrating the tentative of the future. His ability to accept and 
experience the anxiety of the present becomes the basis upon which each 
new experience is consciously integrated into his personality. 
Judgment, the personal equation of effective expression in inter-
personal relations, evolves out of this process. The more one becomes 
familiar with the process of anxiety and will and able to maintain 
inner continuity or identity in the face of anxiety, the more continuous 
his judgment becomes. 
The identity process was spoken of as interpersonal. Thus both 
growth and regression become an interpersonal process. We have shown how 
growth of personality ascends. Regression, likewise, is closely related 
to the interpersonal process. When regression sets in, the person reverts 
to fear. He is afraid to be tentative or to strive for the future. He 
falls back upon past experience and the safety of well-learned defensive 
patterns. The strategy of therapy is to move the person from defensive-
ness to the arena of bearable anxiety, wherein he may face the tentative 
once again. Since fear is isolating, as the catatonic attests, the re-
gressed person must be led out of fear by others. 
This makes creative identity a community matter. In this it follows 
the growth patterns of the individual. The pattern begins with the 
mother and expands to other meaningful persons as the individual is able 
to recognize them until a whole constellation of meaningful people sur-
round the person. 
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In creative identity the person cannot retreat to the womb, but he 
may seek to do this in his fantasies. The constellation of meaningful 
persons about him must draw him into the creative process again. For 
the pastor this presents a challenge. He becomes the key figure in the 
creative pastoral community. He must possess an identity or personality 
continuity which is recognizable by himself and the community and be 
able to function in the tension of anxiety in order to lead others 
through the crisis of identity to mutuality. 
The importance of inner strength based upon positive contributions 
from the past which prepare for the future cannot be overstressed. Thus 
the building blocks of the young pastor's personality become alive to 
others as he expresses himself. A firm sense of basic trust which has 
existed since infant life, when communicated to his people, can-be the 
impetus to rise from fear for those who have no trust. In this way the 
contributions from each life stage are present in his contemporaneous 
identity in the form of a reciprocating concern for others. To the ex-
tent to which he may find his identity as a vibrant responding continuity, 
others may turn to his continuing inner authority, specific to their 
needs. 
We have focused upon four crucial issues which bear upon the cre-
ative search for identity in the young pastor. The ability to express 
himself in intimacy, with its sociological counterparts of fellowship and 
competition, was the first of these. The second was the concept of ide-
ology in which the ideas of men and cultures find their roots in the psy-
chodynamics of the human person. The third was the pastor's orientation 
to value which finds its lasting expression in inherent strengths 
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developed through personality growth as the basis for social value and 
interpersonal expression. The fourth was role tension, the equivalent 
of the pastor's function whereby by nature his interpersonal functions 
mean that he must learn to use tension for the sake of creativity in 
himself and others. These merge in the task of creative identity. 
The pathway to identity and beyond to the continuing authority 
which we have called integrity is not easy, but the pastor may well 
discover that to reach others and to be a vehicle for growth in others 
he may first have to find this continuing inner authority and expression 
in himself. 
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CHAPl'ER VII 
SUMMARY AND CONCLUSIONS 
1. Summary 
This dissertation has given a theoretical explanation of emotional 
problems appearing in theological students in their twenties as part 
of a struggle to find a pastoral identity by, first, expounding the 
theory of ego identity of Erik H. Erikson, in the light of its histor-
ical evolution and structural dynamics, as a relevant statement of per-
sonality development which accounts for the needs of the young adult; 
second, by illustrating the relevance of this theory for the young pas-
tor in four identity problems which arise in theological students 
during clinical pastoral training in mental hospitals, using their 
personal statements and responses to a questionnaire as data; and 
third, by raising implications for the parish to be tested in view of 
the understanding of the theory of pastoral identity as inferred by this 
study, thus indicating special facets to be considered in succeeding 
studies on the theory of pastoral care. 
The plan of the dissertation is based upon a logical analysis of 
the theory of ego identity. The analysis unfolds in four steps. The 
first step, embodied in Chapter Two, traces the historical development 
and present-day perspective of Erikson's theory of ego identity. The 
second step, contained in Chapter Three, presents the dynamics of the 
theory of identity from Erikson's writings. The third step, contained 
in Chapters Four and Five, demonstrates the relevance of ego identity 
to the young pastor's emotional development by illustration in clinical 
pastoral training. The responses of 120 theological students to a sur-
vey designed by the writer are a source of problems for the young pastor. 
These responses by students in training comprise the clinical demonstra-
tion of identity problems. In Chapter Six, the fourth step indicates the 
relation between clinical training and pastoral work, drawing implications 
for pastoral identity from the experience of the clinic. 
The study is limited in subject and method. The limitations of sub-
ject are the result of choosing the theory of ego identity as the founda-
tion for the study and of selecting young pastors in clinical training 
to illustrate the theory. This excludes social theories of identity and 
makes the theoretical focus the integrative aspect of an individual ego 
identity struggle which emerges in the pathway from youth to adult life. 
The selection of young pastors limits the application of this study pri-
marily to the young pastor and his experiences of identity which grow 
out of the hospital setting. 
The limitations of method arise from the choice of a theoretical 
approach to pastoral identity, using logical analysis. This has not been 
an experimental study; there has been no attempt to validate the concepts 
taken from the theory of ego identity. Rather, they are illustrated in 
the clinical pastoral training experiences of theological students. 
The early chapters of the dissertation trace the origin of the 
theory of identity in Freudian psychology. It is represented by a con-
tinuity of development which began with Sigmund Freud's early concepts 
of the ego, and continued to Anna Freud with her defense mechanisms of 
the ego. Her crystalization of ego defenses was a step which advanced 
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the ego to a more central position in the economy of personality. 
Mbre recent followers of Freud have toiled over the development of 
this ego psychology in reference to environmental influences. Heinz 
Hartmann has shown the autonomy of the ego from the environment arising 
from innate capacities for ego development. David Rapaport has further 
systematized the psychoanalytic theory of the ego. Erikson has ex-
pounded the interaction of individual and environment by developing the 
concept of ego identity, which is described in Chapter Three. His 
notion of identity defines the self-representation which unfolds through 
ordered life stages. By accomplishing this, Erikson brings the effect 
of the environment into account as a counterpart to the stages of the 
developing organism traced originally by Freud. In addition, he 
specifies the stages beyond puberty leading to an eventual maturity for 
the adult person. Erikson's theory is supplemented by other writers 
who complement his work. 
Erikson's theory provides a psychosocial design for personality 
development. At each stage of life the person must solve a life task 
to advance toward maturity. The pending time for solution is attended 
by a crisis which threatens to inhibit the life task and whiCh may con-
tinue in the person's life as a negative effect when unresolved. The 
life task for each of the eight stages is resolved in the midst of 
interaction between the individual and the surrounding environment. 
Personality is thus viewed as developing on the basis of creative ten-
sions of the maturing human organism in response to his particular 
environment. 
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Erikson's scale of development extends from birth to death, but he 
concentrates his efforts upon the formative years. In so doing he draws 
upon psychoanalytic study of play activity in children, and anthropologi-
cal study of primitive social life among American Indians. Erikson's 
concept of the whole life cycle expanding into the adult stages of life 
is unique to his system. The path from childhood to adult life is pre-
sented as a struggle to find a personal identity during adolescence. 
The young person uses all of his childhood training and experience 
moulding it into a cohesive and unique continuity of his own. He comes 
to sense that this continuity or sameness is recognized both by himself 
and his society. As this recognition matures he moves to express his 
identity in a life work. 
When identity formation emerges into late adolescence the young per-
son advances to the intimate expression of himself in the sexual experi-
ence of marriage, as well as closer fellowship and competition with his 
age mates. As an adult he matures further to an interest in the genera-
tions that follow him, with attitudes of caring and outreach toward his 
community. As progress leads toward a final identity, this is expressed 
as integrity, which is an expanding sense of inner authority. The wisdom 
which accumulates in this accomplishment gives a lasting sense that one's 
life is worth living. 
From the dynamics of Erikson's theory of ego developnent, supported 
by those writers who complement him, we come to a consideration of the 
identity of the young pastor. Attention moves to the illustration of 
identity theory within the life process of a particular group in society. 
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The striving for inner continuity and sameness by the young man who 
seeks to fulfil a pastoral vocation comes into scrutiny. Identity is 
viewed as an expression of maturity for the person or his self-
representation in a life work. 
Martin Luther, historical giant of the Reformation, is chosen to 
illustrate the unending search for pastoral identity. From his life, 
issues emerge which focus upon four identity problems for the young pas-
tor. They are intimacy, ideology, value orientation and role stress. 
These issues are elaborated in Chapter Four and elucidated in Chapter 
Five through the experiences of young ministers in clinical pastoral 
training. Responses to a survey administered to 120 theological stu-
dents training in four mental hospitals, supplemented by statements 
from students, help to clarify identity problems of the young pastors. 
The problem of intimacy arises out of the young pastor's first 
attempts to express himself as an adult. When he can share intimately 
in the sexual experience of marriage and enter into competition and 
fellowship with other adults, this is a sign that he has found his iden-
tity and is expressing it. In clinical pastoral training the problem 
of intimacy is revealed in the young pastor's anxiety about being close 
to aggressive male and female patients. He finds that the context of 
feeling physically and psychologically close to others is distressing. 
The anxiety of patient relationships becomes even more vivid in the 
parish. There, the fear of closeness may keep the pastor from entering 
into helpful relationships and thereby reduce his effectiveness. When 
people recognize his fear of closeness they may come to feel that there 
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is a lack of inner continuity to stabilize his pastoral relationships. 
For this reason, the problem of intimacy must be solved before the young 
pastor is able fully to express his identity in his life work. 
The problem of ideology forces the young person to search into his 
own personality for psychological clues to ideas. Through a soul-
searching look into his personal life history he may see the evolution 
of his identity. Identifications with parental figures in his early life 
may reveal significant patterns of thought and action. As he understands 
the emotional foundation for his ideas the young pastor may see his 
identity expand. Integration of the past may help him to express him-
self as a unique personality. His expression becomes a growing inner 
continuity which others recognize and reciprocate. 
In the mental hospital patients may project their feelings and 
ideas upon the pastor as a challenge to his identity. As he struggles 
to accept and understand their projections he may gain a greater com-
prehension of the development of emotional illness. He also may learn 
to handle the emotional patterns in his own life so that his understand-
ing of personality development can benefit his pastoral relationships. 
When a parishioner asks him for a seeming intellectual answer to a prob-
lem, he may be able to respond to the underlying emotional needs which 
often are more pressing. The young pastor then may find an even 
greater challenge to his maturity when he is able to have a creative 
effect upon the identity of those about him. 
Value orientation involves the grounding of intellectual values in 
experience through the examination of one's culture. For the 
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theological student this becomes a matter of introspective reflection 
upon the values derived from his family, his theological seminary, and 
the total Christian community. Through his experience in clinical pas-
toral training the church enters the clinic and theology meets with 
psychology. These disciplines merge with others in the common concern 
for the welfare of the mental patient. The young minister is forced 
to ask whether or not he is able to express Christian values to persons 
in special need. The sharing of his values with other professions pro-
vides an experimental groundwork for his Christian frame of reference. 
The gradual illumination of values which have real meaning for 
emotionally disturbed persons provides a creative surge in the identity 
of the young pastor. He finds that these values continually support and 
revitalize the inner continuity which he expresses to others. The 
hospital experience prepares him to meet the demands of many other 
opposing values from society at large in his parish community. 
Role stress is another problem which arises in the identity of the 
young pastor. The experience of the mental hospital reveals that the 
pastor must search out his role in relation to other professions. The-
ological students demonstrate difficulty in defining the role of the 
minister in the mental hospital. Their struggle to minister to the needs 
of the patients develops into tension-filled experience similar to the 
demands of the parish. The pastor's conflict over his inner sense of 
continuity and the expectations of others openly come into review as 
he seeks to build helping relationships. 
The many roles open to the parish minister are similar to the oppor-
tunities of the clinic. Without a clear pattern of action the young 
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pastor may easily identify with one profession in the hospital. The 
ability to find a unique ministry within the complex society of the 
hospital becomes a preparation for the integration of expectations 
from the parish into an individual identity. Just as the pastor may not 
identify with the one role in the hospital, so he may not be free to 
express himself primarily through only one aspect of his pastoral work 
in the parish. 
As the young pastor expands his experience in the midst of tensions 
in the hospital, he may develop the ability to express his identity in 
the multiple roles of the parish ministry. The ability to remain tenta-
tive in the midst of emotional confusion helps him to analyze his work 
as it progresses. When he can do this the young pastor may bring the 
image he has of himself into harmony with the image others have of him. 
As he recognizes this, he may respond creatively in the midst of tensions 
and helpfully amid emotional confusion. 
The Christian church is the connnunity to which the pastor brings 
his growing inner strength. As he grows in experience and responsi-
bility the opportunity is open to him to create an identity which is 
unique. Thus the dissertation culminates with the concept of creative 
identity as a continually expanding and deepening inner authority toward 
which others may turn as they see in their pastor a faithful caring for 
other persons in Christian love and service. 
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2. Conclusions 
Analysis of the theory of ego identity and illustration of identity 
problems in young pastors in clinical training has led to the following 
summary observations, conclusions, and implications for further study: 
i. Summary observations 
(1) The search for individual identity provides a signifi-
cant key to the emotional development of the young pastor through anxiety 
and stress to growing maturity in his life work. 
(2) Problems of intimacy arise as the young pastor works out 
his identity in relation to other young ministers and the persons he 
serves in the pastoral relationship. 
(3) The young pastor discovers roots for his ideas in his own 
personality as he experiences other persons reflecting his identity back 
to him. 
(4) In the search for identity the young pastor grounds his 
intellectual values through experience with persons who are willing to 
be open and honest in the expression of their feelings. 
(5) In the search for identity the young pastor experiences 
his role as a tension in which he can function and grow creatively in 
response to the expectations of others. 
ii. Conclusions 
(1) The achievement of a creative identity emerges as the cri-
terion by which the young pastor becomes a shepherd to his people, as he 
is able to work out his identity in relation to the people around him and 
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become a person toward whom others may turn in their search for identity. 
This is important to the life of the church because the pastor is the 
symbol of the identity of the community. People may find their identi-
ties in the church in relation to the concept of the Christian community 
that the pastor presents to them. When the young pastor has worked b~­
yond the stereotypes of the ministry he may be able to challenge his peo-
ple to work out a new concept of identity in relation to the community. 
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(2) The concept of pastoral identity as a functional expression 
of the young person's emotional development extends into all phases of 
the pastor's work. The emotional growth which ego identity symbolizes 
is most evident in interpersonal relations, when the young pastor is 
recognized for his inner continuity expressed with others. As he con-
tinues to work out his identity as an administrator, teacher, preacher, 
pastoral counselor, or any other facet of his work, the ability to 
retain a sense of inner self-sameness becomes a core of experience which 
helps to integrate the many demands of his work. Thus he may be helped 
to see that his work has many facets rather than identity with just one 
aspect of his work. 
(3) Ego identity extends beyond the young pastor to include 
the unfolding identity of the more mature person. Identity is a grow-
ing process which calls for a total reorientation at the critical age of 
the young pastor. When this new integration has been achieved, it will 
then become the base for a continuing identity for years to come. The 
identity of this age is not final, but it does represent a center of be-
ing and a vocational responsibility which we may expect to continue 
until other crises may require new integrations. Ego identity repre-
sents a stage on the way to maturity when one's eventual deepening 
inner authority is expressed as pastoral responsibility. As the young 
pastor ages and matures further, this may be seen as an ever-expanding 
sense of responsibility to God, who calls him to this work; to the 
church, who ordains him in the ministry; and to the people of the parish 
in which he serves. 
(4) The theological school, clinic and parish are inter-
related in their effect upon the evolving identity of the young pastor. 
Though they appear to make separate contributions in the educational 
process, they are drawn together in the experience of the student during 
clinical pastoral training. The primacy of integration becomes evident 
as the young pastor seeks to demonstrate the relevance of his past 
experience for the challenge of the parish, merging both into his unique 
orientation for pastoral work. The relevance of this integration proves 
itself when he returns to theological school and then moves into the 
parish where his clinical insights enrich his expanding vision of the 
pastoral ministry. 
iii. Implications for further stuay. In addition to the above con-
clusions, the following areas of study appear to be open to investiga-
tion: 
(1) There is need to validate the internal consistency of the 
theory of ego identity in general and in relation to the young pastor. 
To do this, we may question the causal relation of childhood problems to 
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identity concerns expressed by the young pastor. Studies using projec-
tive techniques and case history materials could test for correlations 
between the suggested childhood causes and the identity problems which 
result as postulated by Erikson. Norms could be developed for the 
general public and specifically for young pastors as well. 
(2) The degree of identity diffusion in the young pastor during 
clinical training might be studied to determine correlations that may 
exist between gained sense of identity and effectiveness in the ministry. 
This would involve time lapse study as the young pastor moves from the 
clinic into experience in the parish. 
(3) A possible area of validation is the relation between the 
person's ability to communicate his faith and his achieved sense of iden-
tity. This would question whether growth in comprehension of one's 
faith proceeds in the same integrative fashion as the achievement of iden-
tity is purported to move, and in what ways the two are related. 
(4) Delineation of identity concerns in the mature pastor may 
provide a spectrum of needs which complement the achievement of identity 
for the young pastor. A follow-up study of pastors who have taken clin-
ical training may reveal ways in which they have integrated their clinical 
training insights in the parish. When their concerns are compared with 
those of mature pastors who have not been in clinical training, the iden-
tity needs of this age may be made clearer. The use of pairs of pastors, 
matched in age and experience, may help to give this kind of study 
greater significance than random selection. 
(5) A study could be made of the effect on pastoral identity 
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of identification by the pastor with specific roles rather than inte-
gration of roles into a total pattern for the ministry. This strikes 
at the problem of specialization in the ministry, seeking to uncover 
the pastoral image which arises when one role becomes a central concern. 
The study of identity may help to broaden this kind of study when the 
consistency of childhood experience and identity issues are demonstra-
ted clinically. The search for a specialized ministry may arise from 
identity needs evident in the life plan of the person. To bring this 
out, personal case histories and present concepts of pastoral function 
would need to be evaluated. 
(6) Interdisciplinary searching may reveal ways in which 
clinical pastoral training and the theological seminary may complement 
each other in the formation of pastoral identity in the parish. One way 
to implement this would be to invite members of the theological faculty 
to participate in the clinical experience. As they see how specific 
issues rallsed in the classroom are brought into view during training, 
the experience may become the basis for continual dialogue between 
clinic and theological school, with interdisciplinary study of students' 
experience in moving from classroom to clinic and parish. 
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APPENDIX 
The following is a copy of a survey administered to 120 ministers 
in Clinical Pastoral Training in four different hospitals. 
PART I 
The best answer to each statement below is your personal opinion. 
We have tried to cover many different points of view. You may find 
yourself agreeing strongly with some statement, disagreeing as strongly 
with others. 
Mark each statement in the left margin according to how much you 
agree or disagree with it. Please mark every one. Write in Plus {L) 
1,2,3; or Minus (-) 1,2,3, depending upon how you feel in each case: 
11. I agree a little 
12. I agree pretty much 
t3. I agree very much 
-1. I disagree a little 
-2. I disagree pretty much 
-3. I disagree very much 
_____ 1. Only persons with considerable psychiatric training should be 
allowed to form close relationships with patients. 
_____ 2. No sane, normal, decent person could ever think of hurting a 
close friend or relation. 
_____ 3. Science has its place, but there are many important things that 
must always be beyond human understanding. 
4. Mental illness is an illness like any other. 
----
5. One of the main causes in mental illness is lack of moral 
----· strength. 
6. We can make some improvements, but by and large the conditions 
---- of mental hospital wards are about as good as they can be, con-
sidering the type of disturbed patient living there. 
_____ 7. If people would talk less and work more, everybody would be 
better off. 
____ 8. There is something about mentally ill people that makes it easy 
to tell them from normal people. 
__ 9. When a person has a problem or worry, it is best for him not to 
think about it, but to keep busy with more cheerful things. 
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10. 
---
11. 
12. 
---
13. 
---
14. 
__ 15. 
16. 
---
_ ___;17. 
18. 
---
19. --~ 
20. 
21. 
22. 
---
__ 23. 
24. 
25. 
---
MOst patients are able to return real friendship when it is 
offered to them. 
What the youth needs most is strict discipline, rugged deter-
mination, and the will to work and fight for family and 
country. 
We should be sympathetic with mental patients, but we cannot 
expect to understand their odd behavior. 
There is hardly a mental patient who isn't liable to attack 
you unless you take extreme precautions. 
Nowadays when so many different kinds of people mix together 
so much, a person has to protect himself especially carefully 
against catching an infection or disease from them. 
Mentally ill people are as intelligent, on the average, as 
'normal' people. 
Sex crimes, such as rape and attack on children, deserve more 
than mere imprisonment; such criminals ought to be publicly 
whipped, or worse. 
Abnormal people are ruled by their emotions; normal people by 
their reason. 
A mental patient is in no position to make decisions about even 
everyday living problems. 
The best teacher or boss is the one who tells us just exactly 
what is to be done and how to go about it. 
By and large, a patient is helped more than he is disturbed by 
his associations with other patients. 
Once a person has been mentally ill he needs more supervision 
and advice from his family than would otherwise be necessary. 
Young people sometimes get rebellious ideas, but as they grow 
up they ought to get over them and settle down. 
In most cases it is all right for people who have been mentally 
ill to marry and have children. 
As soon as a person shows signs of mental disturbance he should 
be hospitalized. 
People can be divided into two distinct classes: the weak and 
the strong. 
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PART II 
Please complete the following statements. Use the first thought 
that comes to you. Complete the statements in the order that you find 
them. 
1. I LIKE 
2. EMOTION 
3. I WANT TO KNOW 
4. A MENTAL HOSPITAL 
5. WHAT ANNOYS ME 
6. A MOTHER 
7· I FEEL 
8. BACK HOME 
9. MY GREATEST FEAR 
10. WHEN I WAS A CHILD 
11. MY NERVES 
12. MENTAL PATIENTS 
13. OTHER PEOPLE 
14. A MINISTER SHOULD 
15. MY MIND 
16. I HATE 
17. THE HAPPIEST TIME 
18. MY FATHER 
19. VIOLENCE 
20. I 
PART III 
The following questions are about mental illness and our ministry to 
mental patients. Please answer each question in terms of your own feel-
ings, your ideas about mental illness and your personal experiences. 
Answer all of the questions. Write as much as you like about any given 
question, using the back of each page when needed. 
l. The following situations are presented to find out how you would 
react to different experiences. The examples cited are from actual case 
histories. Please answer each question as fully as possible. 
Let us think about a twenty-seven year old man who behaved strangely 
while in church. He left his pew, and followed the choir to the chancel. 
While standing beside the minister he told him that he would preach the 
sermon for the day, because God had told him to do this. 
How would you feel toward this man if you were the minister? 
What would you do? 
2. Now imagine you are sitting in a lounge for women patients. As you 
sit there, a young woman takes a place beside you and begins to talk to 
you. She seems attracted to you, and as she talks, she takes your hand. 
She looks at you and then at your hand; then she moves close to you. 
How would you feel in this situation? 
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What would you do? 
How would you feel and what would you do if a young man approached 
you in a similar manner? 
3. Now visualize yourself entering an occupational therapy room where 
you sit down at a table next to a patient who is making a leather bill- . 
fold. His appearance is messy, his speech vulgar, and his mannerisms 
crude. He tells you how lonely he is, and how difficult it is for him 
to make friends. 
What would your feeling be toward this patient? 
What would you say to him? 
4. A patient calls you by a name not your own. When you do not respond, 
she begins asking you why you behave so strangely. She becomes irri-
tated when you do not heed her. When she asks you questions about her 
other brothers and sisters you realize she is mistaking you for her 
brother. 
What do you think would make this girl act this way? 
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How would you feel in this situation? 
What would you do to help this girl? 
5. As you approach a patient, he stares at you. When you greet him 
and ask him what he has been doing all day he replies: "I havn't found 
anybody in this hospital who is willing to help me; they are all against 
me; they will do the same thing to me that they did to ; I'll 
never get out of here, and neither will any of those poor devils." 
What might make this person act this way? 
How would you feel toward this patient? 
How would you respond toward him? 
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6. You are visiting a patient who tells you that his doctor neither 
understands nor sympathizes with his religious faith. He further says 
that you as a minister are the only one who can understand his problem. 
He wants you to help him. 
How would you feel toward this patient? 
What would you say to him? 
What if anything would you say to his doctor about this? 
7. Suppose that you are a minister with one of your parishioners being 
treated in a mental hospital. At some time previously this young lady 
became unmanageable, very irritable, and kept to herself. One day she 
tried to commit suicide by cutting her wrists. Following this episode 
she was taken to the hospital. 
What would you as her minister do to help her? 
Should the chaplain of the hospital call on you and ask you to 
visit this woman, would you do so? If not, why not? 
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When she is discharged from the hospital, is there anything you 
can do to help her? 
8. After having answered the foregoing questions, how would you 
characterize your attitude toward mental illness? 
Have you ever known anyone who was treated for mental illness or 
emotional disorder or who, in your opinion, needed psychiatric 
treatment? In either or both cases, what was your feeling toward 
the person or persons? 
9- What would you consider the role of the minister to be in relation 
to dealing with mental patients? 
10. In your op~n~on, do you think that ministers make enough calls in 
mental hospitals? If not, why not? 
YOUR NAME 
--------------------------------------------------------
HOME ADDRESS~~~---=~~----~----~~--------~~--------Street or R.F.D. Town or City State 
AGE DATE ORDAINED 
------------------------------- -----------------
MARITAL STATUS DENOMINATION 
--------------------- -----------------
Wffirn MARRIED __________________ ___ AGES OF YOUR CHILDREN 
------
YOUR EDUCATIONAL BACKGROUND_-r::-:----:-"':"":"'"----:--:::-------,-----------(Universities and degrees) 
PRESENT POSITION 
7(':"':Mi~. n-i-=-s~t:-e-r-,-=R:-a":"'b":"'b~i-, -=st-:-u-d~e-n-:t-,-=c=-h-a-p":"'l-ai-:-n-,-:Et=-:-c-• .,)~('='=N:-am--e-o-f~I=-n-s-:t-.'""") 
LOCATION 
---=-:-------~~~--------~----~~--------~~--------Street or R.F.D. Town or City State 
TYPE OF COMMUNITY IN WHICH YOU ARE LOCATED 
7(-Ru_r_a_l-,-U-r~b-an--,-C-o-ll_e_g_e_,-Et~c-.~)-
HOW MANY YEARS HAVE YOU BEEN THERE? (If briefly, where were you previou-s":"'l_y_; -i~f=--a--s-:-t-u-=d-e-nt-=--, -w-=h_e_n_w-:i-:-l':"'l_y_o_u ___ 
finish your studies?) 
Previous experience as a minister in a hospital? _________ _ 
Why did you choose clinical training? _____________________ __ 
Why did you choose this training center? ____________________ _ 
What do you hope to learn during this session? __________________ __ 
What would be of most help to you as preparation for your calling in 
a mental hospital? _____________________________________________ _ 
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ABSTRACT 
The problem of this dissertation is to give a theoretical explana-
tion of emotional problems appearing in theological students in their 
twenties as part of a struggle to find a pastoral identity by, first, 
expounding the theory of ego identity developed by Erik H. Erikson in 
light of its historical evolution and structural dynamics, as a rele-
vant statement of personality development which accounts for the needs 
of the young adult; second, by illustrating the relevance of this 
theory for the young pastor in four identity problems which arise among 
120 theological students during clinical training in mental hospitals, 
using their personal statements and responses to a questionnaire as 
data; and third, by raising implications for the parish to be tested in 
view of the understanding of the theory of pastoral identity as inferred 
by this study, thus indicating special facets to be considered in suc-
ceeding studies on the theory of pastoral care. 
The subject matter of the dissertation is limited in two respects. 
First, it is based primarily in the theory of ego identity of Erik H. 
Erikson, excluding theories not related to his thought, particularly 
the social theories of identity. Second, it is limited by reference to 
young pastors in clinical training and to a functional concept of pas-
toral identity which grows out of the theological student's experience 
in the hospital setting, searching for emotional maturity as a growing 
sense of identity. 
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The limitations of method in the dissertation arise from the choice 
of a theoretical approach to pastoral identity, guided by logical analy-
sis. Thus the study is primarily an illustration of identity problems 
in young pastors, and not a validation of the theory of ego identity. 
The study proceeds in four steps. The first step is to trace the 
historical development and present-day perspective of Erikson's theory 
of ego identity. The second step is to investigate the dynamics of his 
theory. The third step is to define and illustrate four identity 
problems of pastors in clinical training; and the final step is to 
sketch the beginnings of a theoretical foundation for pastoral identity 
in the clinic and the parish. 
The study has led to the following summary observations, conclu-
sions, and implications for further study. 
i. Summary observations 
(1) The search for individual identity provides a signifi-
cant key to the emotional development of the young pastor through 
anxiety and stress to growing maturity in his life work. 
(2) Problems of intimacy arise as the young pastor works out 
his identity in relation to other young ministers and the persons he 
serves in the pastoral relationship. 
(3) The young pastor discovers roots for his ideas in his 
own personality as he experiences other persons reflecting his identity 
back to him. 
(4) In the search for identity the young pastor grounds his 
intellectual values through experience with persons who are willing to 
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be open and honest in the expression of their feelings. 
(5) In the search for identity the young pastor experiences 
his role as a tension in which he can function and grow creatively in 
response to the expectations of others. 
ii. Conclusions 
(1) The achievement of a creative identity emerges as the 
criterion by which the young pastor becomes a shepherd to his people, 
as he is able to work out his identity in relation to the people around 
him, and becomes a person toward whom others may turn in their search 
for identity. 
(2) The concept of pastoral identity as a functional expres-
sion of the young person's emotional development extends into all 
phases of the pastor's work. 
(3) Ego identity extends beyond the experience of the young 
pastor to include the continually unfolding identity of the mature pas-
tor. 
(4) The theological school, clinic and parish are inter-
related in their effect upon the evolving identity of the young pastor. 
iii. Implications for further stuay 
(1) There is need to validate the internal consistency of the 
theory of ego identity in general, and in relation to the young pastor 
in particular. 
(2) The degree of identity diffusion in the young pastor 
during clinical training might be studied to determine correlations 
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that may exist between the gained sense of identity and effectiveness 
in the parish. 
(3) A possible area of validation is the relation between 
the person's ability to communicate his faith and his achieved sense of 
identity. 
(4) Delineation of identity concerns in the mature pastor 
may provide a spectrum of needs which complement the achievement of iden-
tity for the young pastor. 
(5) A study could be made of the effect on pastoral identity 
of identification by the pastor with specific roles rather than integra-
tion of roles into a total pattern of the ministry. 
(6) Interdisciplinary searching may reveal ways in which 
clinical pastoral training and the theological seminary may complement 
each other in the formation of pastoral identity for the parish. 
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